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USING A BILINGUAL APPROACH TO DEVELOP READING SKILLS IN A FOREIGN
LANGUAGE AMONG PRIMARY SCHOOL LEARNERS

The article is devoted to the study of the effectiveness of the bilingual approach in the development of
reading skills in English among younger schoolchildren. The aim of the study was to determine the role of
the native language (L1) as a means of semantic and cognitive support when working with a foreign
language text. 36 primary school students aged 9-10 years with an English language level A2 participated in
the pedagogical experiment. All participants were divided into control and experimental groups of 18 people
each.

The educational material was an adapted story, equipped with a system of tasks before, during and
after reading. The main difference between the groups was the format of the text presentation: the
experimental group worked with an electronic version containing three types of hyperlinks in their native
language - translation, visualization, and contextual explanations, the control group worked with identical
text, but without any support.

The experiment consisted of three stages: a pre-test, work with bilingual support, and a post-test.
Quantitative analysis, pedagogical observation, and student questionnaires were used to evaluate the results.
The results showed a significant advantage for the experimental group, whose average score increase was
2.6 versus 1.1 in the control group. In addition, there was an increase in confidence, motivation, and
engagement among students who worked with bilingual support. Contextual explanations have been
recognized as the most effective type of hyperlinks.

The data obtained confirm the practical importance of using the native language in teaching reading
in elementary school. The developed model can be successfully implemented in both traditional and digital
learning, especially in a multilingual educational environment. The methodology corresponds to modern
approaches in the field of TELL and translingual education.

Keywords: bilingualism, foreign language education, elementary school, digital technologies,
bilingual approach.

MAIN PROVISIONS

Modern research in the field of foreign language teaching methods confirms the effectiveness of the
bilingual approach in the development of foreign language receptive competence, in particular reading skills,
in younger schoolchildren. In the context of the multilingual educational space typical for Kazakhstan, the
integration of the native language (L.1) as a support for teaching a foreign language (L2) makes it easier to
perceive, understand and comprehend a foreign language text.

One of the theoretical foundations of this study is J. Cummins' updated model of bilingualism, which
emphasizes the importance of language interaction through the practice of translanguaging. According to the
researcher, cognitive support from L1 contributes to the more successful formation of semantic reading skills
and the expansion of vocabulary in L2, especially among younger schoolchildren with an as yet unformed
metalanguage competence. [1, p. 7-36.].

A number of modern empirical studies confirm the close relationship between the level of native
literacy and the success of reading in a foreign language. Arthur [2], in a study conducted with elementary
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school students, demonstrated that strong L1 literacy is positively associated with the ability to extract
information from English texts and facilitates a more accurate interpretation of their content. Similar results
were obtained in the work of Grover [3] where bilingual students who had previously read the adapted
version of the text in their native language showed higher results according to the criteria of text analysis and
establishment of causal relationships in the L2 text.

Cognitive and linguistic support through L1 also increases motivation and reduces language anxiety,
which is especially important for younger students. According to a systematic review by Oshchepkova et al.
[4], bilingual students demonstrate more developed phonological awareness and metalanguage
comprehension of the text, which positively affects the quality of reading.

The integration of information and communication technologies, in particular hyperlinks with
explanations of difficult words in L1, visual support and multimodal tasks, and further demonstrated
considerable effectiveness in bilingual learning. Peguero study [S] emphasized that the combination of TELL
(Technology-Enhanced Language Learning) and a bilingual approach leads to steady progress in reading
activity and a more meaningful assimilation of vocabulary and text structure on L2.

Domestic scientific approaches further reinforce the necessity of considering the native language in the
teaching process. So, in the works of F. Orazbayeva [6], it is emphasized that language and thinking are in a
dialectical relationship, and the use of the native language in teaching the second language contributes to the
awareness of linguistic units and the formation of semantic connections. In turn, Zh. Aimauytov [7]
emphasized the importance of psychological and pedagogical adaptation of teaching methods to the age and
mental characteristics of students, especially in the process of text perception and the development of skills
of its analysis.

