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BLENDED LEARNING: A STUDENT-CENTERED APPROACH IN FOREIGN
LANGUAGE TEACHING TO INFORMATION SYSTEMS ENGINEERING STUDENTS

Demand for blended learning has been considerably growing in higher education over the
previous decade. It is seen as one of the most popular and effective technologies for learning a
foreign language as the technology allows to plan the time both of a teacher and students most
effectively. It is also a way to make the process of learning a foreign language interesting and
accessible.

The purpose of the study is to describe a blended learning model and analyze its effectiveness
in teaching the English language to students studying educational program “Information system”.
The article discusses the concept of "blended learning”, its main components and effectiveness in
educational process. It analyzes the advantages of blended learning used in teaching the English
language, reveals its effectiveness in modern educational terms and conditions. The novelty of the
research lies in designing an educational student-centered model aimed at the development of
profession-oriented foreign language competence of students studying educational program
“Information system” based on blended learning implementation.

The article presents the results obtained from interviewing two groups studying the
educational program «Information System» carried out at Sh.Ualikhanov Kokshetau University in
Kazakhstan with 26 participants-students registered for the 2020-2021 academic year. The subject
of the interview is background and advantages of integrating blended learning into traditional
educational system.

Key words: foreign language proficiency, face-to-face, blending, traditional learning,
profession-oriented.

INTRODUCTION

World cultural blending, diversity of technologies, personality differences among students
have made university teaching a more multifaceted process comparing to previous years. With new
educational terms and conditions at non-linguistic universities coming in force foreign language
teachers face issues requiring immediate solutions. Fewer classroom hours and a low level of
foreign language proficiency of new coming students have made it necessary to redesign traditional
forms of teaching.

The increasing presence of technology in everyday life has changed the students’ behavior
and attitudes. It has altered the manner in which they learn and communicate in and out of
classroom. For instance, computers, tablets, smart phones, and online games have diminished the
students’ attention span and distracted them from retaining information. Thus, in order to be
effective in teaching students the necessary skills at foreign language lessons, teachers have to
restructure the learning process and adjust their classroom material to accommodate the changes.
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One of the ways to redesign the learning process might be “blending” an online component with
traditional face-to-face assistance considering students’ personal and educational interests.

MAIN PART

This research paper discusses how level differentiation (student-centered) technology
implemented via blended learning might contribute to mastering professional foreign language
competence of students studying educational program “information systems”, and provides some
hands-on experience and classroom activities to help teachers integrate personality-oriented blended
learning in higher education.

Methods used in the paper. Theoretical methods: study and analysis of pedagogical,
methodological literature, regulatory and legislative documentation in the research field; theoretical
analysis. Empirical methods: sociological (questioning, interviewing). Statistical: method of
mathematical data processing.

Blended learning viewed by different researchers

The reason why demand for blended learning has been growing in higher education over the
previous decade can be traced through an analysis of studies published between 1998 and 2020. The
analysis concludes that blended learning is more effective than either online learning or face-to-face
teaching [1, 13]. As focusing only on face-to-face interaction same as only on on-line learning does
not provide space for collaborative learning, nor does it allow teachers to implement students’
higher-level thinking skills.

Driscoll defines blended learning as “intermixing of any instructional forms to achieve an
educational goal” [2, 46], while Garrison considers that to blend means “integrating classroom
teaching with online experiences” [3, 125]. Diaz views blended learning as “combining different
delivery media to promote meaningful and motivating learning” [4, 56].

As Yevseyeva A.M. notes, for the methodology of foreign language teaching Driscol's point
of view about blended learning is important from the standpoint of pedagogical technologies: “We
are not talking about one technology, but about some combination of them. They are a combination
of operating modes based on Internet technologies; combinations of various teaching methods;
combination of educational technologies; combining learning technologies with real professional
tasks" [5, 2]. Driscoll also emphasizes that educational technologies should improve communication
skills development and, at the same time, correlate with the real professional tasks presented by the
educational program [2, 28].

Vardashkina E.V. notes, “Blended learning helps students develop skills and abilities to work
in the information space, to independently search, select and analyze information, present results
using various modern technologies. And that is how the necessary speech and sociocultural
competences are formed" [6, 90].

It should be added, there is students’ attitude to the very process of moving towards the
specified goal, expressing the system of their relations to the learning process. The process can be
structured by means of various occupations, forms of control, as well as subjects, representing the
content of professional training. This system of relationships constitutes the motivational-target
basis of learning. The criterion of effectiveness in this psychological aspect is considered to be the
level of motivation in educational process. Since the use of blended learning in the educational
process helps to increase students’ motivation through the use of knowledge and skills gained in
previously studied professionally oriented subjects. If it teaches them to see the result of their
activities, the efficiency of foreign language teaching increases.

