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APPLICATION OF ARTIFICIAL INTELLIGENCE METHODS IN EDUCATIONAL
ACTIVITY MANAGEMENT

In the context of the rapid development of digital technologies, artificial intelligence (Al) is
becoming an integral part of the educational process, contributing to its personalization,
adaptability and effectiveness. This article examines the role of Al in the modern education system,
with an emphasis on its use in teaching English as a foreign language.

The main purpose of the study is to identify the possibilities and limitations of using Al tools
for teaching vocabulary and developing writing skills, as well as to propose practical solutions for
their integration. The paper analyzes key areas such as automation of the evaluation of written
papers, the creation of intelligent dictionaries and task generators, as well as feedback systems,
which allows us to identify challenges and prospects for the introduction of Al in these areas. The
scientific and practical significance of the work lies in the development of the concept of an
author’s digital platform aimed at developing writing using Al technologies, as well as in testing its
effectiveness to increase students’ motivation and academic performance. The research
methodology includes an analysis of existing solutions, experimental testing of the platform and
collecting feedback from users. The main results show the positive impact of the introduction of Al
tools on the quality of education, motivation of students and their academic achievements. The
paper draws conclusions about the need for further research on the integration of Al into language
education and makes recommendations for teachers and developers of digital solutions. The
contribution made is to expand the theoretical understanding of the use of Al in teaching English as
a foreign language and to create practical models to improve the effectiveness of the educational
process. The practical significance of the work is reflected in the proposed tools and approaches
that contribute to the modernization of language education using modern technologies.

Keywords: technology, digital, artificial intelligence, training, efficiency, tool, approach,
skills

MAIN PROVISIONS

The role of artificial intelligence (AI) in language learning has been growing quickly in recent
years. Al powered tools such as chatbots, virtual tutors and language processing are traditional
methods. These technologies help learners by providing personalized feedback, adaptive exercises,
and real-time communication, making the learning process more interesting and effective.

It plays a particularly significant role in learning foreign languages. It helps you learn a
variety of languages by offering an individual approach, constant practice, and instant feedback. It
makes learning accessible and effective for people all over the world, and its role in language
education will only grow in the future.

Let’s consider the main approaches in studying of Al in education.

1. Individualized learning. People perceive information in different ways — some learn the
material quickly, others need extra time. The traditional education system did not take into account
the characteristics of an individual student. However, with the development of Al in the field of
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education, it is now possible to personalize educational programs for each individual student.

2. Automation of educational processes. With the help of artificial intelligence in education
and its wider spread in virtual classrooms, technology is able to take on most tasks. Al solutions can
check homework, assess tests, organize research, compile reports, make presentations and notes,
and free students from a large number of routine activities.

3. Creating intelligent content. Artificial intelligence and machine learning in education
contribute to the creation of innovative content that facilitates the teaching and learning process.

Here are some examples of using Al to develop intelligent content:

1. Data visualization. Traditional teaching methods are limited by the capabilities of specific
educational institutions. Using Al to create content allows you to simulate real-life situations
without using expensive laboratory modeling methods. Al technologies are capable of creating 2D
and 3D models, which gives students the opportunity to perceive information in various ways, to
better understand the essence of the processes being studied.

2. Using digital lessons. Al in education can create educational materials in a compact digital
format, which requires minimal storage space. This allows students and experts to use all learning
resources more easily. In addition, these materials can be accessed from any device, which
eliminates the difficulties with remote learning.

3. Gamification of learning. Al allows you to transform traditional boring lectures into
interactive activities with elements of games, adding game elements and motivation mechanisms to
increase student engagement and interest.

4. Adaptive access. Thanks to open access to information, users can take advantage of Al in
the educational process. For example, multilingual support helps to translate materials into different
languages, which makes learning convenient for native speakers of different languages. Al also
plays a key role in supporting students with hearing or visual disabilities by providing tools such as
Al converters that generate subtitles for virtual lectures in real time.

5. Personalized data-driven feedback. Feedback is a key element in the process of creating an
educational experience, whether in the classroom or in the workplace. Effective learning is
impossible without regular feedback. It is very important that it comes from a reliable source, and
this is where Al in education helps students by analyzing data and generating reports based on daily
work. A data-driven feedback system helps improve student satisfaction, eliminates learning bias,
and 1dentifies areas where additional skills need to be developed.