Thus, the analysis of modern scientific sources makes it possible to substantiate the use of the bilingual
approach as an effective means of developing reading skills in a foreign language among younger
schoolchildren. This approach provides both cognitive support and a positive attitude of students towards
learning, contributing to a deeper interpretation of the text and the sustainable development of foreign
language reading competence.

INTRODUCTION

Modern trends in the field of education emphasize the need to develop the communicative competence
of younger schoolchildren in the multilingual environment typical of Kazakhstan. The issue of effective
formation of reading skills in a foreign language (English) as one of the basic receptive types of speech
activity becomes especially relevant. Primary school age is the most sensitive period for language
acquisition, including in a bilingual context, where the mother tongue (Kazakh or Russian) can become an
effective support tool for learning a foreign language.

The choice of the research topic is determined by the need to find didactically sound and cognitively
sound approaches to teaching reading in English, adapted to the age and language characteristics of younger
schoolchildren. At the same time, special attention is paid to the bilingual approach as a strategy that uses
students' native language (L1) as a support for learning foreign language material (L2).

The relevance of the study is determined by a number of factors. First, Kazakhstan implements a
policy of trilingual education, in which English plays a key role, starting from elementary school. Secondly,
practice shows that younger schoolchildren often have difficulty working with a foreign language text
without proper linguistic and semantic support. Thirdly, the results of modern research in the field of
bilingual and translingual learning [1; 4] indicate that the use of L1 contributes to a better understanding of
the text, the development of comprehension strategies and the formation of sustainable reader motivation.

The object of the research is the process of developing reading skills in a foreign language among
younger schoolchildren.

The subject of the study is the influence of the bilingual approach (using L1) on the development of
reading competence in English.

The purpose of the study is to theoretically substantiate and experimentally test the effectiveness of the
bilingual approach as a means of developing reading skills in English among younger schoolchildren.

Research objectives:

1. To conduct a comparative analysis of the results of the experimental and control groups;

2. To substantiate the effectiveness of using L1 in the process of learning to read in English.

The hypothesis of the study is that the use of a bilingual approach (including the native language as a
semantic support) promotes more successful formation of reading skills and meaningful understanding of text
in a foreign language compared to monolingual educaztlié)n.
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The scientific novelty of the study lies in the fact that for the first time in a Kazakh primary school, a
bilingual model of teaching reading in English using hyperlinks and explanations in L1 as a means of
developing interpretative reading competence has been experimentally tested.

The theoretical significance lies in clarifying the role of L1 in the development of foreign language
receptive skills in younger schoolchildren and complementing scientific ideas about bilingual education in
primary schools.

The practical significance is determined by the possibility of introducing the proposed model into the
practice of teaching English in primary schools, as well as the development of specific didactic materials
with bilingual support for the development of reading skills.

The degree of study of the problem in Russian science is reflected in the works of F. Orazbayeva, Zh.
Aimauytov, M. Jumabayev, while international approaches are presented in the studies of J. Cummins, E.
Oshchepkova, V. Grover and others. Despite the availability of theoretical works, there is a lack of
experimental research in the Kazakh context focused on elementary school and reading as a key component
of communicative competence. The present study aims to fill this gap.

MATERIALS AND METHODS

The present study aims to identify the effectiveness of the bilingual approach in teaching English to
younger schoolchildren, in particular, to determine the role of the native language as a means of semantic and
cognitive support when working with a foreign language text. The relevance of the chosen methodology is
due to the increasing attention to issues of translingual interaction in a multilingual educational environment,
which is confirmed by the work of both domestic [6; 7] and foreign researchers [1; 3; 4].

The study was based on a pedagogical experiment involving two classes of elementary school
students, a total of 36 people divided into experimental and control groups of 18 students each. All
participants had an English language proficiency level of A2 on the CEFR scale and studied in Russian. The
children were 9-10 years old. The groups were comparable in linguistic and cognitive parameters, which
ensured the validity of the comparative analysis.

