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NON-LINEAR FORMS OF TEXT AND THEIR ROLE IN DEVELOPING EFL
LEARNERS' SPEECH ORGANIZATION

Non-linear forms of text, including mind maps, diagrams, charts, and graphic organizers,
may help EFL learners organize information before speaking. However, their relationship with
speech organization remains insufficiently explored. This study examines how non-linear forms of
text relate to schema and support EFL learners’ speech organization. It focuses on their
relationship with schema, effects on speaking outcomes, and gaps in current research.

The study connects research on non-linear text, schema, and EFL speaking, emphasizing the
role of visual organization in preparing learners for spoken production. A qualitative review of 10
sources published between 2019 and 2024 was conducted. Five empirical studies examining mind
maps, concept maps, and graphic organizers in relation to speaking outcomes were analyzed
together with theoretical and applied sources. Findings were compared and synthesized without
statistical analysis.

The review indicates a generally positive relationship between non-linear text use and
speech organization. The strongest evidence concerns coherence, fluency, and content organization,
with additional benefits reported for accuracy, complexity, vocabulary recall, and willingness to
communicate. Effects on pronunciation and pacing are less consistent. Three possible mechanisms
were identified: externalization of information structure, reduced planning demands, and facilitated
retrieval. However, the evidence remains limited, particularly for non-linear formats beyond mind
maps and graphic organizers.

The study contributes to understanding non-linear texts as pre-speaking organizational tools
rather than only reading materials. The findings can support more purposeful selection and use of
non-linear materials in EFL speaking instruction and provide directions for further research.

Keywords: non-linear text, schema, EFL, speaking skills, speech organization, mind
mapping, graphic organizers, fluency, coherence

MAIN PROVISIONS

The study is based on the distinction between continuous and non-linear forms of text and on
the view that non-linear texts require learners to locate, compare, and connect information rather
than follow a fixed sequence. The work of Kirsch and Mosenthal, the OECD approach to reading
literacy, and Aarseth's concept of non-linear text provide the foundation for understanding how the
structure of such texts influences the way information is processed. This perspective is
complemented by schema theory, which explains how learners organize related knowledge and how
graphic organizers can make these relationships visible.
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The study also draws on research into the use of visual organizers in EFL speaking. The
work of Robillos, Kaldarova and colleagues, Kazemi and Moradi, Feng and colleagues, and
Robillos and Phantharakphong demonstrates the potential of mind maps, concept maps, and digital
graphic organizers to support different aspects of oral performance. Taken together, these
approaches provide the basis for viewing non-linear texts as pedagogical tools that can support the
organization of ideas, planning, retrieval, and production of spoken language.

INTRODUCTION

Developing the ability to organize ideas clearly is an important part of EFL speaking.
Learners need not only vocabulary and grammatical knowledge but also the ability to select relevant
information, connect ideas, and present them logically. Since planning and language production
occur simultaneously during speaking, materials that help learners organize ideas before speaking
may provide useful support.

One possible source of such support is non-linear forms of text, including tables, charts,
diagrams, and mind maps. Unlike continuous texts, non-linear texts allow learners to locate,
compare, and connect information in different ways. Their visual structure can make relationships
between ideas more explicit and may therefore support schema-related processing. Previous
research has shown that graphic organizers can support EFL reading comprehension and schema
use.

However, the role of non-linear texts in speaking remains less clear. Existing studies have
mainly examined mind maps, concept maps, and digital graphic organizers, reporting positive
effects on several speaking outcomes. At the same time, the number of relevant studies is limited,
and the relationship between non-linear text, schema, and speech organization has rarely been
examined as a connected process.

The object of this study is the use of non-linear forms of text in EFL learning, while the
subject is their relationship with schema and learners' speech organization. The aim of the article is
to review current research from 2019 to 2024 on how non-linear forms of text support the
development of speech organization in EFL learners through the concept of schema.

