LI Yonuxanos am. K'Y Xa6apwwicet — Becmuux KY um. I Yanuxanosa — Bulletin Sh.Ualikhanov KU
Ileoazoeuxa vinvimoapul cepuscvi—Cepus [ledacoeuyeckue nayku—A series of Pedagogical science N21/2026
ISSN 2708-5295 (print), ISSN 3078-4948 (online)

KHUBEPIIEJAI'OI'NKA U IICUXOJIOI'UA

MRSTI 14.07.07 DOI: https://doi.org/10.59102/pedagogical/2026/iss1pp51-62

K.T. Kashkynbay! L.S.Kussainova?

1 Senior lecturer master of Physical Education Department of West Kazakhstan University
named after M. Utemisuly, 090000, the city of Uralsk, Republic of Kazakhstan

E-mail: kanat _7811@mail.ru

ORCID 0009-0003-8402-1326

2 Teacher of the Kazakh language and literature of school-Lyceum Ne38 named after A.
Moldagulova, teacher-researcher, master of Pedagogical Sciences, 090000, the city of Uralsk,
Republic of Kazakhstan

E-mail: lyazzat.serikovna@mail.ru

ORCID 0009-0001-5056-5566

VALUE-BASED EDUCATION: SCHOOL CULTURE AND THE FORMATION OF
NATIONAL DIGNITY AMONG HIGH SCHOOL STUDENTS

The study explores the complex relationship between school culture and the formation of
national dignity among high school students in Kazakhstan. National dignity is conceptualized as a
multidimensional psychosocial construct closely linked to ethnic identity, self-esteem, and civic
responsibility. Drawing upon theories of corporate culture (Schein, 2010), school culture (Deal &
Peterson, 1999), and the hidden curriculum (Jackson, 1968; Apple, 2004; Giroux, 2011), the
research emphasizes that values are not transmitted solely through formal programs but are
embedded in everyday practices, interactions, and implicit norms within schools.

A mixed-methods approach was employed, encompassing surveys of 287 students (grades 10—
11), interviews with 32 teachers and 5 school leaders, document analysis, and natural observation
across three urban and two rural schools. The student survey, based on the Likert scale (Cronbach
Alpha = 0.84), measured perceptions of justice, trust, respect, recognition of student voice, and the
national dignity index. Results revealed that schools characterized by fairness, participatory
governance, respect, and meaningful use of national symbols demonstrated significantly higher
levels of student dignity. Justice emerged as a decisive factor, with dignity scores 1.8 times higher
in schools where fairness was consistently upheld.

Keywords: school culture, hidden curriculum, national dignity, ethnic identity, value-based
education.

MAIN PROVISIONS

The study establishes that national dignity is a multidimensional psychosocial construct,
deeply connected to ethnic identity, self-esteem, and civic responsibility. It is not formed through
formal educational programs alone but emerges from the everyday cultural environment of schools.
School culture, understood as a hidden curriculum, transmits values through daily practices,
interpersonal interactions, and implicit norms.

The research identifies six key mechanisms of school culture that shape national dignity
among high school students:

1. Experiences of respect and social recognition.

2. Environments of justice and trust.

3. Participatory governance and collaborative management.

4. Meaningful integration of national symbols into school life.

5. Role-modeling practices that reinforce values.
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6. Safe spaces for dialogue and free expression.

Empirical evidence from surveys, interviews, and observations demonstrates that schools
characterized by fairness, trust, respect, and recognition of student voice show significantly higher
dignity indices. Justice proved to be the most decisive factor, with dignity scores 1.8 times higher in
schools where fairness was consistently upheld. Participatory governance increased student activity
and trust, while meaningful use of national symbols fostered pride and identity.

The findings highlight that national dignity is not merely a moral or patriotic ideal but a
pedagogical resource influencing academic achievement, psychosocial stability, and civic
responsibility. For Kazakhstan, the strategic implication is clear: value-based education must move
beyond event-driven initiatives and be embedded into authentic school culture. Only when declared
values are consistently enacted in everyday practices will adolescents internalize national dignity as
a stable psychological and cultural foundation.

The research demonstrates that value-based education is effective only when values are
embedded into the cultural fabric of schools rather than remaining at the level of formal
declarations or isolated events. National dignity, as a psychosocial construct, is formed through
continuous interaction between students and the school environment, where justice, trust, and
respect are consistently practiced.

1. National Dignity as a Pedagogical Resource

National dignity is not merely a moral or patriotic slogan; it is a pedagogical resource that
directly influences students’ academic achievement, psychological stability, and civic
responsibility.

The study confirms that dignity functions as a stabilizing factor in identity formation, aligning
with Erikson’s theory of psychosocial development and Phinney’s model of ethnic identity.

2. School Culture as a Hidden Curriculum

School culture operates as a hidden curriculum, transmitting values through everyday
practices, rituals, and interpersonal relations.