The adapted short story “Hidden Treasure in the Rocky Mountains”, developed on the basis of the
British Council resource, was used as educational material. The text was divided into two logically
completed parts and was accompanied by a system of tasks before, during and after reading. The work with
the text was carried out during two consecutive sessions. The tasks included exercises to activate vocabulary,
determine the truth of statements, choose the correct answer, work with omissions, and questions on the
interpretation of content. Firstly, the translation hyperlinks were aimed at removing lexical difficulties: when
selecting keywords, students could instantly refer to their equivalents in their native language, which reduced
cognitive load and accelerated the comprehension process. Secondly, the visual hyperlinks were images
illustrating individual lexical units or plot elements of the text. Visualization allowed students to rely on
visual images and form stable associative connections. Thirdly, contextual explanations were embedded
directly into the structure of the text and contained brief comments on L1 explaining the meaning of
individual sentences or culturally specific elements. These explanations helped to avoid fragmentary
understanding and contributed to a holistic perception of the content. Thus, the proposed model of bilingual
support combined translation, visualization and contextual explanations, which made it possible to provide
multi-channel perception of information and improve the efficiency of working with a foreign language
(Diagram 1).

Hyperlink 1: Translation
|

Base text: “Hidden Treasure in the Rocky
Mountains”

Z N
[ Hyperlink 3: Contextual I Hyperlink 2: Visual ]

explanation

Diagram 1. — Structure of bilingual text support
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The primary element that distinguished the work setup in the two groups was the availability of
bilingual assistance in the experimental group (EG). The digital version of the material provided to this group
featured three varieties of interactive links: 1) translation (offering equivalents of significant terms in the
participants' first language), 2) visual (illustrated with images conveying the meaning of vocabulary), and 3)
contextual and explanatory (including comments in the first language that were seamlessly integrated into the
text's structure). This format of organizing educational resources granted students prompt access to pertinent
information without interrupting the main text. The control group (CG) utilized the same text and tasks, but
lacked any linguistic or visual aid.

The experiment was organized into three sequential phases. The first phase (pre-testing) involved
assessing the initial reading skill levels of all participants. This evaluation was done through specifically
tailored tasks meant to gauge three aspects: overall comprehension of the text (global understanding), the
precision in identifying critical details (specific information), and the capability to interpret and logically
justify responses (conclusions). The second phase (formative) included active engagement with the adapted
text and tasks that followed bilingual teaching methods. In the final phase (post-testing), another round of
assessments was conducted using a method similar to the pre-test, which allowed for an objective
measurement of the changes in reading proficiency levels and revealed differences between groups.

The study's methodological approach involved a pedagogical experiment, a quantitative analysis
technique for empirical data, and a method for monitoring task performance. A ten-point grading scale was
used to assess the outcomes, organized as follows: 4 points for general text comprehension, 3 points for
accurately identifying details, and 3 points for interpretation and justification. This evaluation format enabled
a thorough analysis of different levels of reading skills.

The results from the comparative analysis demonstrated a notable positive change in the EG.
Participants in this group experienced an average score increase of 2.6 points compared to their pre-test
scores, whereas the KG only saw an increase of 1.1 points. A follow-up survey of participants affirmed the
effectiveness of the method applied: most EG students reported a substantial enhancement in their reading
and understanding of foreign language texts, attributed to the translation and visual links. Furthermore, it was
the contextual and explanatory components that were deemed the most effective, as they aided not only in
achieving a superficial understanding but also in forming lasting semantic relationships and deepening the
comprehension of the material.

As a result, the study's hypothesis has been validated through evidence: employing a bilingual method
alongside digital assistance in the native language helps enhance the learning and advancement of English
reading skills in younger students. The innovative aspect of current research is the experimentation with a
model that incorporates interactive multifunctional hyperlinks within the format of an educational text, which
offers new opportunities for its use in the context of Technology-Enhanced Language Learning (TELL)
strategies and the growth of translingual educational practices in elementary schools.

RESULTS

The results obtained from current research strongly validate the initial hypothesis, showing that a
bilingual teaching method, supported by digital tools, has a significant beneficial impact on improving
English reading comprehension skills in younger students.

The main distinguishing factor was the use of interactive multimodal hyperlinks included in the
teaching materials for the experimental participants. These hyperlinks provided three unique types of support
in their native language: translational, visual, contextual-explanatory.

