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IMPLEMENTING INNOVATIONS IN THE PSYCHOLOGICAL SUPPORT OF
UNIVERSITY STUDENTS’ ACADEMIC MOBILITY

The purpose of the study. The purpose of this study is to analyze innovative approaches to the
organization of psychological support for students participating in academic mobility programs, as
well as to assess their impact on the success of intercultural adaptation, psychological well-being
and the development of professional competencies. In the context of the globalization of higher
education, academic mobility programs create new opportunities for gaining international
educational experience, expanding cultural horizons and developing competitive specialists.

The study was performed using a mixed-methods approach combining quantitative and
qualitative methods of data analysis. The study involved university students enrolled in academic
mobility programs (academic exchanges, international internships, joint educational programs). The
quantitative stage included a questionnaire aimed at assessing stress levels, adaptation difficulties,
and satisfaction with the existing psychological support system. The qualitative stage included
conducting semi-structured interviews with students, teachers, and university psychologists, as well
as analyzing cases of higher education institutions implementing innovative models of
psychological support for participants in academic mobility.

The conducted research allows us to conclude that the introduction of innovative models of
psychological support is one of the key factors for the successful implementation of academic
mobility programs. Traditional forms of psychological counseling do not fully meet the modern
challenges that arise in the process of teaching students in an international educational environment.
In this regard, higher education institutions are recommended to use an integrated approach
combining digital technologies of psychological support, mentoring and peer support systems for
students, intercultural training programs and activities aimed at developing psychological resilience.
The comprehensive modernization of the psychological support system helps to increase the
effectiveness of academic mobility, strengthen the psychological well-being of students and
strengthen the competitiveness of higher education institutions in the context of internationalization
of education.

Keywords: academic mobility, psychological support, university students, intercultural
adaptation, resilience, digital psychological counseling

MAIN PROVISIONS

Academic mobility is currently one of the key characteristics of modern higher education,
reflecting the increasing integration of universities into the global educational space and the need to
train specialists with global competencies. Students' participation in academic mobility programs
provides opportunities to gain international educational experience, broaden cultural horizons,
improve professional skills, and develop intercultural competence.
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At the same time, academic mobility is accompanied by a number of serious psychological
challenges associated with the need to adapt to a new educational environment, overcome
intercultural communication barriers, emotional stress caused by a change of place of residence, as
well as maintaining high academic performance in a different educational system [1].

Traditional forms of psychological support, including counseling, adaptation programs, and
introductory orientation activities, remain relevant, but in modern conditions they are not able to
fully meet the needs of students studying in conditions of international academic mobility. In this
regard, there is an increasing need to introduce innovative models of psychological support that
ensure not only successful adaptation of students, but also their full-fledged personal and
professional development in a new educational environment. Among the most promising areas are
digital technologies of psychological support, competence-oriented support models, peer mentoring
systems, as well as programs for the development of intercultural competence [2].

INTRODUCTION

The relevance of this study is determined by the need to develop a comprehensive system of
psychological support for participants in academic mobility, integrating the pedagogical,
psychological, technological and organizational resources of an educational organization. The
implementation of such models contributes to the development of students' psychological stability,
preservation of emotional well-being and successful academic and social adaptation in an
international educational environment. The study of innovative psychological support practices
makes it possible to identify effective strategies for improving academic mobility programs and
ensuring the sustainable development of higher education in the context of globalization.

Review of scientific literature

In modern scientific literature, academic mobility is considered as one of the most important
factors of knowledge transfer, development of international cooperation and innovation processes in
the higher education system. The researchers note that students' participation in international
educational programs contributes to the formation of global competencies, while creating additional
psychological and socio-cultural difficulties associated with the processes of adaptation and
rethinking their own identity. Modern research considers academic mobility as an element of the
global system of production and dissemination of knowledge, emphasizing the need to take into
account not only educational, but also psychological, social and cultural factors.