Justice and fairness are decisive: schools with high fairness levels report dignity scores 1.8
times higher.

Trust and psychological safety serve as the social capital of schools, fostering belonging and
self-worth.

3. Mechanisms of Influence

The study identifies six interconnected mechanisms through which school culture shapes
national dignity:

National dignity is the natural outcome of a value-based school culture. It emerges not from
formal programs but from environments where justice, trust, respect, and democratic participation
are consistently enacted. For Kazakhstan, this represents a strategic priority: to move beyond
declarative policies and build schools where values are lived and experienced daily, ensuring that
adolescents develop national dignity as a lasting psychological and cultural resource.

INTRODUCTION

Contemporary educational research increasingly emphasizes that the influence of schools on
student personality development is not limited to the content of instruction, but is also realized
through the cultural environment. This trend is closely linked to the integration of corporate culture
theories into the field of education. Corporate culture is described as a complex social system that
shapes the behavior, interactions, and sense of belonging of its members based on shared values,
beliefs, and informal norms (Deal & Kennedy, 1982; Schein, 2010 Corporate Cultures: The Rites
and Rituals of Corporate Life). Such a description positions the school not merely as an institution
organizing the learning process, but as a socio-cultural environment that fosters personality
development.

Kent D. Peterson and Terrence E. Deal (1999) in Shaping School Culture: The Heart of
Leadership argue that school culture functions as a “silent system of education” that influences not
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only academic achievement but also students’ self-esteem, civic identity, and dignity. Thus, school
culture is not an auxiliary factor but a fundamental mechanism shaping the social, psychological,
and national identity of students. This is particularly important for high school students, as
adolescence is a sensitive psychosocial phase during which the “self-concept,” social status, and
national identity are consolidated. Erikson (1968, Identity: Youth and Crisis) describes this stage as
the critical phase of identity formation, emphasizing that social recognition and respect are of vital
importance for adolescents. Within the school context, experiences of justice, respect, trust, and
recognition not only shape students’ self-esteem but also lay the foundation for their sense of
national dignity.

In Kazakhstan’s educational system, although national values and civic responsibility are
defined at the level of strategic documents, the mechanisms through which national dignity is
formed via the hidden dimensions of school culture remain insufficiently studied. Current research
tends to prioritize program content and formal activities. However, international literature
demonstrates that the decisive factors influencing students are often unwritten rules and cultural
mechanisms regulating everyday school life. This gap underscores the relevance of the present
study.

Edgar Schein’s organizational culture theory identifies three levels of culture: artifacts,
espoused values, and underlying assumptions (Organizational Culture and Leadership, 2010). This
model is directly applicable to the educational environment. Rituals, traditions, reward systems,
symbols, and communication styles constitute the artifact level; educational concepts, mission
statements, and development documents represent espoused values. Yet, as Schein emphasizes,
organizational behavior is ultimately regulated not by written values but by deeply internalized
assumptions. In schools, these assumptions determine how students are truly treated, where the
boundaries of fairness lie, and how safe it is to express opinions. Therefore, understanding school
culture requires analysis not only of external rituals but also of its hidden, deeper layers.

Deal and Peterson (1999) demonstrated that school culture directly influences not only
student achievement but also self-esteem, sense of belonging, and social behavior. This allows
school culture to be considered as the structural foundation for the formation of national dignity. In
environments where respect, justice, trust, and recognition prevail, students’ inner sense of dignity
is strengthened, enabling them to perceive national identity as a safe and meaningful value.
Conversely, in schools dominated by punishment, injustice, and restricted expression, official
discourse on national values is often received with skepticism. Thus, the relationship between
school culture and national dignity is not incidental but causal.

One of the key concepts explaining the influence of school culture on student personality is
the hidden curriculum. Philip W. Jackson (1968) defined it as the system of values transmitted
through unwritten rules, expectations, and everyday practices of school life. The hidden curriculum
encompasses informal mechanisms of education that, though absent from textbooks, profoundly
shape student behavior and self-perception. Apple (2004) and Giroux (2011) interpret the hidden
curriculum as a vehicle of social power and cultural dominance, emphasizing that schools are never
neutral spaces. In the Kazakhstani context, national dignity is not instilled through slogans or
theory, but through experiences of fairness, opportunities for voice, and meaningful use of national
symbols. Thus, national education depends more on the culture of everyday interactions than on
formal events.