The chosen scaffolded design enabled learners in the experimental group to independently tackle
comprehension challenges without losing focus on the main text. It made reading a smoother and less
disjointed experience, allowing mental resources to be dedicated to deeper understanding instead of just
decoding the words. Conversely, the control group worked with the same text and assignments but lacked
any language or visual supports, relying only on their prior knowledge and context clues.

The quantitative data from the comparative study highlight the effectiveness of the intervention. The
experimental group achieved an average score increase of 2.6 points from pre-test to post-test, which is
significantly higher than the control group’s average increase of 1.1 points. This notable difference in
performance growth suggests that the bilingual support system not only helped but played a crucial role in
speeding up the learning of reading skills (Table 1).

In addition to the numerical outcomes, the success of the intervention is linked to its varied support
framework. While translational links helped Witéll vocabulary learning, and visual links aided in
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understanding concepts, the contextual explanations were particularly critical. They allowed students to
exceed basic understanding, promoting the ability to create consistent mental images of the text, draw
conclusions, and develop enduring meanings. The greatest effect of the bilingual approach lies in its ability to
boost higher-level thinking during second-language reading.

Table 1 - Comparison of pre- and post-test results

Group Pre-test Post-test Growth
1 Control group 5.2 6.3 1.1
2 Experimental group 5.1 7.7 2.6

Study indicates a more pronounced dynamic in the acquisition of reading competence when using
bilingual elements. In addition to quantitative data, qualitative observations of students' behavior while
working with text showed an increase in confidence, activity, and engagement among the participants in the
experimental group.

Thus, the goals and objectives of the study have been achieved: the bilingual approach has proven its
effectiveness as a methodological tool that promotes the development of reading skills in a foreign language.
The practical significance of the results obtained lies in the fact that the proposed model can be adapted and
implemented in the practice of teaching English in primary schools, including in a multilingual educational
environment. The introduction of hyperlinks with L1 support can be implemented in both face-to-face and
distance learning.

Summarizing the results, it can be concluded that contextual explanations proved to be the optimal
element of bilingual support within the framework of the studied material, as they contributed to a deeper
understanding without distraction from the main text.

DISCUSSION

The findings of this research highlight the significance of a bilingual method as an effective approach
to enhance reading abilities in a foreign language for younger students. The collected data align with several
international and local studies that point out the role of the mother tongue as a valuable tool for cognitive and
linguistic assistance in learning a foreign language.

In the studies conducted by J. Cummins [1], it is demonstrated that utilizing the first language aids in
developing awareness of language and speeds up the growth of academic reading skills. Likewise, the
investigation by E. Oshchepkova et al. [4] indicates that bilingual children, who receive aid in their native
language, achieve better results in tasks that require understanding the meaning of texts compared to their
counterparts learning in a strictly monolingual setting. Our research showed a similar pattern: students who
had hyperlink assistance in their mother tongue exhibited greater confidence and awareness when engaging
with foreign language texts, employed strategies to infer meaning, and took initiative in task completion.

Special focus should be given to the effectiveness of contextual explanations as a type of bilingual
support. Their benefit lies in not distracting the student from the reading activity and do not necessitate
switching to an outside information source, which aids in maintaining reading flow and focus. This aligns
with Grover's conclusions [3], which point out that bilingual explanations integrated into the learning space
act as a "cognitive bridge," enabling understanding of meaning without losing context.

In addition, prompt a reevaluation of translation’s role in teaching younger learners. Even though the
direct communicative approach has long dominated and typically excludes the use of the native language
from education, the presented data indicate that a careful and systematic incorporation of elements from the
mother tongue not only supports the acquisition of a second language but also helps create a more solid
understanding of meanings. This idea is further supported by the research of F. Orazbayeva [6], who
highlights the importance of cultural and national support in fostering intercultural communication.

Further proof of the necessity of relying on the native language can be found in the work of Friesen et
al. [8], who observe that bilingual learners utilize a broader array of reading strategies than their monolingual
counterparts. D.Giguere and E.Hoff [9], reach similar conclusions by stressing that having vocabulary in the
mother tongue in early childhood significantly influences successful reading development in a second
language. These findings strengthen the validity of our results and reaffirm that the use of the first language
should be viewed as a resource rather than a hindrance in building cognitive connections.