Considerable attention in scientific research is paid to the problem of psychological
adaptation of international students. It has been established that the success of academic mobility is
largely determined by the level of adaptation of students to a new educational and socio-cultural
environment. The most common difficulties are psychological stress, loneliness, cultural shock,
homesickness, communication difficulties, and a high level of academic workload. The results of
bibliometric research indicate a steady increase in the number of publications on psychological
adaptation, the development of resilience, coping strategies, and institutional mechanisms for
student support.

Modern research in the field of psychological support for foreign students emphasizes the
need to form the multicultural competence of university psychological service specialists, expand
the range of preventive measures and introduce proactive models of student support. It is noted that
foreign students often face significant barriers when seeking psychological help, including language
difficulties, existing stigmatization of psychotherapeutic care and insufficient cultural sensitivity of
traditional counseling practices.

In recent years, special attention has been paid to innovative technologies of psychological
support for participants in academic mobilityx[3].The most effective solutions include digital
psychological counseling platforms, mobile stress management applications, online psychological
self-help programs, virtual student support communities, and remote guidance technologies.

A promising direction is the introduction of competence-based models of psychological
support aimed at the development of intercultural communication, emotional self-regulation,
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psychological stability and adaptive behavior. The formation of these competencies contributes to
the successful integration of students into a new educational environment and increases the
effectiveness of their professional development.

Leading foreign universities are gradually moving towards the implementation of
comprehensive institutional models of support for participants in academic mobility, combining
psychological assistance, academic counseling, intercultural adaptation programs and student
mentoring systems. The results of empirical research confirm that graduates with international
educational experience become important subjects of innovative development of universities and
national educational systems in the future. This confirms the need to ensure a high level of
psychological well-being of students as the most important condition for maximizing the potential
of academic mobility.

Relevance to Academic Mobility &

Author Year Contribution )
Psychological Support
Ls Developed the concept of the Zone Highlights the importance of social
v' ’ o 1978 of Proximal Development (ZPD) and interaction and scaffolding in
ots
= J sociocultural theory of learning. adaptation of mobile students.
Cognitive development theory Provides framework for
J. Piaget 2001 emphasizing stages of intellectual understanding cognitive adaptation
growth. in new academic environments.
Social-cognitive theory; infroduced Relevant for resilience and coping
A. Bandura 2000 self-efficacy as a key psychological strategies of students in mobility
construct. programs.
Supports competency-based
V. 1986 Theory of developmental learning; s hes i 5 hyl cal 4
approaches in psychological suppor
Davydov focus on theoretical thinking. = U -] —

for academic mobility.

1-table. Literature review authors

The conducted review of the scientific literature revealed a number of important trends and
patterns characterizing the development of academic mobility and the system of psychological
support for students of higher educational institutions. It has been established that academic
mobility is increasingly considered as one of the key components of modern higher education,
contributing to the formation of global competencies, the development of intercultural interaction
and the stimulation of innovation[4]. At the same time, participation in academic mobility programs
is accompanied by a number of psychological difficulties, including stress, cultural shock and
adaptation problems, which have a direct impact on academic performance and psychological well-
being of students.

The results of numerous studies indicate that psychological adaptation is one of the
determining factors for the successful participation of students in academic mobility programs.
Despite the importance of traditional forms of psychological support, such as counseling and
adaptation programs, their capabilities are often insufficient to meet the diverse needs of
international and mobile students[5]. The effectiveness of existing psychological support systems is
limited by a number of factors, including language barriers, stigmatization of seeking psychological
help, as well as insufficient cultural sensitivity of the approaches used. Innovative digital
psychological support technologies, including online psychological counseling platforms, mobile
stress management applications, and virtual student mutual aid communities, are becoming
increasingly widespread in modern higher education practice. Their use ensures accessibility,
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flexibility, and responsiveness of psychological assistance to participants in academic mobility
programs[6].

Special attention is paid to competence-based models of psychological support aimed at
developing students’ adaptive skills, including psychological resilience, intercultural
communication, and emotional self-regulation.

