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PROSPECTS OF ENGLISH-MEDIUM INSTRUCTION IN MULTILINGUAL
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This article examines the opportunities and challenges associated with English-Medium
Instruction (EMI) in multilingual universities of Kazakhstan. The study draws on survey and interview
data collected from 252 undergraduate students and 18 university faculty members and focuses on
three key dimensions of EMI implementation: institutional, professional-academic, and socio-
cultural. The aim of the research is to explore how students and teachers perceive the impact of EMI
on academic development, professional growth, and participation in the global educational
environment. A mixed-methods approach combining quantitative and qualitative data analysis was
employed.

The findings indicate that students primarily associate EMI with access to international
academic resources and the development of academic skills, whereas faculty members emphasize
opportunities for international publication and professional advancement. At the same time, the
results reveal persistent challenges related to oral communication among some students and limited
confidence in English language proficiency among a proportion of instructors. Differences were also
identified in students’ and teachers’ perceptions of the role of EMI in future career development.
Despite these challenges, most participants view EMI as a beneficial initiative that supports the
internationalization of Kazakhstani higher education and facilitates engagement with the global
academic community. The study concludes that stronger institutional support and targeted
pedagogical measures can enhance the effectiveness and inclusiveness of EMI, contributing to its
sustainable implementation in multilingual university settings.

Key words: English-Medium Instruction (EMI); multilingual education; higher education in
Kazakhstan; academic English; internationalization of education; student perceptions; institutional
support.

MAIN PROVISIONS

In the context of the ongoing internationalization of higher education, English-Medium
Instruction (EMI) has increasingly been viewed as a strategic approach for integrating national
education systems into the global academic environment. EMI is commonly understood as the use of
English for teaching academic subjects in settings where it is not the dominant language of
communication.

A substantial body of research indicates that EMI contributes to improved access to
international academic resources, supports the development of students’ academic skills, and
enhances their participation in global knowledge exchange. It is also frequently associated with
increased academic mobility and broader professional opportunities for both students and faculty
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members. For instructors, EMI may open pathways to international collaboration and publication,
thereby strengthening their engagement in the global research community.

At the same time, existing studies highlight several challenges related to EMI implementation.
These include varying levels of language proficiency among students and teachers, difficulties in
expressing complex disciplinary concepts in a second language, and potential risks to the depth of
content understanding. Without adequate pedagogical and institutional support, EMI may place
additional cognitive and instructional demands on both learners and educators.

Recent research emphasizes the importance of adapting EMI practices to local educational
contexts. Rather than being applied as a uniform model, EMI requires careful alignment with the
linguistic, cultural, and institutional realities of specific settings. Effective implementation depends
on targeted teacher training, the development of context-sensitive teaching strategies, and sustained
institutional support.

In Kazakhstan, the relevance of EMI is strengthened by the multilingual structure of higher
education, where Kazakh, Russian, and English function in different academic and social domains.
In this context, EMI is not simply a transition to English as a language of instruction, but part of a
broader process of educational modernization and international positioning of universities. Its
implementation is closely connected with academic mobility, access to international research, and the
preparation of graduates who are able to participate in global professional and scholarly
communication.

However, the prospects of EMI in Kazakhstan depend on how effectively universities address
the needs of both students and instructors. Students may benefit from access to international literature
and the development of academic English, but they also require support in oral communication,
discipline-specific vocabulary and academic writing skills. Similarly, instructors may gain
opportunities for international collaboration and publication, yet they need systematic professional
development to teach complex subject content through English in multilingual classrooms.

In this regard, EMI can be seen not only as a language policy initiative but also as a complex
pedagogical phenomenon that requires a balanced approach, combining global academic expectations
with local educational needs.

INTRODUCTION

English-Medium Instruction (EMI), defined as the use of English to teach academic subjects in
countries where English is not the primary language of communication, has become an important part
of the internationalization of higher education, promoting the global integration of universities,
improving students’ language skills, and expanding their academic and professional horizons [1].
English, playing the role of the “lingua franca” of science and international communication, allows
students and teachers to participate in global educational and scientific initiatives, increasing their
competitiveness at the international level [2].

In Kazakhstan, the introduction of EMI is considered to be a strategic element of the trilingual
educational policy aimed at the development of Kazakh, Russian, and English as languages of
instruction and intercultural communication [3]. This policy reflects Kazakhstan’s aspiration to adapt
to global challenges and strengthen its position in the international educational environment,
preparing graduates for the demands of the globalized labor market [4].

An important aspect of internationalization is the development of applied scientific research in
English and its integration into the international academic community. Kazakhstani science,
gradually switching to English, gains greater opportunities to participate in global research initiatives
and publish results in international peer-reviewed journals, which strengthens the international
visibility of domestic researchers [5].

However, despite the increasing role of EMI in Kazakhstan’s higher education policy, its
practical implementation remains uneven across institutions, disciplines, and groups of learners. The
introduction of English as a medium of instruction does not automatically guarantee successful
internationalization or improved academic outcomes. In many cases, the effectiveness of EMI
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depends on students’ prior language preparation, teachers’ readiness to deliver disciplinary content
in English, and the availability of institutional support mechanisms. Therefore, it is important to
examine EMI not only as a policy objective, but also as an educational practice experienced
differently by its participants.