It is essential to recognize that utilizing hyperlinks along with both visual and textual support not only
enhanced academic achievements but also boosted student motivation [10]. The learners in the experimental
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group displayed high engagement levels, a favorable attitude towards reading, and a strong eagerness to
finish tasks. This supports the argument concerning the significance of multimodality in the education of
young students, which is explored further in TELL (Technology-Enhanced Language Learning) research
[11].

However, several limitations need to be considered. Some students tended to depend too much on their
first language, which could impede the development of their reading skills in English over time. This concern
is also highlighted in the studies conducted by Friesen et al. [8], which stress the importance of maintaining a
balance between using the first language and the second language. Therefore, future studies should focus on
discovering the best balance between support in the native language and autonomous learning of foreign texts
[12].

Consequently, the analysis of the findings reveals not only adherence to the assigned tasks but also the
justification for implementing a bilingual strategy as a contemporary teaching method, especially in diverse
linguistic school settings [13]. Additionally, the observed outcomes allow for predictions that, with the active
integration of digital technologies in education, the opportunities for bilingual support will increase, ranging
from hyperlinks and visual aids to advanced intelligent systems based on artificial intelligence that can tailor
assistance for individual students.

CONCLUSION

The current research focuses on assessing the effectiveness of a bilingual method for enhancing
English reading abilities among younger schoolchildren by incorporating hyperlinks into the educational text,
which help in their first language. A pedagogical experiment served as the primary methodological
framework, which involved working with both control and experimental groups, conducting quantitative
analyses of results from both preliminary and final assessments, and utilizing observational and questionnaire
techniques.

The teaching strategy applied in the experimental group featured three forms of linguistic support
offered through interactive hyperlinks: translation (which gives equivalent keywords in the native language),
visual (images that clarify the meanings of vocabulary items), and contextual explanatory (clarifications of
challenging aspects of the text in the native language, embedded directly within the text). This holistic
strategy aimed to alleviate cognitive burden and address the language barrier without sacrificing the essential
meaning of text interpretation.

The findings reveal that students who used bilingual support showed considerably improved
comprehension rates of the reading material compared to those in the control group. Specifically, the average
improvement in outcomes for the experimental group was nearly double that of their counterparts who were
not provided with assistance in their native language. Beyond the quantitative metrics, qualitative data
gathered from observations and questionnaires indicated that participants in the experimental group
experienced enhanced engagement, increased self-confidence, and a greater interest in the reading activity.

These findings substantiate the proposed hypothesis regarding the beneficial role of the native
language as a source of semantic and cognitive support in developing foreign language reading skills. The
results align with contemporary concepts emphasizing the significance of acknowledging students' linguistic
backgrounds and employing translation strategies in foreign language instruction.

Consequently, scholarly perspectives on bilingual education have been enriched with concrete
evidence demonstrating the efficacy of integrating the mother tongue into the early stages of foreign
language education through the use of contemporary digital tools. The study's results pave the way for further
investigation into the potential of hyperlink technology and other interactive components in crafting adaptive
educational resources that cater to the distinct needs of students across various learning stages. The practical
implications of this research include the creation of a methodological framework that can be implemented
within modern teaching paradigms, such as technologically enhanced language learning (TELL) and
translational pedagogy.
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Maxana dbacmayviii ColHbIN OKYUBIIAPHIHGIY ARbLAWbBIH MITiHOE OKY 0G80bLIAPbIH 0aMblmyO0adgbl eKi
mindi macindiy muimoinizin 3epmmeyze apHan2an. 3epmmeyoiy MaKcamol wiem mininoezi MomiHMeH HCYMbIC
grcacay kesinde awa mininiy (L1) cemanmukanvly dicone MaHublMObIK KOAOQAY KYpAivl peminoesi ponin
anvikmay 6010vl. Iledacocuxanvix sxcnepumenmie 9-10 occac apanvizeindassl  agvlmubln  mini a2
Oenyeeliindezi 36 Oacmayviul CulHbIN OKYWLLIAPLL Kamvicmbsl. Bapnviy xamvicywwinap apkaticvicol 18
A0amMHaH Mypamvin 6AKbLIAY JCIHe IKCNEPUMEHMMIK MONMapea OOaiHOL.