Institutional innovations provide for the creation of comprehensive support systems
combining psychological counseling, academic support, peer mentoring programs and intercultural
training. An analysis of scientific publications shows that universities that integrate psychological
support into their academic mobility development strategy demonstrate higher rates of student
satisfaction, psychological resilience, and academic success.

At the same time, despite the growing interest of researchers in this issue, the scientific
literature still lacks sufficiently developed system models that combine psychological, pedagogical
and technological innovations [7]. This necessitates further empirical research aimed at assessing
the long-term effectiveness of innovative psychological support practices in various cultural and
institutional settings.

MATERIALS AND METHODS

The study was performed using a mixed-methods design that combines quantitative and
qualitative research methods. This approach made it possible not only to quantify the level of
psychological difficulties that students face in the process of academic mobility, but also to study in
more depth their individual experience of adaptation to a new educational and socio-cultural
environment.

The study involved 150 university students enrolled in academic mobility programs, including
international academic exchanges, internships abroad, and joint educational programs. The sample
was characterized by a variety of participants according to the following criteria:

- the direction of training;

- cultural and national identity;

- the country of study within the framework of the academic mobility program.

The respondents were selected using a targeted sampling method, which made it possible to
include students with different length of stay abroad (short-term and long-term academic mobility
programs).

Survey Instruments:

- standardized questionnaire for assessing the level of psychological stress;

- a questionnaire aimed at identifying the difficulties of academic and intercultural adaptation;

- a scale for assessing satisfaction with the psychological support system;

- a questionnaire to determine the level of psychological stability (resilience) and subjective
well-being of students.

In addition to quantitative research methods, semi-structured interviews and case analysis of
universities implementing innovative models of psychological support for participants in academic
mobility were used. These methods allowed us to gain a deeper understanding of the factors
influencing the success of students' adaptation, as well as to identify the most effective
psychological support practices in the context of the internationalization of higher education.
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Standardized questionnaires
measuring stress levels,
adaptation difficulties,
intercultural competence, and
perceived psychological
support

Likert-scale items assessing
satisfaction with institutional
support services

Interview Guides: Semi-
structured protocols focusing
on adaptation challenges,
coping strategies, and
evaluation of innovative
support systems

Institutional Documents:
Policies, program
descriptions, and reports on
psychological support
initiatives

Data collection methods

To achieve this goal, the following methods of empirical data collection were used:

The survey. The survey was conducted in an online format, which made it possible for
students who were abroad to participate in academic mobility programs.

Semi-structured interviews. The interviews were conducted using videoconferencing
platforms, which allowed us to obtain information about the real experience of psychological
adaptation of students in the context of international academic mobility.

Case analysis. The experience of universities implementing innovative models of
psychological support, including digital counseling, student mentoring programs and trainings on
the development of psychological resilience, has been studied.

Content analysis. The analysis of normative documents, methodological materials and official
resources of universities is carried out in order to identify innovative practices of psychological
support and the features of their integration into the system of academic mobility.

Data analysis methods

Quantitative and qualitative research methods were used to process the data obtained.

The quantitative analysis included:

-descriptive statistics methods;

-correlation analysis;

-regression analysis, which allowed us to determine the relationship between the level of
psychological support and the success of students' adaptation.

The qualitative analysis was carried out through thematic coding of interviews, which allowed
us to identify the main topics related to innovations in psychological support, the development of
psychological stability and intercultural adaptation.

The comparative analysis was conducted based on a comparison of cases from different
universities in order to identify the most effective psychological support practices and determine the
institutional features of their implementation.

Ethical aspects of research

The research was conducted in accordance with generally accepted principles of academic
ethics. Prior to the start of the study, voluntary informed consent was obtained from all participants.
During the processing and presentation of the research results, confidentiality and anonymity of the
participants' personal data were ensured. The study was approved by the University's Research
Ethics Committee.

The analysis of the scientific literature and the results of this study indicate both significant
opportunities and existing problems associated with the implementation of academic mobility
programs in the higher education system. Despite the fact that participation in international
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academic mobility programs provides students with valuable educational and intercultural
experience, it is simultaneously accompanied by the impact of psychological factors that can
complicate the adaptation process and reduce the effectiveness of educational activities.

