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DIDACTIC POTENTIAL OF AUTHENTIC DIGITAL MATERIALS IN
DEVELOPING LINGUACULTURAL COMPETENCE

This article explores the didactic potential of authentic digital materials in developing
linguacultural competence among university students majoring in language-related disciplines. The
relevance of the study is determined by the rapid expansion of digital learning environments and the
increasing demand for graduates who are capable of effective intercultural communication in
professional contexts.

The study is based on analytical review and theoretical synthesis of scholarly research
addressing authenticity in language education, digital learning resources, and linguacultural
approaches. The findings indicate that authentic digital materials, including online media texts,
audiovisual content, podcasts, and interactive platforms, contribute not only to language skill
development but also to learners’ ability to interpret culturally embedded meanings, pragmatic
norms, and value systems. Engagement with authentic digital content enhances student motivation
and facilitates exposure to real-world language use in diverse sociocultural contexts.

At the same time, the analysis demonstrates that the pedagogical effectiveness of authentic
digital materials depends on their methodologically sound selection and structured integration into
the learning process. Without instructional scaffolding, such materials may increase cognitive load
and reduce learning efficiency. To address this challenge, the article proposes a didactic model for
developing linguacultural competence through authentic digital materials. The model incorporates
criteria for resource selection, stages of identifying linguacultural markers, task-based instructional
design, the use of virtual interaction as a form of intercultural engagement, and competence-
oriented assessment. The proposed framework offers practical guidance for integrating authentic
digital content into foreign language curricula in higher education.

Keywords: authentic digital materials, linguacultural competence, foreign language
education, digital learning environment, virtual exchange.

INTRODUCTION

The rapid expansion of digital technologies has profoundly transformed foreign language
education, particularly in higher education. Online platforms, streaming media, social networks, and
open-access information resources provide unprecedented access to authentic language use. As a
result, the concept of authenticity has become central to contemporary discussions in language
pedagogy. Authentic digital materials enable learners to encounter language as it is used in real
communicative contexts rather than in artificially simplified instructional settings (Gilmore, 2007).

For students of language-related disciplines, exposure to authentic discourse is especially
important. These students are expected not only to demonstrate linguistic accuracy but also to
understand the cultural meanings embedded in language use. Linguacultural competence, which

integrates linguistic knowledge with cultural awareness and interpretative skills, is therefore
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regarded as a core outcome of professional language education. In this regard, digital authenticity
serves as a bridge between formal instruction and real-world communicative practices.

At the same time, the integration of authentic digital materials raises methodological
challenges. Research indicates that while authentic resources enhance motivation and engagement,
they may also increase cognitive demands due to lexical density, cultural references, and pragmatic
complexity (Alamri, 2025). This dual nature of authenticity necessitates a systematic pedagogical
approach that balances realism with instructional support.

Research Problem and Gap

Despite the growing body of research on authentic materials and digital learning
environments, several gaps remain evident. First, many studies focus primarily on linguistic
outcomes, such as vocabulary acquisition or listening comprehension, while giving limited attention
to the systematic development of linguacultural competence. Second, although virtual exchange and
telecollaboration have been identified as effective tools for intercultural learning (Godwin-Jones, R.,
2019), they are often examined separately from the broader framework of authentic digital
materials.

In the context of Kazakhstani higher education, the integration of linguacultural approaches
into digital language instruction is still developing. Existing studies emphasize the importance of
cultural content but provide limited methodological guidance on how authentic digital resources can
be structured into a coherent didactic model that ensures measurable learning outcomes.

Purpose and Research Questions

The purpose of this study is to theoretically substantiate and model the didactic potential of
authentic digital materials in developing linguacultural competence among language students.

The study addresses the following research questions:

What didactic effects and limitations of authentic digital materials are identified in
contemporary research?

How is linguacultural competence conceptualized in foreign and Kazakhstani academic
discourse?

Which pedagogical strategies enable the effective integration of authentic digital resources
into foreign language education?

LITERATURE REVIEW

Authenticity and Authentic Digital Materials in Foreign Language Education

The concept of authenticity has long occupied a central place in foreign language pedagogy.
Early methodological discussions treated authenticity primarily as a property of texts originally
produced for native speakers rather than for instructional purposes. However, contemporary
research emphasizes that authenticity is not an inherent feature of a text alone but a dynamic
relationship between the material, the learner, and the learning task (Gilmore, 2007).