The study addresses three questions: (1) What is the relationship between non-linear forms
of text and schema in current research? (2) What does existing research show about the effect of
non-linear text use on EFL learners' speech organization? and (3) What gaps remain in research on
this relationship? The working hypothesis is that non-linear texts make schema and relationships
between ideas more visible, thereby reducing part of the planning demand during speaking and
supporting more organized spoken output.

The scientific novelty of the study lies in bringing together three areas that have largely been
examined separately: non-linear text, schema-related processing, and EFL speech organization.
Rather than treating non-linear texts only as reading materials or mind-mapping techniques, the
study considers their broader potential as tools for organizing spoken ideas. Its significance lies in
examining how an external visual structure may support the organization and retrieval of
information during language production.

LITERATURE REVIEW

1. Non-linear forms of text and EFL teaching

Not every text is meant to be read from beginning to end. Some texts, such as a table, a
chart, or a mind map are built so the reader can scan, compare, and connect parts in whatever order
makes sense to them. This kind of text is usually called non-linear, and researchers have studied it
for several decades, though under a few different names.

The clearest and most widely used definition comes from Kirsch and Mosenthal, who
studied how adults read for everyday tasks. They split texts into two types: continuous texts, written
as sentences and paragraphs, and non-continuous texts, built from lists and organized in a table-like,
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or matrix, format [1]. Their point was not just about appearance. Reading a non-continuous text asks
the reader to do something different, i.e. to locate specific pieces of information, compare them, and
put them together, rather than simply follow a story or an argument from one sentence to the next

[1].

The OECD later built its PISA reading framework around the same split between continuous
and non-continuous texts, treating the ability to read tables, diagrams, and forms as its own
measurable skill, separate from reading ordinary prose [2]. This matters for education generally: if
reading a diagram truly is a different skill from reading a paragraph, then teaching materials that
only use continuous text may be leaving one whole side of reading ability undeveloped and, as this
review will argue, possibly one side of speaking development too.

2. Cognitive mechanisms behind non-linear forms of text comprehension

One more idea is worth adding here, from a more theoretical angle. Aarseth argued that a
non-linear text does not have a single, fixed structure the way a paragraph does. Its structure instead
depends on how the reader chooses to move through it, what they look at first, what they compare,
what they skip [3]. This is a useful way to think about a mind map or a diagram: two students
looking at the same one might build slightly different mental pictures, because they each moved
through it differently.

This reader-built structure connects directly to schema theory, one explanation for how the
mind handles information. A schema is a mental structure that groups related knowledge together,
so a person does not process every new fact in isolation. Qi and Jiang studied EFL readers using
graphic organizers and found that the organizer displayed a schema directly on the page, so students
did not have to build one from scratch while reading [4]. Their comprehension scores improved, and
improved faster than those of students working without an organizer.

Yan and Kim tested this connection more directly, training Chinese university students to
activate schema using digital mind maps before reading [5]. Their awareness of schema use grew
clearly after the training. Reading comprehension scores, however, did not rise by a significant
margin [5]. The mind map changed how students approached the text without necessarily changing
how well they understood it. This is a gap worth keeping in mind, since it raises a question: does the
same pattern hold once non-linear text is used to prepare for speaking, rather than for reading?

3. Non-linear text and speech organization

Different studies test different non-linear tools against different speaking outcomes, but the
results converge on one point: organizing ideas visually before speaking changes how the speech
comes out, not just how confident the speaker feels. Robillos had university students build a digital
mind map before an oral presentation and scored the results on four criteria [6]. Coherence rose
significantly; clarity and content rose too, but delivery (pronunciation and pacing) barely moved.
Robillos explains this through the mapping process itself: laying ideas out as a diagram let students
see the whole structure of their talk at once, so they could catch and fix gaps in logic before
speaking, rather than discovering them mid-sentence [6].

Kaldarova et al. tested mind-mapping platforms against IELTS speaking scores and found
gains concentrated in fluency and coherence [7]. Their explanation rests on cognitive load theory: a
speaker under time pressure has limited attention to split between deciding what to say and how to
say it. A mind map handles the "what" in advance, so during the actual speaking task, all of that
attention goes toward language production instead of being split [7].