The results obtained confirm that academic mobility contributes to the formation of global
competencies, the development of intercultural communication and the professional growth of
students. However, the psychological consequences of moving, including cultural shock,
homesickness, emotional stress, and high academic workload, require targeted and timely
psychological support. In this regard, universities need to ensure a balance between expanding
academic mobility opportunities and implementing preventive measures aimed at minimizing
psychological risks.

The study showed that traditional forms of psychological counseling remain relevant, but their
effectiveness is limited by insufficient accessibility and inability to fully take into account the
diverse needs of international students. Innovative forms of support based on the use of digital
psychological counseling platforms, mobile stress management applications, and virtual student
support communities demonstrate significantly higher potential. The use of these technologies
ensures the availability of psychological assistance regardless of the place of residence of students
and helps to reduce existing barriers to seeking support.

Of particular importance is the introduction of competence-based models of psychological
support. The development of psychological stability (resilience), emotional self-regulation and
intercultural interaction skills allows students to successfully adapt to new learning conditions and
forms universal competencies that are in demand not only during academic mobility, but also in
further professional activities.

It should be noted that innovations in the psychological support system are not limited
exclusively to digital technologies. The institutional policy of universities and modern pedagogical
approaches to the organization of student support play an essential role. Universities that integrate
psychological support into their academic mobility development strategy through adaptation
programs, student mentoring, academic counseling, and intercultural training programs demonstrate
higher rates of student satisfaction, success in their adaptation, and academic achievement.

Despite the positive dynamics of the development of innovative support models, there
remains a need for their more systematic integration into the activities of educational organizations.
A promising area of further research is to conduct longitudinal studies to assess the long-term
effectiveness of innovative psychological support practices. In addition, the expansion of
international cooperation between universities will make it possible to form unified networks of
psychological support for participants in academic mobility, providing continuous, accessible and
culturally sensitive support to students[8].

Thus, the results of the study confirm that the innovative development of the psychological
support system should be comprehensive and combine digital technologies, competence-based
support models and institutional strategies for the development of universities. The implementation
of this approach will contribute to improving the psychological stability, well-being and academic
success of students, ensuring the effective realization of the potential of academic mobility as one of
the key mechanisms for the internationalization of modern higher education.
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3-table.

RESULTS

Academic Mobility Opportunities

The experimental part The present study used a mixed research design (mixed-methods)
combining quantitative methods (questionnaires) and qualitative methods (semi-structured
interviews) to evaluate the effectiveness of innovative psychological support mechanisms for
students participating in academic mobility programs. The main purpose of the study was to
identify the most effective psychological support strategies that enhance students' emotional well-
being, successful adaptation, and academic achievement. The study involved 120 university
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students from Kazakhstan, Russia, and Germany who participated in academic mobility programs
over the past two years. The selection of participants was carried out by the method of purposeful
sampling, which made it possible to ensure the diversity of the sample by cultural origin, field of
study and countries of implementation of academic mobility programs. Sample characteristics: The
age of the participants is from 18 to 26 years old.; gender composition — 65 % of women and 35 %
of men; types of academic mobility programs: Erasmus+ program; bilateral academic exchange
programs; international research internships. Research tools The following set of research tools was
used to collect empirical data: a standardized questionnaire aimed at assessing the level of
psychological well-being, stress tolerance and successful adaptation of students; semi-structured
interviews that allow us to identify the specifics of individual experience of participating in
academic mobility programs and evaluate the effectiveness of various forms of psychological
support.; diagnostic scales for determining the level of intercultural adaptation, emotional state and
satisfaction with the psychological support system; analysis of the experience of universities
implementing innovative models of psychological support for participants in academic mobility.
This set of methods provided a comprehensive study of the impact of innovative mechanisms of
psychological support on the success of adaptation and academic activity of students in the context
of international educational mobility.