6. Using Al to control the level of knowledge. Artificial intelligence is already being actively
used in exams and interviews to identify suspicious behavior and notify supervisors. Al programs
use webcams, microphones, and browsers to monitor participants, analyze keystrokes, and record
any movements, allowing the system to respond to potential violations in a timely manner. These
aspects were scrutinized in such fundamental scientific researches as "Computer Applications in
Second Language Acquisition" by Carol A. Chapelle, "Should Robots Replace Teachers?" by Neil
Selwyn and "The Role of Digital Technologies in Deeper Learning" by Chris Dede [1, 2, 3].

INTRODUCTION

With the rapid advancement of digital technologies, artificial intelligence (AI) has
increasingly become a crucial component of the educational process, enhancing its personalization,
adaptability, and overall effectiveness. This article explores the role of Al within contemporary
education, focusing specifically on its application in teaching English as a foreign language.

The primary aim of this study is to examine the potential and limitations of Al tools for
teaching vocabulary and improving writing skills, while also proposing practical strategies for their
integration. The paper investigates several key aspects, such as automating the assessment of written
assignments, developing intelligent dictionaries and task generators, and creating feedback systems,
which help identify both the challenges and opportunities associated with Al adoption in these
areas.

The scientific and practical value of this work lies in the creation of a digital platform
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designed to enhance writing skills through Al technologies, alongside the testing of its effectiveness
in boosting students’ motivation and academic performance. The research methodology involves a
comprehensive analysis of existing solutions, experimental evaluation of the platform, and the
collection of feedback from users.

The findings demonstrate the positive impact of Al tools on the quality of education, student
motivation, and academic outcomes. The study concludes that further investigation into the
integration of Al in language education is necessary and offers recommendations for both educators
and developers of digital tools.

This research contributes to a deeper theoretical understanding of AI’s role in teaching
English as a foreign language, while providing practical models to enhance the educational process.
The practical significance of this study is evident in the proposed tools and strategies that support
the modernization of language education through the use of advanced technologies.

MATERIALS AND METHODS

Currently, many models and applications of Al have been developed. In the present article
certain applications were analyzed as far as from our point of view, the following Al technologies
represent the greatest potential in terms of content language integrated learning:

Supervised Learning (SL): Al learns from labeled data (for example, texts with correct
translations or correct answers). It is used in educational applications to provide adaptive lessons,
helps to personalize learning depending on the studen’'s level.

Natural Language Processing (NLP): Processing and analysis of text and speech aimed at
understanding human language. NLP-based programs can help with translation, grammar analysis,
and text analysis.

Machine Learning (ML): The development of algorithms capable of self-learning on an
array of provided data and independently finding patterns without human intervention and without
explicit programming for each individual task. It is already widely used in applications to check the
entered text for various kinds of errors. Helps to improve writing skills and sentence
construction.[4]

Voice technologies and speech recognition (Text-to-Speech — TTS, Automatic Speech
Recognition — ASR): Al-based programs can check pronunciation and intonation, are able to
convert audio signals into text and vice versa.

At the moment, such specific tools are used as:

ChatGPT - helps in learning English and is a personal Al assistant. It explains grammar,
translates texts, trains spoken language, offers exercises and adapts to the student’s level. Pros: 24/7
availability, individual approach, instant answers and a convenient learning format. Cons: limited
relevance of knowledge, lack of understanding of the context, dependence on the wording of the
request. [5]

Al Quiz Bot is a smart assistant for learning English. Uses artificial intelligence to make
learning English easier and more interesting. Adapts to the student’s level and helps to learn at a
comfortable pace. Pros: learning in a playful way, quick feedback, individual approach, available
24/7. Cons: it does not replace a live teacher, it may not take into account all errors, and sometimes
it is limited in topics.

Duolingo is a free application and online platform for learning foreign languages. In
Duolingo, Al is used to personalize learning:

1. Individual Educational trajectory — Duolingo tracks students’ successes and mistakes to
select assignments.

2. Task Generation — Some exercises and sentences are created using machine learning
models to be diverse and adaptive.

3. Voice acting and Pronunciation — Speech synthesis and voice recognition are used to
evaluate whether the pronunciation is correct.