Kazemi and Moradi found gains in speaking accuracy and complexity after concept
mapping, and offered a similar but more specific explanation: the map let learners retain the main
topics and the relationships between them, so they could organize concepts, plan what to say, and
monitor their own speech as they went, instead of doing all three at once from scratch [8].

Feng et al. found that mind mapping raised both willingness to communicate and vocabulary
recall, and pointed to a different mechanism than the other three: the visual format helped learners
store and retrieve words more easily, which lowered the anxiety of searching for a word mid-
sentence - a practical barrier to speaking up, not just an organizational one [9].

Robillos and Phantharakphong linked digital graphic organizers to gains in both critical

15



L. Yonuxanos am. KY Xabapwwicer — Becmuux KY um. Il Yanuxanosa — Bulletin Sh.Ualikhanov KU
Ieoazozuxa svinvimoapsi cepusicoi—Cepus Tleoazozuueckue nayku—A series of Pedagogical science MNe3/2026
ISSN 2708-5295 (print), ISSN 3078-4948 (online)

thinking and oral expression, arguing that the organizer forced learners to sort essential from
unessential ideas before speaking, which shows up afterward as more focused, better-organized

speech [10]. Table 1 below summarizes all of the studies reviewed.

Table 1 - Non-linear Tools and Speaking Outcomes

Study Tool Outcome Proposed mechanism
Robillos, 2022 Digital mind Coherence, clarity, content Seeing the full structure lets
map improved; delivery students catch logic gaps
unchanged before speaking
Kaldarova et al., | Mind-mapping | Fluency & coherence Frees attention from content
2024 platforms improved (IELTS) planning during the speaking
task itself
Kazemi & Concept Accuracy, complexity Separates planning from
Moradi, 2019 mapping improved monitoring, instead of doing
both at once
Feng et al., 2023 | Mind mapping | Willingness to communicate, | Easier word retrieval lowers
vocabulary recall improved anxiety about speaking up
Robillos & Digital graphic | Critical thinking, oral Forces sorting of essential
Phantharakphong, | organizer expression improved from unessential ideas
2020 beforehand

Four of the five explanations point to the same underlying idea, stated in different words:
speaking asks a learner to plan and produce language at the same time, and a non-linear tool
completes part of that planning in advance. Feng et al.'s explanation stands apart, locating the
benefit in word retrieval and anxiety rather than planning load [9].

MATERIALS AND METHODS

This article reviews how non-linear forms of text relate to schema and to EFL learners'
speech organization. It uses 10 sources: five empirical studies (2019-2024) testing non-linear tools
against outcomes like coherence, accuracy, and willingness to communicate; a few foundational
theoretical works; and recent applied sources. Sources were found through Google Scholar and
open-access journals, using terms like "non-linear text," "graphic organizer,” "mind mapping,”
"schema," and "speaking skills," then filtered for direct relevance and free full-text access.

The review asks three questions: 1) how non-linear text relates to schema, 2) what current
research shows about its effect on speech organization, and 3) what gaps remain. Its working
hypothesis: non-linear text makes schema visible on the page, easing speech planning and
supporting more organized spoken output. Findings are compared across sources rather than
analyzed statistically, given the small number of directly relevant studies.

RESULTS

The analysis of the reviewed literature revealed a generally positive relationship between
non-linear forms of text, schema-related processing, and EFL learners' speech organization. The
strongest evidence concerns the organization of spoken content, while effects on delivery-related
aspects are less consistent.

1. Non-linear Forms of Text and Schema Activation

The findings for RQ1 indicate that non-linear texts can function as external representations
of schema. Graphic organizers and mind maps make relationships between ideas visually available,
reducing the need for learners to construct the entire structure mentally.