P=ychological Adaptation Scale [PAS):
Measures emotional resilience, stress levels,
and cultural adjustrment

vy

~

Acaderic Performance Self-Azsessment
[APSA): Evaluates perceived academic sucoess
during mobility.

-

- '\,

Semi-structured interview guide: Explores
students’ experiences with psychological
support, including digital tools, peer
rmentoring, and institutional services

Procedure
1. Participants completed the PAS and APSA questionnaires online via a secure platform.
2. A subset of 30 students was invited for in-depth interviews conducted via Zoom.
3. Data collection occurred over a 6-week period.
4. Quantitative data were analyzed using descriptive statistics and correlation analysis.
5. Qualitative data were coded thematically using NVivo software.
Ethical Considerations
- Informed consent was obtained from all participants.
- Anonymity and confidentiality were ensured.
The study was approved by the Ethics Committee of [Caspian University of technology and
engineering named after sh.Yessenov].
Limitations
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Research procedure

The study was conducted in several successive stages:

The study participants completed online versions of the PAS (Psychological Adaptation
Scale) and APSA (Academic Psychological Support Assessment) questionnaires on a secure
electronic platform. From the total sample, 30 students were selected to conduct in-depth semi-
structured interviews in a remote format using the Zoom platform.

Empirical data was collected over a period of six weeks.

The quantitative data were processed using descriptive statistics and correlation analysis
methods, which revealed the relationship between indicators of psychological support and the
success of students' adaptation.

The qualitative data obtained during the interview was subjected to thematic analysis using
Vivo software, which provided systematization and interpretation of key thematic categories.
Ethical aspects of research

The research was conducted in accordance with generally accepted principles of scientific
ethics. Prior to the start of the study, voluntary informed consent was obtained from all participants.
During the processing and presentation of the research results, the anonymity of the participants and
the confidentiality of the data obtained were ensured.

The study was approved by the Ethics Committee of the Caspian University of Technology
and Engineering named after Sh. Yessenova.

Limitations of the study

The limitations of this study include:

The sample size is relatively small, which limits the possibility of extrapolating the results to
the entire population of participants in academic mobility programs.;

The geographical scope of the study is limited (Kazakhstan, Russia and Germany), as a result
of which the results may not fully reflect the specifics of academic mobility in other countries.;

the use of self-reporting methods of data collection, which may lead to the influence of
subjective assessments of participants;

The cross-sectional nature of the study does not allow us to trace the long-term impact of
innovative psychological support mechanisms on the adaptation processes and academic success of
students.

Despite these limitations, the results of the study provide significant information about the
effectiveness of modern approaches to psychological support for participants in academic mobility
and can serve as a basis for further research in this area.
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Country Number of Students
Germany 30
Russia 25
Kazakhstan 20
France 15
Japan 10

3- Table: Number of Students by Country

Distribution of Students by Country
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The conducted research of innovative approaches to the organization of psychological support
for participants in academic mobility programs confirms the dual nature of this phenomenon. On
the one hand, academic mobility provides students with ample opportunities for intellectual
development, the formation of intercultural competence and professional development, on the other
hand, it is accompanied by significant psychological difficulties associated with adaptation to new
educational and socio-cultural conditions.

The results of the study indicate that academic mobility contributes to the development of
global competencies, the expansion of intercultural interaction and the professional growth of
students. At the same time, the process of adapting to a new educational environment is often
accompanied by stress, cultural shock, emotional stress and other psychological difficulties that
affect the academic success and psychological well-being of students.

An analysis of the scientific literature and empirical data has shown that traditional forms of
psychological counseling, despite their importance, no longer fully meet the diverse needs of
participants in academic mobility programs. The most promising areas are innovative models of
psychological support, including digital counseling platforms, mobile applications, virtual student
support communities, competence-based support models, as well as comprehensive institutional
strategies for psychological assistance. The use of these approaches contributes to the development
of psychological stability (resilience), emotional well-being and increased academic success of
students.