Shaposhnikova T.L. offers "To take into consideration special forms of activity:
independence, creativity, and self-regulation” [7, 132]. At the same time, independence
characterizes a person’s activity from the point of independence from the impact of external factors.
Creativity is considered as a possibility of external world and self-transforming for the most
effective interaction with others. Self-regulation in this meaning is the highest manifestation of
activity, since it determines an integrated approach to all forms of a person's own activity. When
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considering this criterion in the aspect of educational activity, the following forms of manifestation
should be noted: independent determination and redefinition of goals, self-education, self-
organization of communicative activity.

Thus, the considered criteria for assessing the effectiveness of training (professional
orientation, level of educational motivation, activity, self-sufficiency, creativity, self-regulation) are
interdependent and can be formed in the process of blended learning as follows:

1) The elements of distance learning used in the educational process contribute to the
development of self-regulation, since students plan their activities, determine learning objectives;

2) Using software allows to increase the level of students’ motivation, since they have an
opportunity to determine the speed and pace of their work with educational material and feel their
own responsibility for the result;

3) The use of information technologies contributes to the increase of students’ activity and
independence in the learning process, develops creative thinking skills, makes the process of
learning English mobile, integrates it to the needs of each student, taking into account their levels of
knowledge and speed of information uptake;

4) The possibility to access all the necessary materials in the Internet allows students to work
with profession-oriented sources for obtaining necessary information, which makes the learning
process convenient and familiar increasing motivation.

Models of blended learning

There are six models of blended learning most widely used:

1. Model "Face to Face Driver". A significant part of the curriculum is studied at school
through direct interaction with the teacher. E-learning is used as an additional part to the main
program. The work with electronic resources is most often organized with the use of computers
during the lesson.

2. Model "Rotation”. The model involves traditional face-to-face learning combined with
online learning. Students rotate on a fixed schedule or at the teacher’s discretion between learning
modalities, at least one of which is online learning. Other modalities might include activities such as
small-group or full-class instruction, group projects, individual tutoring, and pencil-and-paper
assignments. The teacher also provides remote support through e-learning.

3. Model "Flex". Most of the curriculum is mastered electronically. The teacher accompanies
each student remotely. In order to work out topics that are difficult in understanding, he organizes
face-to-face consultations with small groups or individually.

4. Model "Online Lab". The curriculum is mastered in an e-learning environment at school,
usually in classrooms equipped with computers. A teacher accompanies online training. Students, in
addition to online courses, can be trained in the traditional face-to-face form.

5. Self-blend model. The model is traditional for higher educational institutions in America.

Students independently choose courses additional to basic education. Different schools and
educational institutions can provide the learning content.

6. Model "Online Driver". Most of the curriculum is mastered using electronic resources of
the educational information environment. Face-to-face consultations, interviews and exams are
periodical and mandatory [8, 52].

In teaching foreign language to students studying information systems engineering,
"Rotation” Model might be mostly effective, as the process of language learning presupposes both
face-to-face communication and distance learning. The use of the option for foreign language
learning is based on students' interaction not only with a computer, but also with a teacher. The
material studied by students is summarized, analyzed and applied in real-time situations through
performing communication tasks. This form of learning provides students with various content to
study and explore in their own time and at their own pace, supporting, thus, the main idea of
student-centered approach. At the same time, combining technologically mediated learning with
classroom discussions helps students to gain more understanding of the studied subject matter. It
develops their cognitive and social skills, revealing diversity of students’ personal features.

Advantages of blended learning
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Diversity is a major characteristic of higher education system as groups consist of various
cultural background, different learning preferences and linguistic proficiency levels. Technology
plays an important role in this case as it supports differentiation, providing a wide range of solutions
that can serve different types of students’ personalities.

Thus, interviewing 26 first and second-year students studying educational program
“Information systems” at Sh.Ualikhanov Kokshetau University showed that good command of the
English language is an important factor to all the interviewees. 20 students out of 26 interviewed
see the prospects in developing profession-oriented English language proficiency.

As for the learning process itself, 11 students confirm it is difficult for them to read new texts
and learn new words. 19 students find it complicated to understand audio-material in English. 17
interviewees consider that learning grammar rules and performing exercises is the most complicated
part of the learning process. 10 students state they need help with homework performance. Only 3
of the interviewed chose the variant “I have no difficulties in studying the English language”. 16
students either do not remember what they have learnt at previous lessons or can partially remember
the subject matter. 24 of the interviewed students agree that the use of learning management
systems and internet technologies (professional sites, blogs, chats, electronic libraries, wiki tools
etc.) could provide many benefits to the learning process, making it easier and more interesting.