4. Error Analysis — the system analyzes user errors and offers individual tasks.
5
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5. Gamification of learning is a playful approach to learning, lessons are presented in the form
of short tasks, including listening, translation, reading, writing and grammar [6] Pros: accessibility
and convenience, applications have been developed for all the most popular operating systems and
platforms, a variety of languages, and an individualized approach to learning. Cons: limited
usefulness for advanced users, lack of in-depth explanation of grammar, dependence on the
algorithms used in the current version of the application.

Replicka is an Al chatbot designed for communication, friendship, and emotional support. At
the same time, it is great for practicing English, especially spoken and everyday. Pros: Great for
practicing phrases, dialogues, and familiar English, there is a mobile app and a web version. Cons:
sometimes answers in a boilerplate manner, does not correct mistakes (unless specifically
requested), and full-fledged voice practice is only available in a paid subscription.[7]

DeepL is a powerful neural network-based translator developed by the German company
Linguee. It uses neural network technologies based on its own Al architecture. This has helped to
ensure more accurate and natural translations. All of this is made possible by DeepL's ability to take
context, style, and grammar into account. Pros: Comparing the translation with the original
improves understanding, it is possible to see alternative translation options, and it is an excellent
tool for practicing translation and writing. Cons: limited language support, not always accurate
translation of complex phrases, incorrect interpretation of the context.[8]

There are different opinions on the benefits and challenges of using Al in language education.
Some researchers say Al helps create interactive and customized learning experiences, while others
worry about problems such as the lack of human interaction and ethical issues. AI’s role in
education can be divided into three areas: learning for Al, learning about Al and learning with Al
[9].

Kazakhstan is actively integrating Al into its educational system, including language learning.
Several initiatives and research projects highlight the country’s commitment to leveraging Al for
English language instruction.

Institutions like the Institute of Smart Systems and Artificial Intelligence (ISSAI) at
Nazarbayev University are developing large language models that support multiple languages,
including English. These models are designed to facilitate language learning and provide interactive
Al-driven feedback for pronunciation and speaking skills [10].

In the realm of language teaching, the effective acquisition and activation of vocabulary are
pivotal for learners’ linguistic proficiency. This article delves into the methodological aspects of
learning process automatization introducing new vocabulary, various types of practice activities, the
integration of Bloom’s taxonomy, and the utility of such a service as canva.com in vocabulary
activization.

Introducing new vocabulary one should bear in mind that it is necessary to start with the form,
then meaning and finally we can talk only about usage, i.e. the systematic introduction of new
vocabulary follows a structured approach encompassing form, meaning, and use, facilitating
comprehensive understanding and application.

Form pertains to the structural aspects of a word, including spelling and phonetic
transcription. Attention to form aids learners in accurate pronunciation and spelling.

The meaning of a word encompasses both its denotation (literal definition) and connotation
(associated feelings or ideas). Understanding the nuances of meaning is crucial for appropriate word
usage in various contexts. Learners may engage in activities such as synonym and antonym
identification to grasp the subtleties of word meanings.

Usage refers to how a word functions grammatically and pragmatically. Learners must
understand the word’s part of speech, its grammatical features (e.g., countability for nouns), and its
level of formality in communication. Contextualized activities, such as sentence completion
exercises, help reinforce understanding of word usage.

In order a new unit of vocabulary becomes active we should organize three different types of
practice, 1. e. controlled, semicontrolled or freeer and free. Here is the difficulty as far as all the

ready-made sources or handouts for drilling vocabulary contains its own set of words and it doesn’t
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coincide with the lists of words that is being practiced. We can use twee.com, for example, to make
exercises for drilling.

All the difficulties in vocabulary acquisition are described in “Learning Vocabulary in
Another Language” by Paul Nation [11]. This book provides a comprehensive overview of
vocabulary acquisition in second language learning contexts. Drawing on his extensive research,
Nation explores various approaches to vocabulary learning and offers practical techniques for
learners and educators. This book serves as a valuable guide for understanding the complexities of
vocabulary acquisition and implementing evidence-based strategies in language classrooms.

Controlled practice involves structured activities where learners manipulate target vocabulary
in guided exercises. For example, learners may complete closed exercises or matching tasks to
reinforce vocabulary retention.

Semicontrolled practice offers learners more autonomy while still providing guidance. Tasks
may include creating sentences or short dialogues using target words, allowing for greater flexibility
and creativity within a structured framework.