Oxy mamepuansl oxyea OelliH, 0Ky Ke3iHOe JiCoHe 00aH Kellinei manculpmaniap oicyiecimen
oHcabovikmanzan Oevimoenzen aneime 60n0bi. Tonmap apacviHOazvl 6ACMbl AUBLIPMAWBLILIK, MITHIHOI YCbIHY
hopmamul 6010bI: IKCHEPUMEHMMIK TMON aHa Mininoe2l sunepciimemenepoiy yul mypin — ayoapma,
BUBYATUZAYUS JHCIOHE KOHMEKCMIK MYCIHIKmemenepoi KaAMmMUmolH 2J1eKmMpOHObIK HYCKAMEH JICYMbLC icmeoi,
baxwiiay modul 6ipoeti MomiHMeH Jcymulc icmeoi, Oipax ewKanoail Ko10aycol3.

Oxcnepumenm ywi Ke3eWHeH mypobl: alObIH-ala mecminey, exi mindi KOLOAYMEH JHCYMbIC JHCIHE
mecmmen Ketiinei. Homuoicenepdi 6azanay yuiin canovly maioay, nedazo2ukaibl 6aKuliay, cmyoeHmmepoiy
cayarHamanapsl Koroanwliovl. Homuoicenep 31<cnepu5/|§‘eﬁmmi1< MON YWiH aumapivlKmai apmulKUbLIbIKIbL
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Kopcemmi, onblH opmawa bauibl baxwvliay mobvindaswl 1,1-ce Kapcol 2,6-2a ocmi. Convimen Kamap, exi
Minoi KOAOAYMEH JHCYMbIC iCmelmin cmyOeHmmep apacblHOA CeHIMOLNIK, bIHMANAHObIPY HCIHE OelceHOLNIK
apmmul. Konmexcmix mycinikmemenep eunepciimemenepoiy ey muimoi mypi peminoe mausliobl.

Anvinean manimemmep bacmayviui Mekmenme 0KyObl OKblMYy0d ana miniH KOJOAHYObIH NPAKMUKATbIK
MAHBI30bLILIZLIH PACMALObl. O3IPIeH2eH MOO0eb 0ICMYPIL JCIHe YUDPAbIK OKbImMYOd, acipece KONMInOi
Oinim bepy opmacwvinoa commi Jicy3eze acblpbliybl MYMKIH.

Tytiinoi cesoep. exi minoinixk, wiem MmiiiH OKbImMY, 6acmayvlil Mekmen, Yuppavlk mexHoa02usIap, exi
minoi macin.
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Cmamus noceaujena usyueHuro 3¢QgekmueHocmu OUNUH2BATILHOZO NOOX00d 8 pPA3BUMUL HABbIKOG
UMEHUsL HA AHSTUTICKOM S13bIKe Y MAAOWUX WKOIbHUKoS. [lens uccnedosanus — onpedenums poib pooHo2O
sazvika (L1) kax cpeocmea cemanmuueckol U KOSHUMUBHOU NOOOEPIICKU Npu padbome ¢ UHOAZLIYHLIM
meKkcmom. B nedazoeuueckom sxcnepumenme npuHaaU yyacmue 36 y4auuxcs HavaabHol WKOIbl 8 603pacme
9-10 nem c yposHem 61a0eHUsi aHeAUticKum azvikom A2. Bce yuacmuukuy Obliu pasoenenvl Ha KOHMPOJIbHYIO U
IKCNEPUMEHMATbHYIO 2pYnnbl no 18 uenogex 8 Kaxicool.