Taking into consideration the students’ opinions and attitudes to the learning process blended
learning might improve the situation with the mentioned weak points and provide challenge for
further development.

Bordiyanu L. V. refers to university students’ opinions in favor of blended learning [9, 15]. The
author argues that students being digitally literate “enhance the chances of extending their lessons
and conversations beyond the classroom”.

Hence, when teaching a foreign language to students studying educational program
“information systems” the use of Internet technologies brings the following advantages:

1) Elements of distance learning integrated into the educational process reduce the time for
mastering new grammatical material, as students can perform tasks independently using computer
programs;

2) The use of computers and related software in the educational process improves the
educational process efficiency and reduces classroom time for mastering presented material in the
English language;

3) The use of internet technologies makes the process of learning the English language mobile
adapting it to the needs of each student and taking into account the level of knowledge of each
student, as well as the speed and method of assimilating information;

4) Easy access to necessary materials via Internet makes the learning process convenient due
to much time spent by students online;

5) The possibility to communicate and study in familiar to students mode increases
motivation.

Online context of blended learning can be arranged through Learning Management Systems
(LMS) (Microsoft teams, Moodle etc.) which are used to control the learning environment.
Teachers can use the systems to post texts for reading, videos, links, and quizzes to enhance self-
regulation and to increase student-teacher interaction outside the classroom option. Carmen denotes
that such blended learning tools can “pave the way for the negotiation of meaning, scaffolding, and
collaboration” [10, 45]. They also ‘“accommodate students with different learning needs and
interests” as stated by Dias & Diniz [11, 72].

Thus, it is important to learn about students’ needs, interests and preferences before planning
lessons. Teachers need to keep in mind students’ IT knowledge and language proficiency levels,
before incorporating technology in a course design.

Using projects and case studies at lessons “equipped” with technology tools supports students
to be intellectually responsive in the process of getting real life experiences and skills. Students can
stay in touch through cloud applications, emails, blogs, and messengers. Such digital interaction
builds the model of a real life workplace. Teachers can integrate online chat space to encourage
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students to have a discussion or debate on a topic covered previously in class. Besides, tools such as
web courses, Microsoft teams provide easier access to information and knowledge exchange.
Students can use live chats or blogs when communicating and working on a group task.

There are also sites such as Sutori, Appearin, ConceptBoard, Coggle, RealTimeBoard which
give teachers the opportunity to create a student-centered and collaborative learning environment.
Students’ motivation can be increased through attending webinars and live events. Students can
benefit from lectures given by top schools and teachers. There are many other ideas that teachers
can use in their courses to blend technology with face-to-face teaching. The choice of ideas will
depend on the students’ needs, and learning objectives.

CONCLUSION

Steps to design Blended Learning Courses

In practical terms, Whittaker suggests a four-step approach to designing a blended learning
course. The first step is to “carefully consider the teaching and learning context, to identify the
reasons for adopting a blended approach and to determine what the limiting factors to the design
will be” [13, 89].

The second consists of designing the course by choosing the technology component of the
blend, deciding what the lead mode will be, and deciding how much time learners will spend on
each mode, as well as what the pedagogic purpose of each mode will be, and how this fits with the
overall methodology of the blend. The second step also includes making detailed decisions about
timetabling, such as the number, timing and location of the individual sessions that make up the
blended course.

The third step includes a consideration of learners and teachers: for example, who will be
involved in the course design process, what the teachers’ and learners’ roles will be. Other
important issues to address at this stage include considering how teachers and learners will be
supported in the transition to a blended approach, what level of autonomy learners will need, and
what ratio of learners to teachers the technology-led component of the course will have.

The fourth and final step consists of deciding how to evaluate and develop the blend.

Based on the research to date, areas to consider in the design of blended learning courses
might include:

Interaction: include provision for online interaction with other learners, the teacher, and
possibly with individuals in the wider world.

Task design and tools: task design and the choice of technology tool(s) need to match.

Materials: rather than only providing content/input, technology-based tasks and materials can
also facilitate process.

Integration: there needs to be a clear link and integration of technology-driven components of
the course, with each complementing, supporting and developing the other.

Evaluation: technology-based work (including speaking and/or written work) needs to be
integrated into overall learner evaluation.

Context: the blended learning design must take into account the local context, including the
needs, skills, expectations, and beliefs of learners and teachers.