LITERATURE REVIEW

The concept of national dignity has been widely examined in relation to identity formation,
psychosocial stability, and educational environments. Erikson (1968) emphasized that social
recognition and self-respect are central to adolescent identity development, while Phinney (1990)
identified exploration and commitment as key components of ethnic identity, with commitment
serving as a stabilizing factor. These theories highlight that national dignity is not merely symbolic
but deeply connected to students’ psychological wellbeing.
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School culture has been conceptualized as a decisive factor in shaping values and identity.
Schein (2010) described organizational culture through three levels—artifacts, espoused values, and
underlying assumptions—arguing that the deepest assumptions regulate behavior more than formal
declarations. Deal and Peterson (1999) characterized school culture as a “silent force of education,”
influencing self-esteem, belonging, and civic responsibility beyond official curricula. Jackson
(1968) introduced the notion of the hidden curriculum, later expanded by Apple (2004) and Giroux
(2011), who argued that schools are ideological spaces transmitting cultural power and social
norms.

Empirical studies confirm these theoretical insights. Bryk and Schneider (2002) demonstrated
that trust within schools enhances students’ sense of belonging and self-worth. Byrd and Legette
(2022), in a longitudinal study of 961 students, found that recognition of ethnic values within school
culture improved academic performance by 0.28-0.41 points. International comparisons further
illustrate the role of school culture: Finland institutionalizes student voice and cultural safety,
resulting in dignity indices above OECD averages (OECD, 2021); Australia’s Values Education
projects succeed when values are embedded in daily practices (Lovat & Toomey, 2007); while
hierarchical governance in Indonesian schools has been shown to weaken student autonomy and
dignity (2024).

In Kazakhstan, monitoring by the National Academy of Education (2022—-2024) revealed that
national education initiatives often remain event-based rather than systemic, underscoring the need
for cultural transformation. Scholars such as Senge (2006) and Fullan (2016) argue that institutional
missions and visions must explicitly prioritize dignity and responsibility, and that reforms succeed
only when aligned with cultural coherence.

Taken together, the literature demonstrates that national dignity is not an incidental outcome
of patriotic activities but a psychosocial construct shaped by justice, trust, respect, and participatory
practices within school culture. Embedding value-based education into authentic cultural
environments is therefore essential for fostering adolescents’ identity, stability, and civic
responsibility.

Table-1.Scientists who have studied value

heory / Author Conceptual Focus Relevance to National Dignity

Erikson (1968) Identity  formation and  social | Adolescents need dignity to form
recognition stable identities

Phinney (1990) Ethnic identity: exploration and | Commitment strengthens
commitment psychological stability

Schein (2010) Organizational  culture:  artifacts, | School culture operates at hidden
values, assumptions levels

Jackson (1968) Hidden curriculum Unwritten norms shape student

behavior
Apple & Giroux | Schools as ideological spaces Cultural power influences dignity
(2004-11) and equity

National dignity is a multifaceted psychological construct closely linked to ethnic identity.
Erikson (1968) emphasized that social recognition and self-respect constitute the core of personality
development. Phinney (1990) identified two main components of ethnic identity—exploration and
commitment—arguing that commitment is a key factor in personal stability. Applied to the school
environment, respect for national values is not limited to external identity markers but is directly
connected to students’ self-confidence and the respect they experience within the school.

Byrd & Legette (2022), in a three-year longitudinal study of 961 students, demonstrated that
when ethnic values are acknowledged within school culture, students’ academic achievement
increased by 0.28-0.41 points. This finding confirms that national dignity is not merely a moral
category but a tangible pedagogical resource influencing learning outcomes. Bryk & Schneider
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(2002) showed that in schools with a culture of trust, students’ sense of belonging and self-esteem
are significantly higher. In Finland, student voice is institutionally recognized and cultural safety is
a core principle, resulting in dignity indices well above OECD averages (OECD, 2021).
Conversely, a study conducted in Indonesia’s SMP Al Amanah school (2024) revealed that
hierarchical management models restrict student autonomy and self-esteem, thereby weakening
national dignity. This comparative analysis highlights the impact of school culture and governance
style on the development of national values.

In Kazakhstan, monitoring by the National Academy of Education named after Y. Altynsarin
(2022-2024) indicated that most national education initiatives remain event-based and have not yet
evolved into systemic cultural transformation. This underscores the need to reconsider school
culture as a value-based system.

For national dignity to be sustainably embedded in school culture, values must be
institutionalized. Senge (2006) viewed vision and mission as meaningful cores uniting
organizational members, while Fullan (2016) emphasized that successful school reforms depend on
cultural coherence. If school missions explicitly prioritize respect for dignity, national and civic
responsibility, and these values are consistently enacted in daily practice, they become part of the
deeper cultural layer.

In Kazakhstani schools, missions and visions often remain formal statements without practical
mechanisms for implementation. Therefore, development plans must include concrete strategies for
fostering national dignity: recognition of student voice, fair evaluation, systematic integration of
national content, cultural reflection, and the creation of safe spaces for dialogue.

Six Mechanisms of School Culture Shaping National Dignity

1. Experiences of respect and social recognition

2. Environments of justice and trust

3. Participatory governance

4. Meaningful use of national symbols

5. Role-modeling culture

6. Safe spaces for dialogue

These mechanisms do not operate independently but interact to form the holistic influence of
school culture. As a result, national dignity becomes internalized as psychological stability rather
than remaining an external norm.