Free practice allows learners to apply newly acquired vocabulary in authentic contexts with
minimal constraints. Activities such as role-playing scenarios or discussions enable learners to use
vocabulary spontaneously, promoting fluency and confidence in language use.

To know more about the importance of meaningful input and output activities in vocabulary
acquisition, advocating for engaging tasks that promote active engagement with new words in
various contexts you may in the book by Keith S. Folse “Vocabulary Myths: Applying Second
Language Research to Classroom Teaching” [12] because here the importance of meaningful output
activities is emphasized. This book challenges common misconceptions surrounding vocabulary
teaching and presents evidence-based strategies for effective classroom practice. Keith S. Folse
synthesizes second language research to debunk myths and offers practical insights for educators to
enhance vocabulary instruction, making it an essential resource for language teachers seeking to
optimize vocabulary learning outcomes.

To make preparation shorter and more effective we can integrate Bloom’s Taxonomy:
Enhancing Instructional Design. Bloom’s taxonomy provides a framework for categorizing
educational objectives into cognitive levels, offering valuable guidance for language teachers. By
aligning vocabulary activities with Bloom’s taxonomy, teachers can scaffold learning experiences
that promote higher-order thinking skills and deeper understanding.

For instance, activities targeting lower-order thinking skills (e.g., remembering and
understanding) may include vocabulary quizzes or flashcard drills. Meanwhile, tasks designed to
foster higher-order thinking skills (e.g., analyzing, evaluating, and creating) could involve
synthesizing new vocabulary in context through writing tasks or collaborative projects.

Thus when we study adjectives, traits of character, we can suggest our student to find
antonyms first, then on the following level the task is to match the adjectives of the target language
with the profession that they are given to choose. Then they are suggested to describe a character
that they had picked up before. You can contradict that the preparation is too long, we have no time
to make flashcards every lesson. But the thing is modern apps and services are of great demand and
at our disposal. We have only to know how to work with it.

Thus, canva.com is one of the greatest achievements of our time. It is revolutionizing
Vocabulary Activization. Canva.com is a versatile graphic design platform that offers numerous
opportunities for creating visually engaging materials, including flashcards for vocabulary
activization. Its user-friendly interface and customizable templates make it an invaluable tool for
language educators.

Opportunities Offered by Canva.com:

Customizable Templates: Canva.com provides a wide range of professionally designed
templates for creating flashcards, enabling educators to tailor materials to specific vocabulary
themes and learning objectives.

Visual Enhancements: Incorporating images into flashcards enhances visual memory and aids
in associating words with their meanings, particularly beneficial for visual learners.
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Interactive Elements: Canva.com allows for the integration of multimedia elements such as
audio pronunciations or video examples, enriching the learning experience and catering to diverse
learning styles.

Collaboration Tools: Educators can collaborate with colleagues or students in real-time,
facilitating teamwork and resource sharing for vocabulary activization.

In conclusion, the effective activation of vocabulary in language teaching requires a
multifaceted approach that encompasses systematic introduction, varied practice activities,
alignment with Bloom’s taxonomy, and integration of innovative tools such as Canva.com. By
embracing these methodological principles and insights from contemporary authors, language
educators can enhance vocabulary learning outcomes and empower learners to communicate
proficiently in the target language.

The development of students’ academic writing skills, especially in English, becomes an
actual task in the context of the transition to subject teaching in the language of international
communication. To solve this problem, technologies are needed, providing individualized support,
quick feedback, and opportunities for self-editing.

The online platform AlTeacher.kz is designed for automated assessment of students' written
answers using artificial intelligence (AI) technologies. The present research is aimed at analyzing its
influence on the development of skills of formulating detailed answers on computer science in
English as part of the school course.

AlTeacher.kz was developed in 2022 by Yerbol Myrzashevich Zhunusov, a computer science
teacher, as a tool to support students in preparing for summative assessments that include tasks with
detailed answers. The platform is oriented on automating the learning process in high schools, to
help the teacher and can be actively used in preparation for the External Summative Assessment
(ESA).

Its functionalities include:

— automatic evaluation of written work for content, structure, argumentation, and  linguistic
correctness;

— instant feedback with specific recommendations for improvement;

— possibility of editing the answer before final submission;

— teacher moderation to confirm or correct Al assessments;

— progress analytics that show the student’s achievements and problem areas.