Yuebuwii mamepuan npeocmasnin coboi adanmuposaHHvill PACCKA3, CHAONCEHHBIU CUCMEMOTU
3a0anuii 00, 60 eépemsa u nocie npoumeHus. OCHOBHbIM pasiuduem mexcoy epynnamu Ovii gopmam
npeocmasienus meKcma: IKCNEePUMEHMATbHASL SPYRRA pabomana ¢ 9AeKmpoHHOU eepcuetl, codepaicaujell
Mpu Muna 2Unepcculiox Ha Ux pPOOHOM A3bIKe - Nepesoo, GU3VANUZAYUIO U KOHMEKCMHble HOSACHEHUs,
KOHMPONbHASL 2PYRNA pabomana ¢ UOeHMUYHbIM MEKCMOM, HO 03 Kakou-1ubo noo0epicKu.

Drcnepumenm cocmosil u3 mpex Smanos: npeodsapumenbHo20 MeCmuposanus, pabomsl ¢ 08Ys3bIYHOU
no00depackoll U nociedyloujezo  mecmupoganus.  Jis  oyeHKu — pe3yrvmamos  UCHOTb308ANUCD
KONUYeCMBEHHbIL  aHanU3, nedazozuyeckoe HaOIOOeHue u aunKemupogauue yuawuxcs. Pesyrvmamut
NOKA3aMU 3HAYUMENbHOE NPEeUMYUeCmE0 IKCHePUMEHMAIbHOU 2PYNRbL, CPeOHUL DAL KOMOPOU YEeTUYULCS
Ha 2,6 6ania npomus 1,1 6anna 6 xowmponvHou epynne. Kpome mozo, y cmyoenmos, pabomasuiux c
08YA3LIYHOU NOOOEPIICKOL, NOBLICUTUCH YBEPEHHOCHb, MOMUBayus u eosievennocms. Konmexcmyanvhvie
nosicHeHust ObLIU RPU3HAHBL HAUboee IPPHEKMUBHBIM MUNOM SUNEPCCHLIOK.

THonyuennvie dannvie NOOMBEPHCOAIOM NPAKMULECKYIO ZHAYUMOCHb UCTOAb308AHUSL POOHO2O SI3bIKA
npu 00yueHuy YMeHUIo 8 HaYaIbLHOU WKoe. Pazpabomannas mooenb modcem Obimb YCHEUHO Peanru308aHa
KaK 6 mpaouyuonHoOM, max u 8 yu@dpoeom oOyyenul, 0COOEHHO 8 MHO20A3bIYHOU 00PA308aMENbHOU Cpede.

Kniouesvie cnosa: bununeeusm, uHoszpluHoe 00pa306anue, HaYaIbHAsL WKOIA, YUPDPOGble MEeXHON02UU,
OUNUH2BATILHBIL NOOXOO.
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CTYAEHTTEPAIH HbIFAPMAIIBIJIBIK KABUIETTEPIH XETIJIAIPYIAEI'T
MIO3UKJIAIH POJII

Kazipri Oimim Oepy KeHICTIriHAE CTYASHTTEpiH IIbIFApMaIIbUIBIK KaOlIeTTepiH daMbITyFa
Ken keHUT Oeminyzae. llIpFapMambUIbIK €3 MYMKIHAIKTEpiH KOpceTe alyja FaHa eMec, COHbIMEH
Oipre aJaMHBIH JXEKe TYJIFAJIBIK KaJIbINTACybIHIA, ©3repMeli Karfainapra OediMenyiHae >KoHe
OMIp/IIH TYpJIi canajapblHIa KETICTIKKE JKeTyiHJe MaHbI3bl peil artkapanbl. OcblHIAN TYpFbIIaH
aNFaHaa, MIO3UKI OHEp TYpl PETiHIe CTYISHTTEpAiH IIbIFapMAalllbUIbIK SJC€YeTiH aHBIKTay MeEH
JAMBITY IBIH THIM/TI KYPaJIbl IECEK, apTHIK aUTKAHJIBIK €MEC.

By eHOexTiH MakcaThl - CTYJEHTTEepIH LIbIFAPMAaIIbLIBIK KaOiIEeTTepiH AaMBITY MpOIECiHIe
MIO3UKJIIH POJIH TallJan, aHbIKTay, NCUXOJIOTHSUIBIK JKOHE IeJaroTHKAIbIK AacleKTiIepiHe Ou
KYTIPTY opi OHBIH CTYACHTTEPJIH JKEKe TYJIFa peTiHAE opi KOCIOM KaJbIITAaCybIHAAFhl 9CEpiH
Oaranay.