In multilingual universities, EMI is implemented within a complex linguistic environment
where Kazakh, Russian, and English coexist in academic and everyday communication. This creates
both opportunities and tensions. On the one hand, English may provide access to international
academic literature, mobility programs, and wider professional networks. On the other hand,
insufficient language support may limit students’ participation, reduce their confidence in oral
communication, and increase the instructional burden on teachers. These issues are particularly
relevant for Kazakhstan, where EMI develops alongside national language policy and the broader
modernization of higher education [6].

Although previous studies have examined EMI from the perspective of internationalization,
language policy, and academic outcomes, further attention is needed to how students and instructors
themselves evaluate the prospects of EMI in Kazakhstan. Their perceptions are important because
they reveal not only the formal benefits of EMI, but also the practical conditions under which these
benefits become accessible. In this sense, the present study contributes to the discussion by focusing
on the institutional, academic/professional, and socio-cultural dimensions of EMI implementation in
multilingual Kazakhstani universities.

Given this context, the present study investigates how EMI is perceived by those directly
involved in its implementation. It focuses on the institutional, academic/professional, and socio-
cultural opportunities that EMI creates for students and instructors in Kazakhstan’s higher education
institutions.

The main research question is formulated as follows:

What prospects does English-medium instruction (EMI) create for students and teachers in
Kazakhstan?

Literature review. Over the past two decades, English-Medium Instruction (EMI) has gained
significant traction as a key mechanism for advancing the internationalization of higher education. It
is often associated with improved access to global academic resources, enhanced language
competence, and increased graduate competitiveness in the international job market [7; 8]. In
multilingual settings, EMI can also serve as a bridging tool, linking local institutions with global
academic communities and aligning curricula with international standards.

The motivations for implementing EMI, however, vary considerably across regions. In parts of
Asia, such as South Korea, universities like KAIST have adopted EMI not only to boost their global
visibility but also to attract international students and faculty [9]. Similar trends are visible in the Gulf
states, where EMI is integrated into national strategies to enhance global competitiveness [10].

In contrast, European institutions often take a more balanced approach. Many universities,
particularly in Scandinavia, pursue a “parallel language” policy, offering instruction in both English
and the national language. This model allows them to reap the benefits of EMI while maintaining a
strong commitment to linguistic and cultural preservation [2].

At the same time, a growing body of research demonstrates that EMI implementation is closely
connected to questions of pedagogical adaptation and linguistic equity within the classroom.
Although EMI is often introduced as a strategy for internationalization, its effectiveness largely
depends on how successfully institutions respond to the linguistic diversity of students and teachers
[2]. Several studies note that the transition to EMI may increase the cognitive demands placed on
learners, particularly in contexts where English is rarely used outside academic settings [1]. Students
are expected not only to understand disciplinary content, but also to process complex academic
information through a second or third language, which may influence classroom participation and
confidence in oral interaction [6].

Researchers also emphasize that EMI challenges are not limited to students alone. University
instructors frequently encounter difficulties related to academic language use, spontaneous classroom
communication, and explanation of discipline-specific concepts in English [9]. Even faculty members
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with relatively high language proficiency may experience uncertainty when conducting discussions,
responding to questions, or adapting teaching materials for multilingual audiences. In this regard,
EMI requires not only language competence, but also pedagogical flexibility and the ability to balance
content instruction with linguistic support [2].

Recent studies increasingly argue that successful EMI implementation depends on institutional
readiness rather than language policy alone [5]. Universities are expected to provide sustained
methodological and linguistic support for both students and faculty, including academic writing
assistance, professional development programs, and opportunities for interactive language practice.
Without such support, EMI risks creating unequal learning conditions in which students with stronger
English backgrounds benefit more significantly than those from less privileged educational contexts
[15].

In multilingual educational systems, these issues become particularly visible because English
functions alongside national and regional languages rather than replacing them entirely [8]. As a
result, EMI classrooms often develop hybrid communicative practices in which students and teachers
strategically combine several linguistic resources to maintain academic interaction and content
comprehension. Such practices demonstrate that EMI should not be viewed as a strictly monolingual
model, but rather as a dynamic educational environment shaped by local linguistic realities [2].

In Central Asia, EMI has been embraced as a pathway to educational modernization.
Governments in the region increasingly see EMI as a way to align their higher education systems
with international benchmarks. However, the adoption of EMI in these settings is still in the early
stages and presents unique logistical and pedagogical challenges. In many universities, EMI
implementation is complicated by differences in language preparedness, unequal access to academic
English, and limited methodological support for instructors.

While concerns about the dominance of English persist, several scholars emphasize that EMI,
when supported by appropriate institutional frameworks, can coexist with local languages and even
promote bilingual or multilingual academic environments [7; 10]. As researchers [2] point out, EMI
has the potential to foster linguistic and cultural exchange, preparing students for global academic
and professional engagement.