Qi and Jiang found that graphic organizers supported reading comprehension by presenting
information in an organized visual structure. Yan and Kim, however, showed that although digital
mind-mapping training increased learners' awareness of schema use, it did not significantly improve
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reading comprehension. Thus, non-linear texts appear to support schema activation, but increased
schema awareness does not automatically lead to better learning outcomes. The key functions of
non-linear text in supporting schema-related processing are summarized in Table 2.

Table 2 - Functions of Non-linear Text in Schema Activation

Function Main finding

Visual representation Makes relationships between ideas explicit
Schema activation Increases awareness of organizational relationships
Pre-speaklng Helps learners arrange ideas before speaking
organization

Retrieval support May facilitate access to vocabulary and ideas

2. Effects on EFL Learners' Speech Organization

The findings for RQ2 show that the most consistent benefits concern coherence, fluency, and
organization of spoken content. Robillos reported improvements in coherence, clarity, and content
following the use of digital mapping, while Kaldarova et al. found gains in fluency and coherence.
Kazemi and Moradi reported improvements in speaking accuracy and complexity after concept
mapping.

Feng et al. additionally found improvements in vocabulary recall and willingness to
communicate. However, not all speaking dimensions improved equally. Robillos reported little
change in delivery, including pronunciation and pacing. The reported effects across different
speaking outcomes are presented in Table 3.

Table 3 - Reported Effects of Non-linear Text Use on Speaking Outcomes

Speaking outcome Reported finding
Coherence Improved
Fluency Improved
Accuracy Improved
Complexity Improved
Vocabulary recall Improved
Willingness to communicate | Improved
Delivery/pronunciation/pacing | Little or no change

Overall, the evidence suggests that non-linear texts are particularly useful as pre-speaking
organizational tools, rather than as a universal method for improving every aspect of oral
performance.

3. Mechanisms Linking Non-linear Texts to Speech Organization

Three main mechanisms emerged from the reviewed studies.

First, externalization of structure: non-linear texts make relationships between ideas visible,
allowing learners to refer to an external representation while preparing their speech.

Second, reduction of planning demands: organizing ideas before speaking may reduce the
amount of content planning required during real-time speech production.

Third, facilitated retrieval: visual organization may help learners retrieve vocabulary and
ideas more easily, potentially supporting willingness to communicate.

The proposed relationship summarized in the Figure 1. The proposed relationship between
non-linear text, schema activation, and speech organization is illustrated in Figure 1.
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Figure 1 - Proposed Mechanism Linking Non-linear Text to Speech Organization

. visual reduced planning more organized
Non-linear text . . .
organization/schema and easier retrieval spoken output

The evidence, however, does not directly test this entire pathway in a single study.

4. Gaps in the Existing Evidence

The findings for RQ3 reveal four main gaps. First, the number of directly relevant empirical
studies is limited. Second, existing research focuses mainly on mind maps, concept maps, and
graphic organizers, while other non-linear formats such as charts, maps, brochures, timetables, and
diagrams remain underexplored. Third, studies use different measures of speaking performance,
making direct comparison difficult. Finally, the relationship between schema activation and speech
organization has rarely been tested directly.

Thus, existing research suggests a positive relationship between non-linear text use and
aspects of speech organization, but further research is needed to examine how different non-linear
formats can systematically support EFL speaking development.

DISCUSSION

The findings suggest that the main value of non-linear texts is their ability to make the
structure of information visible, which can help learners organize their speech. Previous research
has mainly linked graphic organizers and mind maps with schema activation and reading
comprehension. The present synthesis suggests that this support may also extend to speaking, as
learners can use the visual structure to organize ideas before producing language. However, the
findings of Yan and Kim show that greater awareness of schema does not automatically lead to
better comprehension. This suggests that the way non-linear texts are used in a learning task is as
important as the visual format itself.

The different speaking outcomes also show that non-linear texts do not improve all aspects
of speaking equally. The strongest evidence concerns coherence, fluency, and the organization of
content, which are closely related to planning ideas. In contrast, the limited improvement in delivery
reported by Robillos suggests that visual organization alone is unlikely to improve pronunciation or
pacing. Feng et al.'s findings also suggest that non-linear texts may help with vocabulary retrieval,
making it easier for learners to access words while speaking. Thus, their value may come from both
better organization of ideas and easier access to language.