Gilmore’s (2007) comprehensive review demonstrates that authentic materials expose learners
to natural discourse features such as idiomatic expressions, pragmatic conventions, discourse
markers, and culturally embedded references that are often absent from pedagogically simplified
texts. Later studies further expand this understanding by arguing that digitalization reshapes
authenticity itself: online news articles, social media posts, podcasts, and video blogs represent
evolving genres of real-world communication that learners must navigate critically (Gilmore, 2019).

Authentic materials are commonly defined as texts and media originally produced for real
communicative purposes rather than for language teaching, yet later exploited pedagogically. This
definitional point is central because it distinguishes authenticity of origin from authenticity of
classroom use: the same artefact can become pedagogically “inauthentic” if tasks do not preserve
communicative intent or ignore contextual meaning-making. Valvona and Yoneda (2019) note that
authentic materials are originally created for real communicative purposes rather than for pedagogy,
and that their pedagogical value must be interpreted in light of classroom mediation and teacher

decisions about use. Studies of authenticity also point out that “authentic materials are language
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teaching materials that were not originally created for the purpose of language teaching”, but the
ways they are perceived and adopted by teachers and learners vary depending on definitions,
instructional goals, and context (Yoneda, 2021). In the digital environment, authenticity is
intensified by immediacy and multimodality: students encounter discourse embedded in platform
conventions, visual rhetorics, and interactional norms that are inseparable from cultural meanings.
However, scholarship also consistently points to the pedagogical risks of unfiltered authenticity: if
the linguistic and cultural density of digital artefacts is not calibrated, students may experience
cognitive overload that undermines comprehension and intercultural reflection. Evidence from
studies on authentic materials in EFL contexts highlights a recurring trade-off: authenticity can
increase motivation and perceived relevance, yet it simultaneously raises demands on lexical
knowledge, pragmatic inference, and background cultural schemas, which must be scaffolded
through sequencing and teacher support (Alamri, 2025; Gilmore, 2007).

Accordingly, “didactic potential” of authentic digital materials should be conceptualized not
as a property of the artefact alone but as the outcome of an instructional design that aligns (a)
selection criteria, (b) task progression, and (c) assessment descriptors. The Common European
Framework of Reference for Languages (CEFR) explicitly positions learners as social agents who
perform tasks in real-life domains, and it provides a structured language for linking learning
objectives, task types, and assessment (Council of Europe, 2001). This is particularly relevant for
authentic digital materials, where tasks must be designed to help learners move from surface
comprehension to culturally grounded interpretation.

At the same time, scholars consistently caution against uncritical use of authentic materials.
Alamri (2025), based on a large-scale review published in Frontiers in Education, identifies both
benefits and challenges of authenticity in digital contexts. While authentic digital materials enhance
motivation, learner engagement, and contextualized language exposure, they may also lead to
cognitive overload due to high lexical density, implicit cultural assumptions, and pragmatic
ambiguity. These findings underscore the necessity of pedagogical mediation and scaffolding.

From a didactic perspective, authentic digital materials differ from traditional printed texts in
three important ways. First, they are multimodal, combining verbal, visual, and auditory
information. Second, they are dynamic and continuously updated, reflecting current social and
cultural realities. Third, they are often interactive, enabling learners to participate in communicative
practices rather than merely consume content. These characteristics significantly expand the
pedagogical potential of authenticity in language education but also require revised instructional
frameworks.

Linguacultural Competence as an Educational Outcome

Linguacultural competence is commonly understood as an integrative construct that combines
linguistic knowledge with cultural awareness, interpretative skills, and the ability to engage in
culturally appropriate communication. Unlike purely linguistic competence, linguacultural
competence emphasizes meaning-making processes that are grounded in cultural context.

To specify the competence dimension of this study, it is methodologically useful to
distinguish linguacultural competence from broader intercultural communicative competence (ICC).
ICC frameworks emphasize not only knowledge of the “other culture” but also skills of interpreting
and relating, skills of discovery and interaction, as well as critical cultural awareness. A practical
guide developed for language teachers by Byram, M., Gribkova, B., and Starkey, H. describes how
intercultural objectives can be integrated into language teaching through classroom tasks that elicit
comparison, interpretation, and reflection rather than factual “culture learning” (Byram et al., 2002).
Importantly, the same document argues that teachers need skills to create classroom conditions in
which learners can take interpretive risks and engage in reflective dialogue-an emphasis aligned
with the present article’s focus on staged tasks and scaffolding (Byram et al., 2002).