Teacher training: training is key for the successful implementation of a blended approach, to
ensure that teachers understand the underlying principles, and are able to implement the blend
effectively.

Learner training: if learners find working autonomously a challenge, the blend may require
some initial learner training.

Disadvantages of blended learning

With the obvious advantages of using blended learning, such as a variety of educational
materials, demonstration of learning processes, control of the learning process, there are also
disadvantages. One of them is the lack of immediate response as compared to face-to-face
classroom interaction. Some students feel that they cannot connect with teachers in a computer-
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mediated learning mode, which results in the loss of their sense of classroom community. Students
do not feel they belong or have group identity. Also, some students might face barriers in terms of
accessing online classroom material due to different social economic backgrounds or lack of IT
knowledge [14, 39]. Similarly, teachers need to be trained and/or have an expert to offer IT support
while troubleshooting problems. They need to be flexible in continuously changing their course
content due to the changing nature of technology. Besides, there could be cultural and social
influences, and unwillingness to be independent learners, which consequently lower the success rate
of blended learning. This drawback could be due to unwillingness to take risks or operate outside
their comfort zone. Finally, the introduction of a blended form of education is associated with the
need to amend the regulatory basis and requires investments in the development of necessary
educational content.

The new generation is well equipped with a digital background. Thus, a blended learning
approach can be significantly beneficial for it improves learning quality and makes students’ access
to information quick and easy. Blending technology with face-to-face instructions can stimulate
learning and provide more collaborative learning experiences. Students’ engagement, motivation
and interaction are key factors to attain a successful learning process. When students can relate what
they are learning to real life and personalize it, they become more motivated. [15, 100]. Therefore,
blended learning can offer relevance to what students study in class, offering them an appropriate
challenge.
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JeHreitjien capaJjianm OKbITY K00 CTYJAECHTTEPiHiH KICIOM 1mIeT TiJAIK Ky3bIPpeTTIirin
KAJBINTACTBIPY KYPaJIbl peTiHae

O.5.Yepuurosnesa’, E.H.ITpucryna?, JI.E. Jlans6eprenosa
111, Yonuxanos arsiagars1 Keximeray yausepeuteri, Kekmeray k., 020000, Kazaxcran
PecmyGnmkacht

2M;;(:Key MEMJICKETTIK TIeIarOTUKAIBIK YHUBepcuTeTi, Mackey K., 119435, Peceit
denepanusicel

1

Conevl oH JHcbIIObIKMA JHco2apvl OiNim bepyoe apanac OKblmy2a CYPAHuIC aumapivlKmai
ocmi. Okvlmyovly Oyn mypi wem miliH  YUpeHyoiy ey MAaHbIMal —JiCoHe — MUimoi
MEeXHON02UANAPLIHLIY OIpi 60bIN CAHANAObl, OUMKEHI 011 MYLANIMHIH Oe, OKYUIbIHbIY 04 YAKbIMbIH
MuimMoi Jcocnapiayea MyMKiHOIK Oepedi. Opi apanac OKblmy mexHOI02UsCHl ulem MIliH YUupeHy
npoYecin Kbi3blKMbl, aPi KOJINCEMIMOL emyze MYMKIHOIK bepeoi.

Amanean 3epmmeyoiy mMakcamol apanac OKblmy MOOeNiH cunammay dicone "Axnapammuolk
acytienep” oinim depy 6a20apramacoblH0a OKUMbIH CIYOeHmmepee aebliublH MiliH OKbIMYO0ad OHbIH
muimoiniein - manoay 6Ooavin mabwiiadvl. Makanada "apanac oxeimy" yevimel, oubly Helizel
KOMNOHeHmmepi J#cane oKy ypoiciHOe2i muimoiniei Kapacmulpuliadbl. Aebliubln MiliH 0Kblmyoa
KOJLOGHBIIAMbIH  apandac OKblmYOblH apmblKUbLIBIKMAPbl AHLIKMALbIN, OHbIY KA3Ip2l OKblmy
AHCAROAUBIHOARLl MUIMOI MYCmMapsbl Mandanadvl. 3epmmeyoiy HCAyaIbl2bl Apalac OKblmy He2iziHoe
"Axnapammoix orcytienep” Oinim bOepy 6a20apaamacvblnOa OKUMbIH CMYyOeHmmepoiy Kaciou-
bazvimmanean wem mindik Ky3vlpemminicin oamvlmyza 6agvimmanzan Oinim Oepy Mooenin Kypy
bonbin mabwiiaowl.