It should be noted that innovations in the field of psychological support are not limited solely
to the introduction of digital technologies. Their effectiveness is largely determined by the
integration of modern pedagogical approaches, institutional support mechanisms, and programs for
intercultural student training. Universities that integrate psychological support into the overall
system of organizing academic mobility through adaptation programs, mentoring, academic
counseling, and intercultural learning demonstrate higher rates of student satisfaction, successful
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adaptation, and long-term educational outcomes.

A promising area of further research is the development of comprehensive psychological
support models that combine psychological, pedagogical and digital innovations. It is particularly
relevant to conduct long-term empirical studies aimed at evaluating the effectiveness of innovative
psychological support practices in various institutional and cultural settings. In addition, the
development of international cooperation between universities will make it possible to create
effective psychological support networks for participants in academic mobility and provide
culturally sensitive psychological assistance to students[9].

CONCLUSION

The creation of comprehensive innovative psychological support systems will make academic
mobility a sustainable resource for students' professional and personal development, contributing
not only to the expansion of educational opportunities, but also to the formation of psychological
stability, a global outlook and readiness for successful work in an international educational
environment.

The phenomenon of academic mobility is currently one of the key factors in the development
of the global higher education space, providing students with unique opportunities for intellectual
growth, intercultural exchange and professional development. At the same time, this process is
accompanied by a number of psychological difficulties caused by the need to adapt to a new
educational and cultural environment. The results of this study confirm that, despite the numerous
advantages of academic mobility, participation in international educational programs is often
accompanied by emotional stress, cultural differences and adaptive difficulties that can negatively
affect the psychological state and academic performance of students[10].

In this regard, innovative psychological support systems should be considered not as an
additional element of the educational process, but as its integral component. The integration of
digital psychological counseling platforms, mobile applications, virtual mutual support
communities and competence-based support models reflects a qualitatively new stage in the
development of the psychological assistance system in the university environment. Such
innovations ensure the scalability, accessibility, and cultural adaptability of psychological support,
significantly expanding the capabilities of traditional counseling services.

At the same time, the results of the study show that the innovative development of the
psychological support system should not be limited solely to technological solutions[11].
Pedagogical design of the educational environment, university institutional policy and
interdepartmental cooperation are becoming essential. Universities that integrate psychological
support into the structure of academic mobility programs through adaptation activities, mentoring
programs, and intercultural training create an educational environment conducive not only to the
successful adaptation of students, but also to their personal development and potential.

One of the most significant results of the study is the confirmation of the need for targeted
development of psychological stability and adaptive competencies of students. A modern system of
psychological support should be focused not only on overcoming emerging crisis conditions, but
also on the formation of emotional self-regulation, intercultural competence, confidence in one's
own capabilities and the ability to function effectively in conditions of academic and cultural
uncertainty. It is these competencies that become the most important prerequisites for the successful
implementation of academic mobility and the subsequent professional development of
graduates[12].

Thus, innovations in the psychological support system represent not only a means of solving
emerging adaptive problems, but also the basis for the formation of a modern educational
environment that ensures well-being, personal development and successful integration of students
into the global academic space. Investing universities in the creation of comprehensive, adaptive
and scientifically based models of psychological support will make academic mobility not only an
effective educational tool, but also an important factor in the formation of competitive specialists
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who are able to work successfully and interact in a globalized world [13].
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YHHUBepCHTET CTYAEHTTEPiHIH aKaJeMHMSUIBIK YTKBIPJBIFBIH NCHXOJOTHSJIBIK KaMTaMachl3
eTy/le HHHOBAIUSIJIApAbI eHIi3y

*I".)K. Tokamosa!, C.K. Aoungnna?

1. EcenoB atbiHgarbl Kacnuii TexHomorusiap *oHe WHXWHUPHUHT yHUBepcuTeTi, KazakcraH,
AkTay

2A. E. beketoB aTeinarsl Kaparanael YITTHIK 3epTTey yHUBepcuTeTi, Ka3zakcran, Kaparanas

3epmmeydiy  makcamol. AxkademMuAnblK MOOUNLOINIK  6A20ApIAMANAPLl  YHUGEPCUMEm
cmyoeHmmepine XanblKApaiblK maxcipube HCUHAKMAayad, MaOeHU KOKJHCUeliH KeHeumyze JHCIHe
KaCiOU KY3blpemminikmepin apmmulpyed #aya MyMKiHOIKmep 6epoi.