Within higher education, digital communication has expanded ICC-oriented pedagogy
through telecollaboration and virtual exchange. Godwin-Jones, R. conceptualizes telecollaboration
as a powerful approach for intercultural communication competence because it connects language

learning with authentic interpersonal interaction and the negotiation of meaning across cultural
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perspectives (Godwin-Jones, 2019). The field increasingly uses the umbrella term “virtual
exchange,” defined as the engagement of groups of learners in online intercultural interaction and
collaboration with partners from other cultural contexts, integrated into coursework and guided by
educators or facilitators (Gutiérrez & O’Dowd, 2021). O’Dowd, R. synthesizes multiple models of
virtual exchange and underscores that institutional and pedagogical objectives vary widely, which
makes task design, facilitation, and assessment crucial for outcomes (O’Dowd, 2018).

From a didactic standpoint, virtual exchange is valuable because it places cultural meaning-
making into interaction rather than into passive consumption of digital content. Empirical evidence
from higher education contexts indicates that virtual exchange can contribute to intercultural
competence development, including learners’ awareness of cultural difference, reflective stance
toward interaction, and negotiation of perspectives (Oviedo & Krimphove, 2022). At the same time,
research also documents constraints-such as time-zone differences, unequal participation, and
coordination issues-which suggests that virtual exchange should be embedded as a structured
component of a broader learning design rather than treated as an “add-on” activity (Turula et al.,
2019).

For the Kazakhstani context of language majors, this literature supports a model in which
authentic digital materials function as (1) culturally dense input for interpretation, and (2) triggers
for interaction in mediated online exchanges. Domestic research similarly highlights the relevance
of linguacultural competence for future language professionals and calls for methodologically
grounded selection of materials and staged work with linguacultural units (Kulakhmetova &
Nedostup, 2023), while pilot evidence suggests that focused instructional intervention can support
competence growth at early stages of university education (Dyussembekova & Sansyzbayeva,
2025).

In post-Soviet and Kazakhstani academic traditions, linguacultural competence has been
conceptualized as the ability to recognize, interpret, and appropriately use linguocultural units-
lexical, phraseological, and discourse elements that encode cultural meanings (Kulakhmetova &
Nedostup, 2023). These scholars argue that language instruction devoid of cultural content risks
producing formally accurate but pragmatically inadequate communication.

International research aligns with this perspective by highlighting the role of culture in
communicative competence. Studies indexed in ERIC and SAGE Open demonstrate that culturally
informed instruction enhances learners’ pragmatic awareness, tolerance of ambiguity, and
intercultural sensitivity. Importantly, linguacultural competence is not viewed as static knowledge
but as a developmental process that unfolds through repeated exposure to culturally meaningful
discourse and reflective engagement.

Digital environments amplify this process by providing access to diverse cultural voices and
representations. Authentic digital materials allow students to encounter multiple perspectives,
registers, and sociocultural norms, thereby fostering a more nuanced understanding of language use
in context. However, the effectiveness of such exposure depends on structured pedagogical design
that guides learners toward critical interpretation rather than superficial consumption of content.

Virtual Exchange and Telecollaboration as Forms of Digital Authenticity

One of the most significant developments in digital language education is the emergence of
virtual exchange and telecollaboration as pedagogical practices. Virtual exchange refers to
structured online interaction between learners from different linguistic and cultural backgrounds,
typically mediated by educators and integrated into formal curricula.

Godwin-Jones (2019) characterizes telecollaboration as an authentic communicative
environment where language and culture are experienced simultaneously through interaction.
Unlike static materials, virtual exchange enables learners to negotiate meaning, confront cultural
differences, and reflect on their own assumptions in real time. Empirical studies published in
Language Learning & Technology and Open Praxis provide evidence that participation in virtual
exchange programs leads to measurable gains in intercultural communicative competence.

Heymans (2024) reports that students engaged in guided virtual exchange demonstrate

increased cultural awareness, improved interpretative skills, and greater confidence in cross-cultural
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communication. Similarly, Oviedo (2022), using data from SciELO-indexed research, shows that
virtual exchange programs promote reflective learning and deeper engagement with cultural content
compared to traditional classroom instruction.

From a didactic standpoint, virtual exchange can be conceptualized as a form of authentic
digital material in its own right. It combines real communicative purpose, cultural embeddedness,
and learner agency. However, its successful implementation requires careful alignment with
learning objectives, task design, and assessment criteria.

Empirical Evidence from the Kazakhstani Context

In recent years, Kazakhstani researchers have increasingly addressed the integration of digital
resources into foreign language education. Studies conducted at Al-Farabi Kazakh National
University and other institutions emphasize the importance of aligning digital tools with
competence-based educational standards.