This approach combines the benefits of automated analysis with pedagogical flexibility to
provide systemic support for writing development.

Fig. 1. The example of completing the task with Al feedback moderated by a teacher.

QUESTION #13.
Why is it bad to have redundant data but it is okay to have duplicate data?

Your answer:
Because without duplicate data dataset would be incomplete, while rebundant data takes up more storage space and can result in
anomalies

AI Teacher's feedback:

[1/1]

Great explanatien! You are correct that having duplicate data ensures that all necessary information is present in the dataset, while

redundant data can lead to inefficiency and potential errors. Well done!

The research was conducted in three stages during the first, the second and the third terms in
the 11th form of advanced computer science studies.
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The topics included covered the key sections of the computer science course:

1. data base fundamentals and normalization;

2. DDL and DML Commands;

3. sorting and searching algorithms.

Steps of implementation of the platform in the educational process:

— In the first term, students worked in a traditional format without the use of a platform.

— In the second term, tasks were completed using AlTeacher.kz, including automatic feedback
and editing capability.

— In the third term, the platform was used as an integrated tool on a regular basis, including
students’ independent work at home and support during lessons.

The experiment analyzed:

— summative assessments unit (SAU);

— summative assessments term (SAT).

RESULTS

Table 1. presents comparative indicators of students’ performance before and after the
implementation of the AlTeacher.kz platform.

Table 1. Comparison of results by terms

Indicator A
Ist term 2nd term 1rd term A(2-3) %
(1—2) %
SAU ) )
GPA 39.68 40.78 41.07 +2.77% +0.71%
SAT
GPA 38.75 36.92 37.74 —4.72% +2.22%

In the first phase (1—2 term), there is an increase in SAU (+2.77%) and a decrease in SAT (-
4.72%). This indicates that students learned how to improve their answers while working with the
platform, but did not fully transfer these skills to the final paper.

In the second phase (2—3 quarter), there is further growth in SAU (+0.71%) and recovery of
results in SAT (+2.22%). This indicates gradual adaptation to the requirements of the final
assessment and consolidation of skills acquired while working with AlTeacher.kz.

Fig. 2. Dynamics of SAU GPA.
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Fig. 3. Dynamics of SAT GPA.
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DISCUSSION

Thus, we can speak of steady progress in intermediate tasks and partial recovery of confidence
in final assessments after the adaptation period.

To analyze the user experience, a survey was conducted among students 11 who used the
platform in the second and third times. Main conclusions:

Overall satisfaction:

— usability: 4.1/ 5;

— usefulness in preparation for SAU / SAT: 3.8/5

Impact on training:

— 80% of students indicated that their understanding of topics had slightly improved;

—40% indicated that their ability to formulate extended responses had improved,

—20% did not notice a significant change.

Useful feedback components:

— content recommendations — 70%;

— tips for answer structure — 40%;

— evaluation of argumentation — 30%;

— grammar tips — 30%.

Difficulties:

— the platform did not always exactly understand the meaning of the answer;

— feedback was sometimes too brief;

— lack of samples or templates of good responses.

Suggestions for improvement:

— implementation of standard answers;

— module “working on errors”;

— mobile application development;

— expansion of task options by difficulty type.

The obtained data allow us to assert that the introduction of AlTeacher.kz has a positive
impact on the process of formation of written literacy in schoolchildren. It is especially noticeable in
the growth of results on SAU. At the same time, the platform requires improvement to enhance the
effectiveness of preparation for final assessments, where students cannot rely on the editing cycle. It
is important to note that progress between the second and third terms indicates a developed ability

to put Al recommendations into practice, not only to correct the text after analysis.
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CONCLUSIONS

1. AlTeacher.kz contributes to improving the quality of pupils’ written works.

2. There is a steady increase in the average score for the SAU over three terms, which
indicates that students are developing skills in structuring and arguing answers in English.

3. Long-term and regular use of the platform enhances the learning effect. The greatest
increase in achievement was recorded in the third quarter, when the platform was integrated into
homework and class work.

4. Skills formed with the help of Al are gradually transferred to the final forms of assessment.

After the decrease in the results of the SAT in the second term, positive dynamics is observed
in the third term, which indicates that students are adapting to the criteria and requirements.