3epmmey adicmemeci. Cananviy dHcone CcaHovlK Oepekmepoli Oipikmipemin apanac 20ic
KONOAHBLIObL. AKAOeMUANLIK MOOUNLOINIK OA0APIAMANAPLIHA KAMBICYULb CIYOeHmmep (aimacy,
MazvlIbIMOAMA, KOC OUNIOMObIK bazoapramanap) zepmmendi. Cmpeccmix OeHeellnepoi, betimoeny
KUbIHOLIKIAPBIH JiCIHE KOJOAY Ce3IMIH enuetmin cayaiHamanap sxcypeizinoi. Cmyoenmmepmer,
KeHeCuliiepMeH JiCoHe OKbIMYWbLIAPMEH JHCAPMbLIAU  KYPbLIbIMOAHAH cyxoammap aiblHObL.
Hunosayusanvlk Ncuxonocusnvlk Koaoay icyueiepin eHeizeeH yHusepcumemmepoiy Ketcmik
3epmmeynepi Hcacanovl.

3epmmey mnomuoicenepi. Lllemendezi anzawikel cemecmpde cmyoeHmmepoiy cmpeccmix
Oeneelli JHcoeapuvl 60a0bl. MaodeHuemapanvlk KOMMYHUKAYUAOA HCIHE AKAOEMUSNbIK MAIanmapod
KublHObIKmap  Oatikanoel. Okwiaynawy ce3imi JicoHe KYpoacmap mapanvlHai KouoayoulH
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arcemkinixcizoiei  anvikmanovi. Canovlk  Kewec  Oepy — naamghopmanapvl  NCUXOJOSUSLIbIK,
KblzMemmepae KOJAHCeMmIiMOLIIKmi apmmulpobl.

3epmmey  HomudicecinOe  NCUXONO2USNBLIK — KOLOAYOa2bl  UHHOBAYUANAD — AKAOEMUSLIbIK
MOOUNLOLNIK 6A0APIAMANAPBIHBIY, MADBLICMbL HCY3e2e ACLIPLLLYbL YUK MAHbI30bL (hakmop exkenoici
aHvIKmanowl. /{ocmypii Keyec bepy Kvizmemmepi cmyOoeHmmepoiy Kypoeni Macenenepin Mmojiblk
weute anmatiovl. Ynusepcumemmep camovlk KYpanoapobvl, KYpoacmap iHcenicin, MaOeHuemapaivlx
mpeHunemepoi  Oipikmipemin KeuwtenOi yacini Kabwviioayel muic. Illcuxonoeusanvly Koaoay
Jrcytienepiniy mpaHchopmayuacsyl akademusnblk MOOUIbLOILIK bacmamanapbiibly mypaKmolibleblHa
bIKNAN emin, Hco2apwvl Oinim bepy mexemenepiniy xcahanovik bacexeee Kabiiemminicin Kyuetumeoi.

Kinmmi ce30ep: axademusnvly MOOUTLOLNIK, NCUXONOSUAILIK KOIOAY, YVHUBEpCUmem
cmyoenmmepi, MaOeHUuemapanslx oetimoeny, mo3imMoiliK, CaHObIK Keyec bepy

BHenpeHue MHHOBALMI B MICUXO0JOTHYECKOE COMPOBOKICHUE AKAIeMUYeCKOH MOOUIBLHOCTH
CTY/€HTOB YHUBEPCUTETA

*T".K. Tokamosa!, C.K. AGunbauna?