Z. A. Dyussembekova & S. K. Sansyzbayeva (2025) present a pilot mixed-methods study
examining the development of linguacultural competence among first-year university students
through multimedia texts and interactive tasks. Their findings indicate statistically significant
improvement in students’ ability to identify cultural references, interpret pragmatic meanings, and
reflect on intercultural differences.

Other domestic publications highlight that electronic authentic materials facilitate
differentiated instruction by allowing instructors to adapt content to students’ proficiency levels
while maintaining cultural richness. These findings support the argument that authentic digital
materials, when methodically integrated, can serve as an effective medium for linguacultural
education in higher education.

In contemporary foreign language pedagogy, the use of authentic digital materials is often
contrasted with pedagogically adapted resources specifically designed for instructional purposes.
This distinction remains a subject of ongoing debate. Proponents of adapted materials argue that
simplification and didactic structuring reduce cognitive load and ensure accessibility for learners at
lower proficiency levels. However, critics note that excessive adaptation may lead to the loss of
cultural specificity and pragmatic authenticity, resulting in decontextualized language learning.

Empirical research suggests that while adapted materials may facilitate initial comprehension,
they frequently fail to represent the complexity of real communicative situations. Authentic digital
materials, by contrast, preserve natural discourse features, including implicit meanings, culturally
conditioned references, and multimodal cues. These features are particularly important for the
development of linguacultural competence, which presupposes not only linguistic decoding but also
cultural interpretation.

Several studies emphasize that authenticity should not be viewed as a binary category but
rather as a continuum. Digital environments enable instructors to select materials that vary in
degrees of authenticity, allowing for gradual progression from semi-authentic to fully authentic
content. This approach supports differentiated instruction and aligns with learner-centered
pedagogy. Consequently, the pedagogical value of authentic digital materials lies not in their
unmodified use but in their strategic integration into structured learning trajectories that preserve
cultural depth while maintaining instructional feasibility.

METHODS

Research Design

The present study employs a qualitative research design based on a scoping review and
conceptual synthesis. This approach is appropriate for mapping existing research, identifying key
concepts, and constructing an evidence-informed didactic model rather than testing a single
instructional intervention.

Data Sources and Selection Criteria

The review includes open-access publications retrieved from Scopus-indexed journals,

Springer Open, Frontiers in Education, SAGE Open, ERIC, and SciELO, as well as peer-reviewed
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Kazakhstani journals. Sources were selected according to the following criteria:

- Full-text availability in open access;

- Relevance to at least one of the following themes: authentic materials, digital language
learning, linguacultural or intercultural competence, virtual exchange;

- Publication in peer-reviewed academic venues.

Analytical Procedure. Each source was analyzed with respect to its theoretical framework,
research context, type of digital authenticity employed, and reported educational outcomes. The
findings were then synthesized to identify recurring patterns, effective pedagogical strategies, and
methodological gaps. This synthesis served as the basis for developing a didactic model presented in
the Results section.

While the scoping review approach provides a comprehensive overview of existing research
and allows for conceptual synthesis, it also entails certain limitations. First, the reliance on open-
access publications may exclude relevant studies published behind paywalls, potentially narrowing
the scope of analysis. Second, the heterogeneity of research designs and contexts limits the
possibility of direct comparison across studies.

Another limitation concerns the predominance of qualitative and small-scale empirical studies
in the field of linguacultural competence development. Although such studies offer valuable insights
into learning processes, they often lack longitudinal data that would allow for stronger
generalizations. These limitations were taken into account during the analytical process and further
underscore the need for future empirical research that combines experimental, longitudinal, and
mixed-methods approaches.

To strengthen transparency and replicability of the scoping review, this study operationalized
the inclusion criteria through three filters: (1) topic relevance (authentic digital materials,
intercultural/linguacultural competence, virtual exchange/telecollaboration), (2) educational context
(higher education language majors or teacher education), and (3) applicability to task-based
instructional design. In addition, to anchor didactic claims in widely accepted descriptors, studies
were interpreted through the CEFR’s action-oriented approach, where learning is conceptualized as
performing communicative tasks as a social agent in real contexts (Council of Europe, 2001).