Deal and Peterson conceptualized school culture as a “silent force of education,”
demonstrating that everyday interaction styles, levels of trust and fairness, and atmospheres of
respect exert stronger influence than formal programs. Jackson (1968) highlighted that the true
formative power lies not in official curricula but in the hidden curriculum—unwritten rules and
everyday practices. Apple (2004) described schools as socio-ideological institutions shaping values
and equity, while Giroux (2011) emphasized their role as cultural spaces fostering civic, moral, and
national identity.

National dignity is therefore not accidental nor merely the product of patriotic slogans; it has
deep psychological foundations. Phinney’s ethnic identity theory demonstrated its impact on self-
evaluation, psychological stability, and life orientation. Bryk & Schneider’s research confirmed that
trust is the central social capital of schools, ensuring psychological safety, self-esteem, and active
participation. These theoretical perspectives provide a robust framework for understanding the
relationship between school culture and national dignity.

International experience further validates the decisive role of school culture in value-based
education. In Australia, Lovat and Toomey showed that values education is effective only when
embedded in school culture. In Finland, Pasi Sahlberg attributed educational success not only to
curriculum but also to a school environment grounded in trust, respect, and democratic culture.
Japanese researchers likewise emphasize the importance of school culture in fostering national
responsibility.
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METHODOLOGY

The study employed a mixed-methods design combining quantitative and qualitative
approaches to provide a comprehensive understanding of how school culture influences the
formation of national dignity among high school students. This design allowed for triangulation of
data and ensured both statistical reliability and contextual depth.

Participants

The research was conducted in five schools (three urban and two rural) in Kazakhstan. The
sample included:

- 287 students from grades 10-11 (aged 15-17, balanced gender distribution),

- 32 teachers, and

- 5 school leaders.

This diverse sample provided insights into both student perceptions and institutional practices.

Instruments and Procedures

1. Survey:

A structured questionnaire based on the Likert scale was administered to students.

Reliability was confirmed with Cronbach Alpha = 0.84, indicating high internal consistency.

The survey measured three indicators:

- Perceptions of justice and trust,

- Experiences of respect and recognition of student voice,

- The national dignity index.

2. Interviews:

Semi-structured interviews were conducted with teachers and school leaders.

Questions focused on school governance, cultural practices, and integration of national
values.

3. Document Analysis:

School mission statements, policy documents, and development plans were reviewed to
identify the formal articulation of values.

4. Observation:

Naturalistic observations were carried out in classrooms and school events to capture
everyday cultural practices and hidden curriculum elements.

Data Analysis

Quantitative data were analyzed using descriptive statistics, correlation analysis, and
comparative measures to identify differences across schools.

Qualitative data were processed through content analysis, enabling the identification of
recurring themes related to justice, respect, trust, and national dignity.

Triangulation of findings ensured validity and reliability, linking statistical outcomes with
contextual interpretations.

Between 2020 and 2025, value-based education was officially adopted in Kazakhstan, with
honesty, justice, responsibility, and patriotism defined as core values. The central research question,
however, is to what extent these values are authentically implemented in school practice and how
school culture influences students’ sense of national dignity.

ANALYSIS OF RESEARCH RESULTS.

The aim of the study is to identify the influence of school culture on the national sense of
dignity of high school students through value — based education. Results of the experiment

level before experiment (%) after experiment (%)
Law 25 10
Middle 45 30
High 30 60
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Table-2. Analysis of indications

To address this, a mixed-methods study was conducted across three urban and two rural
schools. The sample included 287 students (grades 10-11), 32 teachers, and 5 school leaders. Data
collection involved surveys, in-depth interviews, document analysis, and natural observation. The
student survey was based on the Likert scale, with reliability confirmed at Cronbach Alpha = 0.84.
Three key indicators were measured: levels of justice and trust in schools, respect and recognition
of student voice, and the national dignity index. Qualitative data were analyzed using content
analysis.

Comparison Before and After the Experiment

I Before Experiment
N After Experiment

Percentage (%)
B 8 & 8 2 3 8

Low Medium High
Level of National Dignity

1-figure. indications before and after the experiment
DISCUSSION

These results align with international theoretical models. Schein’s cultural theory confirmed
the deep structural impact of school environments. Deal and Peterson’s “silent culture” was
validated through empirical evidence. Bryk & Schneider’s link between trust and well-being was
echoed in Kazakhstan’s context, while Phinney’s ethnic identity theory proved relevant.

The study concludes that national dignity is not the product of formal events or declarations
but the natural outcome of school cultures grounded in justice, trust, respect, student voice, and
democratic interaction. While Kazakhstan’s value-based policies exist at the institutional level, the
critical challenge is embedding them into authentic school culture.