Finally, most existing studies focus on mind maps, concept maps, and graphic organizers,
while other non-linear formats remain less studied. This suggests that future research should move
beyond the general question of whether non-linear texts support speaking and examine which
formats are most suitable for particular speaking tasks. For example, maps may support route
descriptions, while charts or diagrams may help learners compare information or explain
relationships. This task-specific approach could make the pedagogical use of non-linear texts more
precise and effective.

CONCLUSION
This review examined the relationship between non-linear forms of text, schema, and EFL
learners' speech organization. The findings suggest that non-linear texts can support the organization
of spoken content by making relationships between ideas visible and helping learners prepare their
speech before speaking. The strongest evidence concerns coherence, fluency, and content
organization, while effects on delivery-related aspects such as pronunciation and pacing appear
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more limited.

The review also suggests that the benefits of non-linear texts may result from more than one
process. Visual organization can reduce the need to plan ideas during speaking and may also
support vocabulary retrieval. However, the limited number of empirical studies and the strong focus
on mind maps and graphic organizers mean that broader conclusions cannot yet be made.

Overall, non-linear texts show potential as a practical resource for EFL speaking instruction,
particularly at the planning and organization stage. Further research should examine a wider range
of non-linear formats and determine how specific formats can be matched to particular speaking
tasks and learner needs.
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peminOe Yylpenywinepee ayvi3ua coliey aloblHOd aKknapammoul YUblMOACMblpy2a KOMeKmecyi
MYMKIH. Anaiida onapovly ayvizuia couneyoi YublMOACmblpYMeH 63apa OalllaHbiCbl HCeMKLIIKMI
sepmmenmezcen. byn zepmmeydiy maxcamvl — Oelicbi3blKmMbl MaMIH  QOPMALAPbIHLIY  OiliM
cxemanapviMer 03apa  OQUIAHbICLIH  JiCOHe ONapOblH  ARbLIWLIH  MINIH  wem mili peminoe
yiipenywinepdiy — ayvlzuwia — couneyiH — YubIMOacmuipyoasbl —peniH - Kapacmolpy. 3epmmeyoe
Oeticvl3bIKmbl MOMIH hopManapeinbiy OLIM cXxemanapbiMer DAUIAHbICHL, OIAPOLIH AVbI3UA COlLIeY
Hamuoicenepine acepi dxcare Kazipei sepmmeynepoezi OIKbLILIKMAP Kapacmulpulidobl.

3epmmey beticol3b1KmMbl MOMIH, OLIIM CXeMANAPbL HCIHE ASLLAWBIH MILIH Wem Mmini peminoe
ytipenyuiinepoiy ayvizuia ceuneyi oovvinuia 3epmmeynepoi Oipikmipe omuipbin, OiNiM anyubliapovl
ayvlzua ceiieyze 0anubiHOayoa aknapammsl 8Uu3yaiobl YublMOacmulpyobly pojiiHe HaA3ap ayoapaobi.
2019-2024 oucoinoap apanvievinoa oicapusnranean 10 Oepexkkesee cananvlk WOy HCypeizinoi.
Humennexm-xapmanapoviy, KOHYenmyanowlk Kapmanapowly JHcone epagpuxanvix
YULIMOACMBIPYWBLIAPObIY — AVbI3WA  COUey  HamudicelepiMer OaulaHbICblH  3epmmecen  bec
IMAUPUKATBIK 3epmmey MeopUsIblK JHcoHe KON0aHOauwl OepekkozoepmeH Oipee mandaHobl.
Homuowcenep cmamucmukanviy manoaycwl3 canblCMblpbLibli, HCUHAKMALOBL.