Because the digital turn in language education has placed new emphasis on online interaction
and mediation, the CEFR Companion Volume has particular methodological value: it extends the
CEFR by elaborating descriptors for mediation, online interaction, and plurilingual/pluricultural
competence, which helps researchers align digital tasks with competence constructs (Council of
Europe, 2018). Secondary analysis in language assessment literature further discusses that the
Companion Volume marks innovations such as stronger attention to digital communication and
mediation constructs, but also highlights challenges of operationalization in assessment and task
design (Kremmel et al., 2023).

Finally, for the virtual exchange strand, sources were categorized by (a) definitional and
typological contributions (e.g., “virtual exchange” as umbrella term; models such as e-tandem and
telecollaboration), and (b) empirical evidence on outcomes and constraints (Gutiérrez & O’Dowd,
2021; O’Dowd, 2018; Oviedo & Krimphove, 2022). This categorization enabled synthesis into
design-oriented implications (selection criteria, sequencing, facilitation, and assessment).

RESULTS

The analysis of reviewed sources makes it possible to distinguish several types of authentic
digital materials that are most frequently employed in linguacultural education. These include
digital media texts (online newspapers, opinion columns), audiovisual materials (documentaries,
interviews, video blogs), audio resources (podcasts, radio broadcasts), and interactive platforms
(forums, comment sections, social networks).

Each type contributes differently to linguacultural competence development. Media texts
primarily support the interpretation of sociocultural realities and public discourse, whereas

audiovisual materials provide access to paralinguistic cues such as intonation, gestures, and visual
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symbolism. Interactive platforms, in turn, create opportunities for participatory culture, enabling
learners to engage in authentic communicative practices and observe discourse norms in real time.

The didactic value of these materials increases when they are combined within a single
instructional sequence. Such integration allows students to compare representations of culture
across genres and modalities, fostering deeper analytical and reflective engagement.

Didactic Effects of Authentic Digital Materials. The synthesis of reviewed studies indicates
that authentic digital materials produce a set of stable didactic effects relevant to linguacultural
competence development.

First, authentic digital resources consistently enhance contextualized language input.
Exposure to real-world discourse allows students to encounter lexical choices, pragmatic
conventions, discourse strategies, and culturally marked meanings in their natural communicative
environment (Gilmore, 2007; Gilmore, 2019). This exposure contributes to learners’ ability to
interpret meaning beyond the sentence level.

Second, authentic digital materials support the development of cultural interpretation skills.
Media texts, video content, and online communication embed values, social norms, and cultural
references that require interpretative engagement. Studies demonstrate that systematic work with
such materials improves learners’ recognition of implicit cultural meanings and pragmatically
appropriate language use (Kulakhmetova & Nedostup, 2023).

Third, learner motivation and engagement are positively affected. Empirical evidence shows
that students perceive authentic digital materials as relevant and meaningful, which increases
intrinsic motivation and participation (Alamri, 2025). However, these benefits are contingent on
methodological scaffolding.

At the same time, the analysis confirms recurring limitations. Without pedagogical mediation,
authentic digital materials may overwhelm learners due to information density, unfamiliar cultural
contexts, or linguistic complexity. Therefore, authenticity alone does not guarantee learning
outcomes; it must be embedded in a structured instructional framework.

Components of Linguacultural Competence. Based on the reviewed literature, linguacultural
competence can be operationalized through the following interrelated components:

- Linguistic component - knowledge of vocabulary, grammar, and discourse structures as they
function in authentic contexts.

- Cultural component - understanding of cultural values, traditions, social norms, and
symbolic meanings reflected in language.

- Pragmatic component - ability to interpret and produce language appropriately in specific
sociocultural situations.

- Reflective component - capacity for critical reflection on one’s own cultural assumptions
and those of others.

Authentic digital materials contribute to each component by providing access to culturally
situated language use. Virtual exchange environments further strengthen the pragmatic and
reflective components by enabling real intercultural interaction (Godwin-Jones, R., 2019).

Didactic Model for Linguacultural Competence Development. Drawing on the synthesis, a
five-stage didactic model is proposed.

Stage 1. Selection of Authentic Digital Materials

Materials are selected according to criteria of relevance, cultural richness, linguistic
accessibility, and alignment with learning objectives. Examples include news media, podcasts,
video blogs, and moderated online discussions.

Stage 2. Identification of Linguacultural Markers

Students are guided to identify linguacultural units such as culturally bound vocabulary,
metaphors, discourse conventions, and pragmatic norms.

Stage 3. Task-Based Instruction

Tasks progress from comprehension and analysis to interpretation and production. Activities
include guided discussion, comparative analysis, and reflective writing.