Mio3ukiiH maiiga 6oy ke3aepine, Ka3ipri Ke3aeri MIO3UKIACpAiH ©3€KTi TYCTapblHA, OKBITY
epeKIIeNiKTepiHe, COHJAi-aK 3CTPajaliblK BOKaJl Ca0aKTapbhlHAA HIepilyl KaKeT TEXHUKAJIBIK
TajanTapra epekiie Ha3ap ayJapbuiajbl. MIO3UKIT KaHPBIH 3ep/eney OapbIChIHIa OPbIHAAYABIH YIII
HET13T1 TEeXHUKACHI KApacThIPbUIAIbI - OeNTHHT (OCITHHT), COiiey MO3UIUACHIHIA OH alTy (speech
level singing) »xone nemxurt (legit).

3epTTeyaiH ©3eKTUIIriHe, O0OBEKTICIHE, MAaKCaThIHA COWKEC MBIHAIal MIHIAETTEP KOWBLIIBI:
MIO3UKJI JKaHPBIHBIH KAJBINITACy JKOHE J1aMy TapUXbIH 3epJesey; 3CTPaJajiblK BOKall ChIHBIOBIHIA
BOKAJIIBIK JaWbIHABIKTBIH E€PEKILIENIriH aHbIKTay; Kojja 0ap NegarorukaiblK oJeOueTke cylieHe
OTBIPBIN, OANTHHT, COINIey MO3UIIUIACHIHAA OH ATy, IEKUT YFBIMIapbIHA TalAay XKYpPri3y.

3epTTey HOTHXKENepl MIO3UKIIIL OL1iM Oepy TakipubeciHe OIpIKTIpy CTYJAEHTTEPAIH OKY >KOHE
KaOlJeTTepiH JaMBITy SICTEpiHE MaHbBI3bI KOChIMIIA OONybl MYMKIH €KEHIH aifFakraiiipl. by
MIO3UKJI/IIH UIbIFapMallbUIbIK KaOlJIeTTepiH, KOMMYHUKAaTUBTI JaFAbUIapblH TopOueney MeH o31He
JIeTeH CEeHIMIUTIKTI TaMBITyFa OH BIKIAJIBIH TUT13€/11.

Tipek ce3aep: MO3UKL, UbIZAPMAUUBLILIK Kabiiemmep, 80KAI0bl nedazo2ukd, cmyoenmmep,
O3IH-631 0aMblmy, OKbIMY, MY3bIKAIbLIK OPLIHOAY, KOPbIMbIHObL KE3EH.

KIPICIIE

XX FachIp/IbIH COHBI MIO3UKJI aHPBIHBIH XX FachIpAbIH eKiHI xapTeichiHaarsl AKI nen
barpicTa KaliTa maMmyblHA TOH KaWTajlaHy MpOIECTepi apKbUIbl OHBIH KazakcTanra TapaybIMEH,
COHBIMEH Oipre OOIbIHA epeKIle YITTHIK Oenriaepai enaipyMer cunarranaisl. Kazakcranusig XXI
FACHIpABIH OAaChIHIAFbl CaXHAJIBIK OHEPIH CHIATTAWTHIH TEHACHIMWSUIAD apachlHAa MIO3UKIIIIH
KApKBIH/IbI IaMybIH CHHTETUKAJIBIK MY3bIKaJIBIK-T€ATPAJIBIK KaHp TYPIHJE aTal eTyre 00iabl.

O3 angpiHa Keke-mapa jaepOec Tearp OarbIThl peTiHae MIo3uki XIX FachIpablH COHBIHIA
AKI-Ta maiina 6onabl. by kaHpaarsl anramksl Toxipudenep oH, Ouai, AMAJIOITHI KOHE 3re Jie
caxHa OHEPIHIH JIEMEHTTEPIH OOMBbIHA JKUHAKTaFaH KOMHUKCTIK KOMBUIBIMIAP €.

Kenrteren Tearp chHIIBLIaphl anemzeri TyHFbIn Mio3uki nen, «The Black Crook» (1866)
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