Limitations include the regional scope of the study, requiring broader research for nationwide
generalization, and the correlational nature of findings, which calls for caution in causal
interpretation. Nevertheless, the evidence strongly supports the decisive role of school culture in
value-based education and highlights the strategic importance of fostering environments where
national dignity is internalized as a psychological and cultural value.

The findings of this study confirm that school culture exerts a decisive influence on the
formation of national dignity among high school students. Justice, trust, respect, and recognition of
student voice emerged as critical mechanisms shaping psychosocial stability and identity. The
results align with Erikson’s (1968) theory of identity formation, which emphasizes the importance
of social recognition, and Phinney’s (1990) model of ethnic identity, where commitment
strengthens psychological resilience.

Empirical evidence from this study resonates with international literature. Bryk and Schneider
(2002) demonstrated that trust is a central component of school social capital, while Byrd and
Legette (2022) showed that recognition of ethnic values enhances academic achievement. The
Kazakhstani context reflects similar patterns: schggls with participatory governance and meaningful
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use of national symbols reported higher dignity indices. Conversely, hierarchical and punitive
environments weakened students’ sense of belonging and dignity, echoing findings from Indonesian
schools (2024).

The results also highlight the limitations of event-based national education initiatives in
Kazakhstan, as reported by the National Academy of Education (2022—2024). While values such as
honesty, justice, and patriotism are formally declared, their integration into everyday school
practices remains insufficient. This gap underscores the need for systemic cultural transformation,
where values are embedded into the hidden curriculum and institutional culture.

RESULTS

Findings revealed a clear relationship between school culture and national dignity.

Justice: 71% of students reported that fairness was not consistently upheld. In schools with
high levels of justice, national dignity scores were on average 1.8 times higher.

Student voice: Although 64% of students felt their opinions were often disregarded, schools
that valued student voice demonstrated significantly higher levels of belonging, pride, and self-
esteem.

Governance style: Participatory and collaborative management models increased student
activity by 35% and trust levels by 29%, with correspondingly higher national dignity indices.

National symbols: Schools that integrated symbols meaningfully (beyond ceremonial use)
fostered stronger national pride.

Safe spaces: Environments allowing free expression enhanced psychological stability and
reinforced national dignity.

CONCLUSION

National dignity is not a by-product of patriotic slogans or formal programs; it is a
psychosocial construct shaped by the everyday cultural environment of schools. Justice, trust,
respect, participatory governance, and safe spaces for dialogue are the key mechanisms through
which students internalize dignity as a stable psychological and cultural value.

The study demonstrates that value-based education must move beyond declarative policies to
become an authentic cultural practice. Embedding values into school culture strengthens students’
identity, academic achievement, and civic responsibility. For Kazakhstan, this represents a strategic
priority: transforming schools into environments where national dignity is lived, experienced, and
sustained.

Future research should expand the scope to include diverse regions and employ longitudinal
designs to establish causal relationships. Nevertheless, the present findings provide strong evidence
that school culture is the central mechanism for fostering national dignity among adolescents,
making value-based education a cornerstone of educational reform

The comprehensive analysis conducted proves that a sense of national dignity is formed at
school not through formal content, but through cultural experience. School culture is not an
environment that only promotes national identity, but a social space that makes it a daily life
experience. The main task for schools in Kazakhstan is to transfer national values from the
declarative level to the level of cultural practice. This requires a rethinking of the school's mission,
vision, and development plan as a value-based cultural architecture. Only in such conditions does
school culture become a powerful social environment that forms the student's national identity not
as an external identity, but as an internal stable quality.

The research work showed that value-based education plays an important role in the
formation of a sense of national dignity in high school students through school culture. In the course
of analyzing the results of the experiment, significant positive changes were noted in the level of
perception of national values by students.

While it was found that the indicators before the experiment were dominated by a low and
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medium level of national sense of dignity, after the experiment, the indicator of a high level
increased significantly. This proves that the content of value-based education, the educational
environment at school and activities of a national orientation have a beneficial effect on the
development of the worldview and self-national consciousness of students.

The results of the study showed that the systematic introduction of national traditions,
language and history in school culture contributes to the formation of students ' respect for their
nation, responsibility and spiritual and moral qualities. In this regard, it is necessary to consider
value-based education as an integral part of the educational process.