Stage 4. Virtual Exchange and Interaction
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Telecollaboration and virtual exchange activities are integrated to provide authentic
intercultural communication. Learners interact with peers from different cultural backgrounds,
negotiating meaning in real time.

Stage 5. Assessment and Reflection

Assessment combines formative and summative approaches, including analytical rubrics,
reflective journals, and project-based evaluation. Emphasis is placed on development rather than
error elimination.

This model aligns with competence-based education principles and supports systematic
integration of authenticity into language curricula.

Assessment of linguacultural competence requires multidimensional criteria that reflect its
integrative nature. Based on the reviewed literature, several assessment indicators can be identified.
These include the ability to recognize culturally marked language units, interpret implicit meanings,
demonstrate pragmatic appropriateness in communication, and engage in reflective comparison of
cultural perspectives.

Authentic digital tasks lend themselves to performance-based assessment. Reflective essays,
analytical commentaries, digital projects, and interaction logs from virtual exchanges provide
evidence of competence development. Importantly, assessment should focus on qualitative progress
and interpretative depth rather than on formal accuracy alone. Such an approach aligns with
contemporary competence-based education and supports formative assessment practices.

The proposed didactic model gains theoretical robustness when mapped onto established
descriptors and constructs. First, selection criteria for authentic digital materials align with CEFR
task orientation: input should enable learners to act in communicative situations rather than merely
recognize linguistic forms (Council of Europe, 2001). Second, staged identification of linguacultural
markers corresponds to ICC-oriented pedagogy that prioritizes interpretation, comparison, and
reflective evaluation of meanings and perspectives (Byram et al., 2002; Lopez-Rocha, 2016).
Lopez-Rocha, S. argues that ICC needs to be incorporated into language curricula to develop
learners’ appreciation of the target language and culture, awareness of their own culture, and skills
for competent, adaptable intercultural communication, which supports integrating reflective tasks
into each stage rather than reserving reflection for end-of-unit activities (L6pez-Rocha, 2016).

Third, the model’s emphasis on virtual exchange can be justified as a structured pedagogical
route to authentic intercultural interaction. O’Dowd (2018) shows that virtual exchange models
differ in objectives and organization, so the model’s facilitation and task scaffolding components
are not optional but central. The practical typology described by Gutiérrez and O’Dowd (2021) (e-
tandem vs telecollaboration; bilingual/bicultural vs lingua franca approaches) helps instructors
choose formats that fit institutional constraints while preserving intercultural learning aims. At the
implementation level, practice-based evidence illustrates typical constraints (coordination,
participation, and timing), reinforcing the necessity of structured roles, timelines, and assessment
rubrics within the exchange (Turula et al., 2019).

Fourth, assessment in the model can be strengthened by CEFR Companion Volume
descriptors, which extend the construct space toward mediation and online interaction. This is
methodologically important because learners’ success with authentic digital materials often depends
on mediation-like abilities: summarizing, reformulating, explaining culturally loaded meanings, and
negotiating shared understanding in digital interaction (Council of Europe, 2018; Kremmel et al.,
2023). Thus, the model’s evaluation component should not be limited to linguistic accuracy or
factual cultural knowledge; it should capture interpretive competence, pragmatic appropriateness,
and reflective awareness as observable performance in tasks.

DISCUSSION

The findings of this study are consistent with international research emphasizing the
pedagogical value of authenticity when combined with structured instructional design. Unlike

approaches that treat authentic materials as supplementary resources, the proposed model positions
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authenticity as a core element of linguacultural education.

Compared with earlier studies that focus primarily on linguistic outcomes, this research
highlights the integrative nature of linguacultural competence and demonstrates how digital
authenticity facilitates cultural interpretation and reflection. The inclusion of virtual exchange
extends existing models by conceptualizing interaction itself as an authentic digital resource.

In the Kazakhstani higher education context, the model responds to the need for
methodological clarity in implementing competence-based foreign language education. It provides a
transferable framework adaptable to various language programs and institutional settings.

The findings have important implications for curriculum design in higher education.
Integrating authentic digital materials into language programs requires curricular alignment rather
than sporadic supplementation. Linguacultural objectives should be explicitly articulated in learning
outcomes, and authentic digital resources should be systematically mapped to these objectives.

Moreover, teacher training plays a crucial role in successful implementation. Instructors need
methodological support to evaluate digital authenticity, design culturally oriented tasks, and
facilitate reflective discussion. Without such support, the pedagogical potential of authentic digital
materials may remain underutilized.