Llony 6eticoizbikmovl Mominoepoi KOJIOAHY MeH aybl3ua cotneyoi YubiMOoacmulpy apacblHoa
Jcannvl  aneanoa oW Oaunanvic 6ap exeHin kepcemmi. Ewy ailikbin Homuowcenep ceilneyoiy
OQULIaHbLICMBLIBIRLL, ePKIHOIC] HCIHE MAZMYHObL YUbLIMOACMbIPYbIHA Kamblcmbl 6atikanovl. Conbimen
Kamap ceuneyoiy 0an0iciHe, Kypoeailicine, cO30iK KOpObl ecke mycipyee Hcone KOMMYHUKAYUAA
oativlH  00IY2a KAMbICMbL KOCLIMULA APMBIKUBLILIKIMAD AHbIKMANObl. AUumvlibiM MeH celliey
KapKbinblHa acepi Oipkenki emec. Yul blKmuman Mexawusm aublKmManiobl: aknapam KYpoliblMblH
CbIpMKbL Mypoe Kopcemy, HCOCNApaayea KOUbLIamvlH Malanmapovl d3aimy JHcoHe aKnapammovl
ecke mycipyoi sceninoemy. CouvimMen Kamap 0anendep 6azacvl uiekmeyni 601vin omvlp, acipece
UHMeENIeKM-Kapmanap MeH 2pagukanvly — YublMOACmulpyubliapoan Oacka — Oelicbi3vbiKmbl
Gopmammapea Kamvicmol.

3epmmey OeticbizbiKmvl MomiHOepOi meK 0Ky Mamepuanioapsbl peminoe eana emec, aybl3ud
couneyoi anoviH ana YUubIMOacmelpy KYpaioapvl peminoe mycCiHyee yiec Kocaowvl. AnviHzaw
Homucenep — abLIWbIH ~ MINIH  wem mini peminOe OKblmy 0apviCblHOA — Oelcbli3bIKnbl
Mamepuanoapovl HeaypavimM MaKcammol mayoayea #cane naoaianyea MymKiHoiK oepeoi, cCOHOall-
ax o0awu api 3epmmeynepoiy 6a2bIMMAapPbIH AUKLIHOAUObI.

Tipex ce30ep: Oelicbl3blKmMbl MaMIH, OLIIM CXeMACbl, AbLIWGIH MIi, aybl3wa ceuey,
ayvizuia cotineyoi YuviMOacmvlpy, UHMELIeKM-Kapmanap, 2epa@ukansl YublMOaAcmulpyulbliap,
epKiH cotiney, cotneyoiy OaulaHbICMbLIbIEbL
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Hesaunelinbie (OpMbI TEKCTA M UX POJIb B PA3BUTHH OPraHU3AIUM YCTHOH peyYn Y U3YYAKOIMX
AHIVIMHCKUH SI3bIK KAK HHOCTPAHHBIN

Mupmanosa A. M.%, Baitryaucosa I'.11. 2
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Henunetinvie ¢hopmvl mexcma, 6Km04as UHMENIEKM-KAPMbl, OUAZPAMMbL, 2paPuKu U
epaguueckue opeanatizepol, MO2Ym HNOMO2AMb UZVYAIOWUM AHSTUNUCKULL A3bIK KAK UHOCMPAHHbLLL
op2anu306vieams UHpoOpmayuio nepeo ycmuuiM evickazvieanuem. OOHAKO UX 63aUMOCEA3b C
opzanuzayuell YCmHoU peyu 0Cmaemcst He00CmamoyHo usyyenHou. Llenvio oannoz2o uccreoosanus
ABNAEMCA U3YYEHUE B3AUMOCEA3U HENUHEUHbIX (OPM MeKCcma CO CXeMamu 3HAHUL U UxX poiu 8
op2anu3ayuy YCMHOU pedu U3y4aowux aHeIUUCKUU A3bIK KaK UHOCMpauHuli. B uccredoeanuu
PACCMampusalomcs 83auMoCes3b HETUHEUHbIX QOPM MeKCma co cxemMamu 3HAHUU, UX 6IUiHUue Ha
pe3yivmamol YCMHOU peyu U npobenvl 8 COBPEMEHHBIX UCCIe008AHUSIX.