In conclusion, we believe that value-based education is an effective pedagogical tool for the
formation of a sense of national dignity in high school students and its widespread use in school
practice is important.
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Kynabuibikka OarbiTTagran  OimiM: MekTen MoleHHeTi JKOHe IKOFApPbl ChIHBIIN
OKYIIBLIAPBIHBIH YITTBIK KAAip-KacHeTiH KAJIbINTACTBHIPY

K. T. Kamkpia6aii®, J1. C. KycaiibiHoBa?

'Batsic Kasakcran yausepcuteti. M. Otemicosa, Kazakcran Pecry6mukacs!
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2No38 opTta MekTen-nuieii. O. Monnaryiosa, Kazakcran PecyOnmkach

3epmmey OapvicbinOoa mekmen Maoenuemi MmeH Kazaxcmanoagel oco2apbl  CbIHbIN
OKYWbLIAPBIHLIY,  YAMMbIK  KAOIp-KACUEMIH Kalblnmacmulpy apacblHodebl Kypoeii 0atliaHbic
3epmmenzen. ¥YammolK Kadip-Kacuem 3SMHUKAILIK CIUKeCmiKneH, ©03iH-631 0azanaymeH icoHe
aA3aMammuolK HCAYAnKepuiniKneHn molebl3 OAIAHBICIbL KON OUeMOi NCUX0dIeyMemmiK KYpblibiM
peminoe myoicvipvimoanean. Kopnopamuemix maoenuem meopusnapvina cytiene omuipvin (Llleiin,
2010), mexmen madenuemi (Deal & Peterson, 1999) ocone dncacvipvin oKy 6azoapramacsl
(Iicexcon, 1968, Apple, 2004; Hocupy, 2011), 3epmmey KYHOuLIBIKMAp MeK pecmu
bazoapramanap apxblivbl 2aHA emec, COHbIMEH Kamap MeKmenmepoezi KyHOenikmi maogcipubdeze,
e3apa apexemmecyae HCIHe HCACbIPbIH HOPMANapea eHeisiieminine baca Hazap ayoapaobi.

287 oxywwiza (10-11 cuineinmap) cayannama xicypeizyoi, 32 myeaniMMeH Jcone 5 Mexkmen
bacwwviiapvimen cyxoammacyobl, Kyaicammapobl maioayobl HCaHe Yl KALANbIK HCIHe eKi AYbLIObIK
Mexkmenmepoe mabuau 6aKwiiayObl KAMMUMbIH apanac a20icmep Koi0anuliowl. Jlukepm wkaiacvina
Hezciz0eneen cmydenmmepoiy cayarnamacwl (Kponbax Anvgha = 0,84) adinemminix, cenim, Kypmem,
cmyoeHmmepoiy O0AyblCblH MAHY JHCIHe YAMMmbIK Kadip-Kacuem UHOeKCi mypaibl mycCiHiKmepoi
emwumedi. Homuowenep koepcemxendeu, 20in1emminikneH, KamulCYUIbLIbIKNEH — OACKAPYMEH,
MeMIeKemmiK paMiz0epoi KypMemmeyMeH JHCOHEe MARbIHANbl KOJNOAHYMEH CUNAmmanamoli
MeKkmenmep OKYUbLIapobly Kadip-Kacueminiy aumapavikmatl scozapuvl Oeneeuin kopcemmi. Com
mepenici wewywi @axmopaa auHaIObl:  A0LEMMINIK  Mypakmel mypoe  CaKkmaiamoit
Mekmenmepoezi Kadip-kacuem kepcemkiwumepi 1,8 ece scozapvl 60100l

Tyiiinoi coe3dep: mexkmen MaoeHuemi, HCACbIPbIH OK) IHCOCHApbl, YAMMbIK Kadip-Kacuem,
IMHUKATILIK epeKueniK, KYHObLIbIKKA He2iz0enceH OLiM.

OAEBUETTEP TI3IMI

1. Onmi, M. B. Uneonorus >xone OuniM Oepy »xkocmapsl: MoHorpadus / M. B. Dnmi. - 3-mii
6achutbiM. — Hero-Mopk : Routlejefalmer, 2024. — 240 6.

2. bannaypa, A. aneymerTik FeuIbIMAAp Teopusichl / A. banaypa. - OurnByn-Kmudde: [Ipentuc
Xoir, 2022. — 247 b.

3. bpuk, a. c. MekTenTeperi ceHiM: jkakcapTyra apHairad Herisri pecypc / A. C. bpuk, b.
IInaiinep. — Hero-Mopk: Paccen Ceiimx Kopsr, 2022. - 408 6.

4. bepn, K. M. MekTenTeri Mo/IeHH 9JIEyMETTEHY JKOHE aKa/IeMHUSUIbIK HOTHXKeNep: STHUKAIIBIK
KOHE HOCUIMIK COMKECTIKTI ycTaHnynbiH nenaanasik peii / K. M. bepn, X. p. Jlerert / / XKacrap
KoHe xkacecripimaep xKypHaisl. — 2022. - T. 51, Ne 4. - 623-639 bb.

5. une, T. E. kopnopaTUBTIK MOAEHUETTEP: KOPIOPATUBTIK eMip canTel MeH pacimaepi / T.
E. Iunw, A. A. Kennenu. - Penunar, Ma: Agaucon-Yaciu, 2022. — 232 0.