CONCLUSION

This article has examined the didactic potential of authentic digital materials in developing
linguacultural competence among university language students. Through a scoping review of open-
access international and Kazakhstani research, the study identified key didactic effects, limitations,
and methodological conditions for effective implementation.

The proposed five-stage didactic model integrates authentic digital materials, task-based
instruction, and virtual exchange to support linguistic, cultural, pragmatic, and reflective dimensions
of competence. The findings suggest that authentic digital resources, when pedagogically mediated,
offer substantial benefits for foreign language education in higher education.

Future research should empirically validate the proposed didactic model through controlled
pedagogical experiments and longitudinal studies. Particular attention should be paid to the role of
emerging technologies, including artificial intelligence-assisted tools, in mediating access to
authentic digital content. Investigating how adaptive technologies can personalize cultural input
without reducing authenticity represents a promising avenue for further inquiry.

Future research should empirically test the proposed model through experimental or
longitudinal designs and explore discipline-specific adaptations. The integration of emerging
technologies, including Al-assisted tools, also represents a promising direction for further
investigation.
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Maxanaoa wemmindix 6inim  Oepy Jca0aublHOA ML MAMAHLL  CMYOeHmMMepIHiy
JIUHEBOMIOEHU KY3bIpeMMIniciH Kaniblnmacmulpyoa aymeHmuKaivlk Yyu@ppiolk mamepuaioaposly
OUOAKMUKATILIK dleyemi HCAH-XHCAKMbL KApaCcmulpuliadvl. 3epmmeyOiy o3ekminiei ico2apvl 0inim
bepy odicyiiecinoe yugpavly Opmansly KeHeiMen JHcaHe 601auak IuHeeUcCmepoiy, ayoapmMauibliap
MeH wlem mili OKbIMYUIbLIAPLIHLIY MIOEHUAPALbIK KOMMYHUKAYUARA OAUbIHOLIK OeHeelliHe
KOUbLIAMblH Maianmapowvly apmysiMeH atKblHOANAObL.

3epmmey 20icnamanvix mypevioaH 2blIblMU eHOeKmepoi WOy HCIHe MEeOPUSLIbIK CUHME32e
HezizO0enzen. Tanday aymenmuxanvl yu@pivl mamepuaioapovly (OHIaUH Meouamaminoep,
belinemamepuanoap, nookacmmap, uHmepaxmuemi niamgopmanap) mindix 6inim oOepyode mex
Minoik 0a20bLiapobl 0amMblmy KYpaibl edAHAd eMmecC, COHbIMEeH Kamap MaOeHU MAa2blHAAApObl
UHmMepnpemayusanay, npacMamuKaibly HOpMaiapovl MYCiHY JHCIHEe MIOeHUapanvlk pegrexkcusHvl
KAIbINMAcmulpyobly Manbl30bl  (aKxmopwvl eKeHiH Koepcemeoi. AymenmuKkanvlk mamepuailoap
cmyoeHmmepoiy 0Ky YaricOeMeCiH apmmbulpuln, Mildi UWbIHALL KOMMYHUKAMUBMIK KOHMeKcme
Kaodwulioay2a MyMKiHOIK Oepeoi.

Convimen xamap, 3epmmey Hamudceniepi MYHOAU mMamepuanoapovl KoaOaHy OeHeellee call
a0icmemenix ipikmeyoi, Ke3eHOIK K0a10ayovl HCoHe MANCuLIPMALapobl HCyueni YUublMOacmsipyovl
manan ememiHin auKpiHOaovl. Maxanaoa N1UHSBOMIOEHU KY3blpemmIiniKmi Kaniblnmacmolpyed
apuanean  OUOAKMUKANLIK  MOOelb  YCbiHbLIAObl. bByn modens  aymeHmukanvlk yug@pivlk
pecypcmapobl  ipikmey Kpumepuuniepin, JIUH80MIOEHU MapKepiepoi aHblKmay Ke3eHOepiH,
mancelpmanapovl  Oipiz0i  Kypacmulpyosl, — 8UPMYyaiobl  63apa  dpPeKemmecmix — apKblibl
MAOEHUAPANbIK MIAHCIPUOCHI JHCoHE KY3blpemminikmi 6azanay maciidepin Kammuowvl. 3epmmey
Hamudcenepi JHco2apsvl 0Ky OPbIHOAPLIHOA wiem MINiH OKblmy 6a20apiamaniapvli JHcemindipy yulin
NPAKMUKAIbIK MAHbI32A Ue.