Maxkanaoa Kazaxcmanoa L. Yanuxanoe amwvinoazer Kexwiemay ynusepcumeminoe 2020-
2021 oxy omcviibinoa "Axknapammulk owcyuenep” 6inim bGepy 6azdapramacvinoa oKumulH 26
cmyoeHmmeHn MYpamvlH eKi monKa emkisiieen cayanHama Hamuoicenepi kenmipineen. Cyxéammoiy
HBICaHbl  apanac oKblmyovl Qacmypiai Oinim bepy oacyliecine OIpikmipyoiy Heziz0epi MeH
apmMuIKUbLILIKMapsl 00a6in Mabwiiadbl.

Marepuan 18.04.2021 Gacnara TycTi

CMmemanHoe 00y4eHHe: CTyJeHTOLEHTPHPOBAHHBIN NMOAX0 B 00y4eHHH HHOCTPAHHOMY
SI3bIKY 110 00pa3oBaTeabHOM nporpamme «MHopMannoHHbIe CHCTEMBI» B By3e

O.51. Yepuurosuesa', E.H. Ipucryna?, JI.E. Jlans6eprenopal

'Koxmerayckuit yausepcurer nmenn 111.Yamixanosa, r. Kokmeray, 020000, Pecrry6nuka
Kazaxcran

2 MoCKOBCKH# MearormuecKuii ToCyIapCTBEHHbIH YHUBEpPCHTET, T. Mocksa, 119435, Poccuiickas
Oenepanus

Cnpoc Ha cmewiannoe obyuenue 8 vicuiemM 00pa308aHUU 3HAYUMENLHO BbIPOC 34 NOCNeOHee
Oecsmunemue. [[anHblii 6U0 00VUeHUs CUHUMAEMCsL OOHOU U3 CAMbBIX NONYJIAPHLIX U IPDEeKMmUHbIX
MEeXHON02Ul U3VHeHUs UHOCMPAHHO20 A3bIKA MNOCKONbKY N0360Jsem Haubonee 3¢phekmusro
NIAHUPOBAMb 8peMsl KaK yuumens, max u yyeHuxkos. Cmewiannoe oOyueHue makdice no360.sem
coenamov npoyecc u3yyeHuss UHOCMPAHHO20 A3bIKA UHMEPECHBIM U OOCTYNHBIM.
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Lenvlo Hacmosiweco UCCIeO08AHUS ABIAENCA ONUCAHUE MOOeIU CMEUAHHO20 O00YYeHUs U
ananus ee dghgexmusHocmu npu 00yYeHUU AHSTULICKOMY A3bIKY CMYOEeHmMOo8, 00yYarouwuxcs no
obpazoseamenvholl npoepamme «HMugopmayuonnvle cucmemvly. B cmamve paccmampueaemcs
NOHAMUE «CMeUlaHHOoe 00yueHuey, e20 OCHOBHble coCmasiawue U dPHekmusHocms 6 yuebHOM
npoyecce. AHanuU3UPYIOMcsa NPeUMywecmed CMEeUanHo20 00yuerus, UCNOIb3YeM020 npu 00yYeHuu
AH2TUTICKOMY A3bIKY, PACKPblBAemcs e20 3(PHeKmueHoCmsb 8 COBPEMEHHBIX YCIO8UAX 00VUeHUs.
Hoesusna uccnedosanus saxnouaemcs 6 co30anuu 0Opazo8amenbHoOl Cmyoenmoyenmpupo8aHHoll
MoOeny, HAnpaeieHHou Ha — pazeumue  NpopeccUOHATbHO-OPUEHMUPOBAHHOU — UHOA3BIYHOU
KOMNemeHyuu CmyoeHmos, 00yyanuuxcsa no obpaszosameivHou npocpamme «HMUnpopmayuontsie
cucmembvl» Ha OCHOBE CMEUIAHHO20 00YUeHUsl.

B cmamve npeocmaenenvt  pesynomamuvl  onpoca 08yX epynn, 00yHAWUXCA  NO
obpazosamenvholl npocpamme «Hugopmayuonnvle cucmemvly, npogedeHHo20 6 Yuueepcumeme
um. Il YVanuxanosa 6 Kaszaxcmame c ywacmuem 26 cmyoenmos, odbyuarowuxca 6 2020-2021
yuebHoM 200y. IlpeOmemom unmepevio A6IAEMCA OCHOBAHUA U NPEUMYUecmea UHmezpayuu
CMEWAanHo20 00yUeHUsi 8 MPAOUYUOHHYIO 00PA308AMENLHYIO CUCTEM).

Marepuan noctynui B pegakuuto xypHania 18.04.2021
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