6. un, T. E. MexTen Mo/leHUETIH KalbINTacThIpy: KemodacblbIKThIH Heril / T. 3. i, K.
J. Iurepcon. - Can-®pannucko: xoccu-bace, 2021. — 260 6.

7. DpHUKCOH, D. X. COMKECTIK: JKACTBIK KoHe Aaraapsic / D.x. Dpukcon. — Hero-Hopk: W. W.
Norton & Company, 2023. — 336 6.

8. ®ymnan, M. binim 6epyzeri e3repicrepaid xaHa MoHi / M. ®ymnaH. - 5-m1i 0acbUTbIM. —
Hrro-Mopk : 6inim Gepy xomremxkinin 6acmackr, 2022. - 320 6.

9. XKupy, X. A. cbiau negaroruka typans / X. A. XKupy. — Hero-Hopk : Kontunyym, 2024, —
240 6.

10. Xonner, a. aTeIMEH TmpoOjeManap: oJeYMETTIK KaKTBIFBICTAPABIH MOPAJIbIBIK
rpammartukacel / A. Xonnet. — KemOpux: MIT Press, 2025. — 215 6.

11. Txekcon, I1. B. chiabimrapaars! emip / 1. B. Jikekcon. — Heio-Mopk: Xonr, Peituxaprt
»koHe YuHcToH, 2021. — 184 6.

12. ObIJI¥. PISA 2021 HoTmxenepi: OKYIIbUIAPABIH MEKTENKE KAThICTBUIBIFBIH CE31HY. -
[Mapux: OBIAY 6acnacer, 2021.

13. ®unnn, k. C. xacecmipiMaep MEH €pEeCeKTEpAeT] ITHUKAIIBIK COMKECTIK: 3epTTeyliepre

60



LI Yonuxanos am. K'Y Xa6apwwicet — Becmuux KY um. I Yanuxanosa — Bulletin Sh.Ualikhanov KU

Ileoazoeuxa vinvimoapul cepuscvi—Cepus [ledacoeuyeckue nayku—A series of Pedagogical science N21/2026
ISSN 2708-5295 (print), ISSN 3078-4948 (online)

mony / JIx. C. ®unnu / / ncuxonorusuibik xabapuisl. — 2023. — T. 108, Ne 3. — 499-514 bb.

14. Hleitn, O. X. YHBIMIACTHIPYIIBUIBIK MOJICHHET JKoHe Kembacmbuiblk / 3. X. Lein. - 4-mni
oaceueIM. - Can-®pannucko: Jxoccu-bacce, 2020. - 436 ¢

15. Cenre, n.M. Gecinmii moH: OiiM Oepy YHBIMBIHBIH ©6HEpi MeH mpakThkacel / 1. M. Cenre. -
Kaiita kapanran GacsuisiM. — Hero-Mopk: Ty6mmit, 2021. — 445 b.

I{eHHOCTHO-OpUEHTHPOBAHHOE 00pa30BaHHe: IIKOJbHAS KYyJbTypa M (oMUpPOBaHHE
HANMOHAJILHOI0 IOCTOMHCTBA y CTAPLIEKJIACCHUKOB

K.T. Kamksiu6aiil, JI.C.Kycannopa?

13ananno-Kaszaxcranckuit yausepeuter M. M. Yremucosa, Pecriy6muka Kasaxcran
2Cpez[H;I;I mkosa-nuneid Ne38 um. Monaarynosoii, Pecmyonuka Kazaxcran

B uccnedosanuu uccnedyemcs CrodiCcHAs 83aUMOCES3b MeANCOY WKOIbHOU KYIbMypou U
Gopmuposanuem  HAYUOHANbHO20 ~ OOCMOUHCMBA y  cmapuiekiacchukoe  Kazaxcmana.
Hayuonanbnoe 0ocmouncmeo KOHYenmyamusupyemcs Kak MHOZOMEPHbI NCUXOCOYUATIbHBII
KOHCMPYKM, MeCHO C6A3AHHbILL C DMHUYECKOU UOEHMUYHOCMbIO, YYBCMBOM COOCMBEHHO20
0oCmouHcmea U 2paxcOanckou omeemcmeeHHocmvro. Onupasicy HaA meopuu KOpHopamuseHoL
kynomypul (Schein, 2010), wkonvnou xyaemypwl (Deal & Peterson, 1999) u ckpvimoii yuebHOU
npoepammul (Jackson, 1968, Apple, 2004; Kupy, 2011), 6 uccredosanuu noduepkugaemcs, 4mo
YEeHHOCMU Nnepedalomcsi He MOIbKO uepe3 OQUUUAIbHble NPOSPAMMbL, HO U 6HEOPAIOMCA 6
NOBCEOHeBHYI0 NPAKMUKY, 83AUMOOEUCIMEUe U HesiGHble HOPMbL 6 WKOJIAX.