Tytiin ce30ep: aymeHMuKaivlK YUQDPILIK Mamepuandap, IUHe80MI0eHU KY3blpemmilik,
wemminoix Oinim bepy, MaOeHUAPaNbIK, KOMMYHUKAYUS, BUPMYATIObL AJIMACY.
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B cmamve amanusupyemca ouoaxmuueckuii NOMEHYUAN ~AYMEHMUYHbIX  YUPDPOBsbIX
Mamepuanos 8 oOpMuposanuU IUHSEB0KYIbMYPOIOCUYECKOU KOMNEMEHYUU CHYOEeHMO8 SA3bIKOBbLIX
cneyuanbHocmel 8  YCIOBUAX — UHOA3bIYHO20  00pa308aHus. AKMYyanbHOCMb  UCCIE008aHUSA
obycnosnena pacuupenuem yugposou obpazoeamenvHol cpedvl U 803pacmanuem mpeboeaHull K
no02omoeke 0yOyWuUx JIUHSBUCTO8, NEPeBoOYUKO8 U npenodasameneil UHOCMPAHHBIX S3bIKOG,
CHOCOOHbBIX K 3(hhexmuenoti npogheccuoHanbHO MeHCKYIbMYPHOU KOMMYHUKAYUU.

Memooonozuyeckylo  0CHO8Y — UCCLE0068AHUA  COCMABNAEM — AHATUMUYeCKUull  0030p U
meopemuyeckoe OCMbICIeHUe HAYYHbIX mMpPYy008, HNOCEAUEHHLIX NpoOIeMam aymeHmuyHOCmu,
Yupposvix 00pPA30BAMENLHBIX PECYPCO8 U JNUHSBOKYIbMYPONOSULECK020 nooxooa. Pesynvmamuvl
aHanU3a NoKA3vI8AlOM, UMO aymeHmuunvle Yuppoesvle Mamepuanrvl - OHAAUH-MeOUAmeKCmul,

6u()€OKOHm€Hm, nodkacmbl, UHmMepaxkmueHbvle I’ZJZCZWId)Oprl - cnoco6cm6y70m paseumuro He nmoJjibKo
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A3BIKOBBIX HABLIKOB, HO U CHOCOOHOCMU UHMEPNPEMUPOBAMb KYIbIMYPHO 00YCI08IEeHHble CMbICIbI,
npazmamuyeckue HOpMuvl U YEHHOCHHble OPUEHMUPbl UHOU KYabmypel. Mcnonv3zoeanue makux
MAmepuanos nogvluiaenm y4eOHylo MOMUBAYUrd CmMyoOeHmos u npubaudxicaem 00pazo8amebHblil
npoyecc K peanbHbiM YCI08UAM PYHKYUOHUPOBAHUS AZbIKA.

B mo oce spems noouépkusaemcs Heobxooumocms memoouuecku 0OOCHOBAHHO020 ombopa
AYMEHMUYHbIX Pecypco8 U MNOIMANHO20 CONPOBONCOEHUSI YYEOHOU O0essmeNbHOCMU C  Yelblo
npeoomepawjenus — KOCHUMUGHOU — nepecpysku  obyuawwuxcia. B cmamve  npeonodcena
OUOAKMUYECKAST MOOelb (QOPMUPOBAHUS TUHSBOKYIbMYPOIOSULECKOU KOMNEMeHYUU Had OCHOB8e
AymeHmuyHbIX YUuppoesvix mamepuanos. Mooenv skuouaem Kpumepuu omoopa pecypcos, 3manwvl
pabomel ¢ JUHSBOKYILIMYPHbIMU — eOUHUYAMU, CUCMeEM) 3a0aHutl, @Gopmvl GUPMYAIbHO20
MEJHCKYIbIMYPHO2O 63AUMOOCUCMBUSL U UHCMPYMEHMbL OYEHKU OUHAMUKU CHOPMUPOBAHHOCIU
komnemenyuu. Ilonyuenuvie 6160061 MO2SYym  ObIMb  UCNOAL308AHBL NPU  paspadbomke U
MOOEPHUAYUU NPOSPAMM UHOSZLIYHO20 00PA308AHUS 8 BbICULEL WIKOJLE.

Kniouesvie cnoea: aymenmuunvie yugposvie mamepuanvl, IUHSBOKYIbMYPOIOSUYECKAS
KOMNnemeHyusi, UHOsA3bIYHOe 00pazosanue, yu@dposas 00pazosamenvbHas cpeod, GUPMYATbHbLU
0OMeH.
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