Hccneoosanue obveounsem pabomol, nOcéaujeHHble HETUHEUHOMY MEKCmYy, CXeMam 3HAHU
U YCMHOU peuu HA AHIUUCKOM A3blKe KAK UHOCMPAHHOM, C AKYEHMOM HA POlb BU3VATbHOU
opeanu3ayuy UHGOpMayuu 6 noo2omoeKe 0OVUarWUXcsa K YCMHOMY 6vickazvieanuto. IIpoeeden
KauecmeeHuwvlli 0030p 10 ucmounuxos, onyonuxosauwHvlx 6 nepuod c¢ 2019 no 2024 200. bvinu
NPOAHANUZUPOBAHBL  NAMb  IMNUPUYECKUX — UCCTIe008AHULL, — NOCEAUEHHBIX — UCHONb30BAHUIO
unmenieKm-Kkapm, KOHYenmyaibHulX Kapm u epaQuiecKux opeaHau3epos 8 Cesa3u ¢ pe3yibmamamu
YCMHOU — peuu, a makdxce meopemudeckue U NPUKIaoHvle  UcmouyHuxu. Pesynbmamol
CONOCMABIANUCL U 0600WanUCy 6e3 NPUMEHEeHUS CIMAMUCMUYECK020 AHAU3A.

O630p nokasvieaem 6 YeIOM NOJIOACUMENLHYIO B3AUMOCEA3L MeNCOY UCHONb308AHUEM
HenuHeunvlx popm mexkcma u opeanuszayue yemuou peyu. Haubonee yoeoumenvhoie pe3yibmamsi
NOYYeHbl 6 OMHOUWIEHUU CEA3HOCMU, 0e2NoCmu U OP2aHU3AYUU COOEPIHCAHUS BbICKA3bIBAHUA.
Hononnumenvuvie npeumyujecmea ommeyensbl ¢ MOYHOCMU, CIOACHOCMU peyu, 80CNPOU3Ee0eHUl
JIEKCUKU U 20MOBHOCMU K KOMMYHUKAyuU. Bhiusnue Ha npousHowieHue u memn pevu s61semcs
MeHee NnociedosamenvbHbiM. Buloenenbl mpu 603MOJCHBIX MeXAHU3MA: 6HeuiHee NpeoCcmasieHue
CMpYKmypol uHgopmayuu, CHudCeHue mpebo8anull K NIAHUPOSAHUIO U OONecueHue Uu361e4eHus
uHgopmayuu. Bmecme c¢ mem oOokazamenvbHas 6aza 0Ocmaemcsi 02PAHUYEHHOLU, OCODEHHO 6
OMHOUIeHUYU HENUHEUHbIX (POPM, OMAUUHBIX OM UHMENNEKM-KAPM U 2PAPUIECKUX OP2AHAl3ePO8.

Hccneoosanue cnocobcmeyem HNOHUMAHUIO HETUHEUHbIX MEKCmO8 KaK UHCHPYMEHMO8
npeosapumenbHoll OpeaHu3ayuu yYCMHO20 BbICKA3bI6AHUs, a4 He MOJbKO KAK Mamepuanos 0.
umenus. Ilonyuennvie pe3yiomamsl MO2ym cnocobcmeosams Oo/ee YeieHanpasienHomMy omoopy u
UCNONb30BAHUIO HENUHEHbIX MAMePUanos 6 o0yYeHUuUu YCMHOU pedu HA AH2IUUCKOM sA3blKe KaK
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UHOCMPAHHOM U ONpedeumsb HaNPaeIeHus OANbHeUUUX UCCIe008AHUL.

Kntouesvie cnosa: nenunetinviti mekcm, cxema 3HAHUU, AHSTUUCKUL A3bIK KAK UHOCMPAHHbII,
VCMHAsL peub, OpPeaHu3ayus YCMHOU peyu, UHMELIeKm-Kapmel, 2paguyecKue opeanatisepol,
be2nocms peuu, C8sI3HOCMb peyul
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