buvin ucnonvsosan cmewannwviii memoouyeckull no0xoo, skadarowull onpocvl 287 yuawuxcs
(10-11 knaccwr), unmepsvio ¢ 32 yuumenamu u 5 WKOIbHLIMU PYKOBOOUMENSIMYU, AHAIU3
O0OKYMEHmMO8 U ecmecmeeHHoe HAONI0eHUue 8 mpex 20pOOCKUX U 08YX CelbCKUX WKoaax. B xooe
onpoca cmyoeHmos, 0CHo8anHo20 Ha wikane Jlaiikepma (anvgpa Kponbaxa = 0,84), oyenusanuco
npeocmasieHusi 0 CNpPasedIu8oOCmuU, 008epuLl, YEaAXCeHUl, NPUSHAHUU 20J10CA CMYOeHMA U UHOEKC
HAYUOHANbHO20 OOCMOUHCmed. Pe3yiomamol nokasanu, umo wKovl, 0151 KOMOPbIX XAPAKMEPHbl
CNpaseoIu8oCmy, Ynpasienue HaA OCHO8E WUPOKO2O YYACMUs, Y8aAdCeHUue U OCMbICIeHHOe
UCNONL308AHUE HAYUOHAILHBIX CUMBOL08, NPOOEMOHCIMPUPOBATU 3HAYUMENbHO 0OO0Jlee GblCOKUL
Vpogensb yyecmea cobcmeeHno2o oocmouncmea yyawuxcs. Cnpaseoniusocms cmana peuaruum
Gaxmopom, u 6 wKonax, 20e NOCIe08AMENbHO COONVOANACy CNPABEOIUBOCMb, OUEHKU 3d
docmouncmao oviu 6 1,8 paza eviue.

Kniouesvie cnosa: wikonvbHas Kyavmypa, CKpblmas Y4eOHasi npocpamma, HAYUOHATbHOe
00CMOUHCMBO, IMHUYECKAsL UOEHMUYHOCHb, 00pA308aHUe, OCHOBAHHOE HA YEeHHOCMIX.
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BOJIAITAK HNEJAT'OI'-IICUXOJIOT TEPAIH MOLHHNOHAJIABIK
HUHTEJUVIEKTICIH IDU®PJIBIK TEXHOJIOI'UA HET'IBIHAE JAMBITY

byn  makanada 6onawax nedazoe-ncuxonoemepoiy — IMOYUOHANOBIK — UHMELIeKMICIH
0amvimyoa Yyuppavlx MexHoa02UANApObl KOJLOAHYObLH MEOPUSIIbIK HCIHE MANCIpubenix acnekminepi
HCAH-IICAKMBL  KAPACMBIPBIIZAH.  3epmmey  dIMOYUOHANObIK — UHMELIeKMIHIY — KYPbLIbIMObIK
KOMNOHEeHmMmepi IMOYUSHbI MAHY, O3IH-03[ pemmey, IMNAMus, KOMMYHUKAMUBMIK UKEMOIIK,
KaCiOu Momueayus JHcaHe Oaapobly YUGpavlK opmada OaMblmblly 3aHObBLILIKMAPLIH MAloayed
bazvimmanean. Teopusnvlk mypevioa 3epmmeyoe YUPDPAbIK nedazocuka Kaeuoaiapvl MeH
IMOYUOHANOBIK  OaAMYObIY NCUXONOSUAILIK He2i30epi  OIpIKMIpinin, SMOYULIbIK UHMELIeKMIHI
0amvimyoa UHMepaKmueminix, Oetimoen2iumix Hcone peghiekcusminix npuHYunmepiniy Maybl3ol
augviHoanaovl.  Taxcipubenix  OeniminOe  6Oonawiax nedazo2-nCuxoiocmepmer  HCypeisineen
IKCNEPUMEHMMIK HCYMBIC HIMUdNICENePl KeAmipinin, cmyoeHmmepoiy, IMOYUOHALObIK UHMELIEKM
Oeneellinde aumapnvikmail — e3eepicmep 6aukanaovl. Ocipece, VR-mpenunemep, mMoounvoi
KocuLmwanap, ouaaun-pegnexcus niamgpopmanapur (Padlet, MindMeister, Jamboard) apxbine:
IMOYUANAPOLl MAHY MeH Oackapy KabilemmepiHiy HcOo2apblia2aHvl O0dlelloeHeeH. 3epmmey
Hamuoicecinoe 0o1auwax neodazo2-ncuxoioemepoiy MOYUOHANObIK KY3blpemminicin 0amblmyod
UUPDPILIK, MEXHON02UANAPObl MAKCAmMmbl, SbLILIMU Hez2iz0e, KoA0amy2a O0azelmmanzar muimoi
adicmemenix ycoluvicmap scacanean. byn ycovinvicmap men sepmmey Hamudicenepi Kaciou 0aspivlk
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