5. The platform has a positive impact on the development of meta-subject competencies.

Students develop the ability to reflect, self-assess and work with feedback - important
components of modern education.

6. Effectiveness depends on the level of preparation and support. Motivated students use the
platform more productively, while others may require more support and guidance from the teacher.

Recommendations:

1. Expand feedback by adding examples, explanations, and step-by-step instructions.

2. Implement standard answers and an error analysis module.

3. Develop a mobile application to improve accessibility.

4. Integrate adaptive mechanisms that are appropriate to the learner's level.

5. Apply the platform systematically over several academic terms.

6. Provide methodical support to students, including instruction on working with feedback.
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Binim Oepy KbI3MeTiH OacKapy/aa :KacaH/Ibl MHTEJIEKT JAiCTEePiH KOJIaHy

H.II. Illegenesa’, B.I. Cmenanenko’, C.C.Oybaxipoea’, I'.E. Comkenosa’

'M Kosvibaes amvinoazer Conmycmix Kazaxcman ynusepcumemi, ITemponaen ., 150000,
Kazaxcman Pecnybnuxacol
’Hazapbaes 3usmrepnix mexmebi, I[Temponaen ., 150000, Kazaxcman Pecnyénuxace.

Lughprvix mexnonocusanapoviy KapKblHObl OAMYbl HCALO0AUBIHOA dHcacanovl unmennekm (Al)
Oinim bepy npoyeciniy axcvipamac Oejnicine auHanaodvl, OHbL JiceKeneHdipyee, Oellimoenyze JHcoHe
muimoinikke viknan emeoi. byn maxanaoa asvinusin minin wem mini peminoe 0Kblmyoa Koi0anyed
baca Hazap ayoapa omwipvln, Kazipei Oinim bepy oucytiecinoei dcacanobl UHMENIeKMMmiy poi
Kapacmuipbliaovl. 3epmmeyoiy Hezizei MaKcamul-l1eKCUKAHbl OKblMY JHCIHE HCA3) 0a20blIAPLIH
oamvimy yuwin Al Kypanoapein naudananyoviy MyMKIHOIKMeEpPT MeH WeKmeyiepin aHbIKmay JHCoHe
on1apovl  OIpikmipy YuliH NpaKkmukaivlk wewimoepoi Ycolny. Kymvicma necizei 6asbimmap
manoaHaovl — JHcasdaua HCymMuvlecmapowvl 0azanayovl asmoMammanobipy, UHMELLIeKmyaniobl
co30iKmep MeH MancvulpmMaiap 2eHepamopiapvlii Kypy, COHOAau-ax Kepi Oatillanvic Jicylienepi, Oy
0Cbl Cananapaa Hcacanobl UHMeIeKmmi eHei3y0iy Hezi3el colH-Kamepiepi MeH nepcnekmueailapulH
aHblKmayea MYMKIHOIK Oepedi. JKymvlicmoiy 2bliviMu JHCoHe NPAKMUKALLIK MaHbl30bLibizbl Al
MEXHON02UANIAPbIH KOJOAHA OmMbIpbln, Hcazbawa cotineyoi oamvlmyea 0ablmmangan demopiblk
yugpvlK naampopma myxHcolpbiMOAMacvli 23ipieyoe, COHOAU-AK cmyOoeHmmepOiy bIHMACbl MeH
yAcepimin apmmulpy YuliH OHbIH MUIMOINICIH CbIHAKMAH OmKi3yoe xcamvlp. 3epmmey a0icmemeci
KOJIOGHbICMA&bl wewimoepoi manodayosl, NIAM@OOPManbl dKCNePUMEHMMIK CbIHAKMAH 6mKi3yoi
JHCOHEe NatoaNaHyWbLIapOan Kepi Oaillanvic JHcuHayowvl Kammuowvl. Heeizei nomuowcenep ai
KYpanoapviH eH2i3yoiy OKy CcanacvlHa, cmyoenmmepOiy, MOMUBAYUACHIHA JICIHE ONapOblH
aKademusLIvblK oHcemicmikmepine oy acepin kepcemeoi. Kymvicma s#cacanovl unmenieKmmi minoixk
Oinimee unmezpayusnay OOUbIHWA KOCOIMWIA 3epmmeyiep JHCYypei3y Kadicemminiei mypaivl
KOPLIMbIHOBLIAD HCACANIObL JHCIHE OKbIMYUIbIIAD MeH YUGpavlK wewimoepoi azipaeyutiiepee
apuangan ycvluvlicmap skcacanovl. Eneizineen ynec azvinuoin minin wem mini peminoe oxvimyoa AU
KONOAHY mypaibl MeopusiblK MycCiHIKMepOi Keyelmy Hcane oKy Npoyeciniy muiMOiniein apmmuolpy
YWin npakmuxanel Moolenvoep cacay Oonvin  maodwliaovl. JKymvicmuly NpaKmuKaiblk
MAHBI3OLLILIZbL  3AMAHAYU  MEXHOJ02UANAPObl  KOAOAHA — Ombulpbin, M0k  Oinim  Oepyoi
MOOEPHU3AYUALAYEA bIKNAJL eMemiH YCbIHbLIZAH KYPaioap MeH maciioepoeH Kepineoi.