'Kacnuiickuii yHUBEpCUTET TeXHOIOrui 1 nHxuHupuHra umenu L. EcenoBa Kazaxcran, r.Akray
*Kaparan/InHCKUM HalMOHAJIbHBIN UCCIEeI0BATENbCKUIN yHUBEpcUTeT UMeHU A. E. Bykerosa.
Kazaxcran, Kaparanna

Lenv uccnedosanus. Axademuueckue npocpammovl MOOUILHOCHU NPEOOCMABUNLU CIYOEeHMAM
HOBble BO3MOJNCHOCIMU OJisl NOJYYEHUST MeNCOYHAPOOHO20 ONbIMA, pPACWUPEHUs. KYIbIMYPHbIX
20PU30HMO8 U NOBbIULEHUS NPOGDECCUOHANLHBIX KOMNEeMeHYUL.

Memooonoecuss  uccnedosanusi. Hcnonv3oean — cmewianuviil.  Memoo,  00beOUHSIOUULL
KayecmeeHnvle U KOIUYeCmeeHHble OaHHble. B uccredosanuu yuacmeoeanu cmyoenmol,
NpUHUMAKOWUe y4acmue 6 HpoSPaMMAax axademudeckou MOOUTbHOCMU (0OMeH, CMmAadiCuposKu,
cosmecmuble 00pazosamenvHvle npocpammul). IIposodunucsy onpocvl 0nsi UMEPeHUs YPOBHs
cmpecca, mpyonocmeti aoanmayuu u socnpusmus NO00EPIHCKU. IIposeoenvl
NOLYCMPYKMYPUPOBAHHBIE UHMEPBLIO CO CMYOEHMAaMU, KOHCYIbMAHMAamu U npenooasamensimu.
Paccmompenwt keticyl yHugepcumemos, 6HeOpaouwux UHHOBAYUOHHbIE CUCMEMbL NCUXOL0SUYECKOU
NO00EPIHCKU.

Pezynomamer uccnedosanusn. B nepewviii cemecmp obyueHus 3a pybdedxcom HaAOMOOANC
BbICOKULL YpOBeHb cmpeccd. Bbvisagnienvbl mpyoHocmu 6 MeHCKYIbMYPHOU KOMMYHUKAYUU U
akademuyeckux oxcudanusx. OmmeyeHvl 4y8Cmea U30NAYUU U HEOOCMAMOK NOO0ePIHCKU CO
cmopoHvl  ceepcmuuxos. Llugposvie niamgpopmvl KOHCYTbMUPOBAHUSL NOBLICUTU OOCYNHOCHIb
NCUXONOSUYECKUX YCTLYe.

Hccneoosanue nokaszano, umo UHHOBAYUU 8 HCUXOLOSUHECKOU NOOOepHCKe ABNAIOMCSA
KPUMUYECKUM akxmopom YCnewHocmu npoepamm akaoemuyeckou moounvrocmu. Tpaouyuonnvie
KOHCYIbMAYUOHHbLE CAYHCObI HeOOCMAMOUHbL OJIsl PEeUleHUsl CILONXCHBIX NpodiiemM CmyoeHmos.
Yuueepcumemam Heob6x00umo 6HeOpsimb KOMWIEKCHYIO MOOENb, UHMe2PUpYIowyro yupposoie
UHCIMPYMEHMbl, Cemu CEEPCMHUKO8, MENCKYIbMYpPHble mpeHuHeu. ITpancopmayus cucmem
NCUXON02UYECKOU  NOO0EPIHCKU — CRocobCmeyem  YCmoudugoCcmu  UHUYUAMUE — aKAOeMUu4eckou
MOOUTbLHOCIMU U YKPenisem 2100anbHYI0 KOHKYPEHMOCNOCOOHOCHb 8bICULUX YUeOHbIX 3A8E0eHUl.

Kniouesvie cnosa: akademuueckas MOOUNbHOCHb, NCUXOIO2UYECKAS NOOOEPIHCKA, CIYOeHMbl
VHUBEpCUmMema, MeNCKYIbMypHas a0anmayus, pe3ulbeHmHOCmyb, Yugpposoe KOHCYIbMUposaHue,
Onazononyyue cmyoeHmos, 2100anu3ayus eulcuieco 00pa308aHusl.
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