Tytiinoi cez0ep: mexnono2uanap, CaHObIK, HCACAHObL UHMENIEKM, OKbIMY, MUIMOLNIK, KYpal,
macin, 0azovliap
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HpnMeHeHne METOA0B MCKYCCTBEHHOI'0O MHTC/VIEKTA B YIIPaBJCHUU 06p330B3TeJILHOﬁ
ACATECJIbHOCTBIO

H.I11llegenesa’', B.I. Cmenanenxo', C.C. Ay6a1<up06a1, I.E.Camkenosa’

!Cesepo-Kazaxcmanckuii  Yuueepcumem um. M.Koszvibaesa, 2. Ilemponasnoeck, 150000,
Pecnybnuxa Kazaxcman

’Hazapbaes Humennexmyanvnas wxona, 2. Ilemponaénosck, 150000, Pecnybnuxa
Kazaxcman

B ycnosusx cmpemumensrnoco pazeumusi yu@posulx mexHoai02utl UCKYCCmeeHHblll UHMELIeKMm
(MH) cmanosumcsa HeomvemiemMou 4acmvio 00pa308amenbHO20 Npoyeccd, Cnocoocmeys e2o
nepconanuzayuu, a0anmueHocmu u 3¢ggekmuenocmu. B oannoti cmamee paccmampusaemces poio
HU 6 cospemenHou cucmeme 00pa308aHusi ¢ AKYEHMOM HA €20 NpuUMeHeHue 8 Npenooasanuu
AHSTUTICKO20 SA3bIKA KAK UHOCMPaHH020. OCHOBHAS Yelb UCCIe008aHUsl — BbIABUNMb 803MOICHOCHU
U oepanudenus ucnonvzosanus MHU-uncmpymenmos 0 00yueHus 1eKcuKe U passumuio Haeblkos
NUCbMEHHOLL peyul, d Makdice NPedaoAHCUMsb NPAKmuyecKue peutenus 0isi ux unmeepayuu. B pabome
AHATUBUPYIOMCS  KTlOYesble HANPABIeHUs — aABMOMAMU3aAyus OYeHKU NUCbMEHHbIX pabom,
CO30aHUe UHMELIEKMYATbHbIX CLOBAPell U 2eHePamopos8 3a0anull, a Maxdice CUCmeMbl 0OPAMHO
CBA3U, YMO NO380J5em ONnpedelumsb OCHOBHblE 6bl306bl U nepcnekmusvl eHeopenuss MU 6 smu
obnacmu. Hayunas u npaxmuueckas 3HauuMocms pabomsl 3aK104AemMcst 8 pa3pabomre KOHYenyuu
aemopckoll  yugposol  naam@opmel, HANPAGIEHHOU HA pazeumue NUCbMEHHOU pedu ¢
ucnoavzoeanuem MH-mexnonoeui, a makace 6 anpobayuu ee 3¢hghexmusHocmu 05 NOGbIUEHUS
Momueayuu u ycneeaemocmu cmyoeHmos. Memooonocusi uccie0osanus GKIOYAem AHAIU3
CYWeCmBYIOWUX petleHull, IKCNePUMEHMATbHYI0 anpobayuio niam@opmul u coop 0OpamHou ces3u
om noavzoeamerneil. OCHOBHbIE pe3yIbmamvl NOKA3LIBAIOM NOJOHCUMENbHOE GIUAHUE 6HeOPEeHUs
HUHU-uncmpymenmos Ha Kauecmeo 00OYYeHUs, MOMUBAYUI) CMYOEHMO8 U UX aKademMudecKue
docmudicenusi. B pabome coenamvt 6160061 0 He0OXOOUMOCMU OANbHEUUMUX UCCIEO08AHULL NO
unmezpayuu HUHU 6 s3bIKk060e  00pazoeanue u  COPMYIUPOBAHbL  PEKOMEHOAyUU Ol
npenooasamenell U papabomuuxos yugpposvix peuienull. Buecemnwiii 6xnad 3axnouaemcs 6
pacuuperuy meopemudeckux npeocmasienui o npumerenuu MU 6 obyueHuu aueautickomy sA3iKy
KaK UHOCMPAHHOMY U CO30AHUU NPAKMUYECKUX Mooerell OJisi NosvlueHus dphexmusnocmu
yuebHo2o npoyecca. Ilpakmuueckoe 3HaueHue pabomvl NPOAGIAEMCA 6 NPEONONCEHHbIX
UHCMPYMEHmAax U Nnooxo0ax, CHOCOOCMEYIOWUX MOOEPHU3AYUU AZbIKOBO2O 00pA308AHUSL C
UCNONb308AHUEM COBPEMEHHBIX MEXHONIO2U.

Kniouesvie cnosa: mexnonoeuu, yuppoeoi, UCKYCCMBEHHbIL UHMENLIeKm, o0byueHue,
aghpexmuenocmo, uHCmMpyMenm, n00Xo0, Ha8bIKU
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V. P. Aqukanosa', JI.M.J:kycy6anuesal, SI. Croumenosa?, A.b.Cpaunsiosa'

'Kazaxckuii yHMBEpCUTET MEKIYHAPOIHBIX OTHONIEHHH M MHUPOBBIX S3bIKOB MMEHM AObLnaii
xaH, Anmarel, Kazaxcran.
IOro-3anaanbiii yauepcuter Hoedur-Puncku, bnaroesrpan, bonrapus.

INPAKTUYECKASA B3AUMOCBA3b IIONCKA U UCCJIEJOBAHUS B
NHOA3BIYHOM OBPA30OBAHHMMU B YCJIOBUAX HIUPPOBOI'O OBIIECTBA

Cogpemennvie mpebosanus Kk 006paz08ameIbHOMY NPOYECCY 8 BbICUIUX YUEOHBIX 3a6e0eHUsX
00s3vI6a€M  NEepecMompems  HeKOmopvle NOo0X00bl, O0KA3bleawwue 6uusHue Ha Npoyecc
Gopmuposarus mou uiu UHOU KOMHemeHyuu. B konmexcme xomnemenmnocmuoco 0opazoeanus
umMeem CMulCl onpeoenums, Kakue UMEHHO KOMNEMeHYuu SGNSAI0mcs KiouesbiMu OJisi 0y0yuie2o
cneyuanucma, npu no020MOBKU €20 K NpoghecCUOHANbHOU OesmenlbHocmu. B cesasu ¢ maxumu
00600amu, 6 OAHHOU CmMamve NOOYEPKUBACMCS — BANCHOCHbL HNOUCKOBO-UCCIE008AMENbCKOL
KOMnemeHyuu 8 npogeccuoHaibHOU OessimelbHOCmU 100020 yyumens, U 8 mom ducie, yuumens
UHOCIMPAHHO20 SA3bIKA.

B meopemuuecxoti uacmu cmavmu Oaemcs onpedeiieHue NOHAMUIO — «HOUCKOBO-
uccie0osamenvbCekas, Komnemenyusi 0Oyoyweeo yuumens — UHOCMPAHHO20 SI3bIKAY, 6 KOMOpoU
NOKA3aHA 83AUMOCES3b NOUCKOBOU pabombl ¢ UCCIe008AMENbCKOU 0esIMeNbHOCIbIO C NPUMEHEeHUeM
yugpposvix mexnonozuil. Teopemuuecku 0OOCHOBLIBACIC 3HAYUMOCHb YUPDPOBHIX MEXHOI02UU 8

06pa308amefsz0M npoyecce, 6 yacmHocmu, 6 npoyecce qbopmupoeanz NnOUCKoe60-
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