The implementation of English-medium instruction (EMI) in Kazakhstan is part of a broader
national effort to modernize the education system. This initiative is aligned with the country’s
trilingual policy, which promotes the use of Kazakh, Russian, and English in education. Although
Kazakh remains the state language, the inclusion of English serves to support Kazakhstan’s
engagement in global academic and economic processes [8].

Various government actions reflect this direction, including the introduction of EMI in
universities as a step toward the internationalization of higher education. The Strategic Development
Plan until 2025, for example, outlines goals such as expanding international partnerships, increasing
academic mobility, and improving the global visibility of local universities. As of 2022, Kazakhstan
had launched 195 dual degree programs in collaboration with 97 universities across 23 countries.
Moreover, the government plans to open 27 branches of foreign universities by 2029, aiming to
import global teaching standards and increase access to international qualifications [12].

Despite these ambitious steps, the actual reach of EMI remains limited. According to national
statistics, only 8.5% of university students are currently enrolled in EMI programs [13]. This figure
points to an ongoing gap between policy goals and institutional capacity, particularly, in terms of
language infrastructure and faculty preparedness.

Nonetheless, the available research suggests that EMI can offer tangible benefits to students.
Participation in EMI programs has been linked to improved academic writing, stronger analytical
thinking, and greater confidence in using English for academic and professional purposes [5]. In
addition, access to international literature and academic exchange programs enhances students’
prospects for global career opportunities [14].

At the same time, some studies caution against overestimating the role of English proficiency
in graduate success. Employers continue to prioritize subject knowledge and critical thinking skills,
which may suffer if EMI courses prioritize language at the expense of content depth [15]. These
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findings suggest the need for a more balanced approach to EMI, one that supports both linguistic
competence and disciplinary expertise.

MATERIALS AND METHODS

This study employed a mixed-methods design to examine how students and instructors perceive
the prospects of English-Medium Instruction (EMI) in Kazakhstani universities. By integrating both
quantitative and qualitative approaches, the research aimed to capture a more nuanced understanding
of EMI’s impact across institutional, academic/professional, and socio-cultural dimensions.

A total of 252 second- and third-year undergraduate students and 18 faculty members
participated in the study. All participants were affiliated with multilingual academic groups in Social
Sciences and Natural Sciences programs. The sample was drawn from five higher education
institutions across Kazakhstan, including national research universities and regional institutions,
ensuring diversity in institutional context and geographic location.

The selection of participants from both Social Sciences and Natural Sciences programs was
intended to capture EMI experiences across different disciplinary contexts. These academic fields
were chosen because EMI implementation may vary depending on the nature of disciplinary
communication, classroom interaction, and the extent of English-language academic resources used
in instruction. Including universities from different regions of Kazakhstan also allowed the study to
reflect variations in institutional support, language environment, and access to international academic
opportunities.

Data collection involved two primary instruments: questionnaires and semi-structured
interviews. The student questionnaire consisted of 22 items grouped into four thematic sections: (1)
demographic background and prior English-learning experience; (2) perceived benefits of EMI (e.qg.,
skill development, career preparation, academic confidence); (3) challenges faced during EMI (e.qg.,
difficulties in reading, writing, speaking, and comprehension); and (4) suggestions for improving
EMI implementation. All 252 students and 18 teachers completed the survey.

Most questionnaire items were designed using a five-point Likert scale ranging from “strongly
disagree” to “strongly agree”. The questionnaire was pilot-tested with a small group of students prior
to the main stage of data collection to improve clarity and ensure that the questionnaire items were
understandable for participants with different levels of English proficiency. Minor revisions were
made after the pilot stage to improve the consistency of several questions related to language
confidence and classroom participation.

To enrich the quantitative findings, semi-structured interviews were conducted with 20 students
and 12 instructors. The interview protocol explored participants’ personal experiences with EMI,
including perceptions of language preparedness, access to academic resources, instructional
challenges, and views on institutional support. Interviews also included questions about students’
future aspirations and their alignment with EMI training.

The interviews were conducted in a semi-structured format, which allowed participants to
elaborate on their experiences while still addressing a common set of thematic questions. Depending
on participant preference, interviews were carried out in English, Kazakh, or Russian. This approach
was intended to reduce linguistic pressure and encourage more detailed and reflective responses from
both students and instructors.

To answer the research question, the data were divided into three main categories: institutional,
academic/professional, and socio-cultural dimensions. Survey results were processed using SPSS to
generate descriptive statistics such as means and standard deviations, and correlation analysis was
conducted when relevant. Interview transcripts were analyzed thematically to identify recurring
insights and common patterns.

The qualitative analysis followed a thematic coding procedure. Interview transcripts were
reviewed multiple times in order to identify recurring categories related to institutional support,
language challenges, academic adaptation, and perceptions of professional development. Similar
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responses were grouped into broader thematic categories, which were then compared with the
quantitative survey findings to strengthen the interpretation of results.

All ethical procedures were followed throughout the study, including prior approval from
university ethics boards. Participants provided informed consent, and all responses were anonymized
to ensure confidentiality and privacy. The research complied with ethical standards during all stages
of data collection, analysis, and interpretation.

RESULTS

This section presents the key findings on how students and faculty perceive the implementation
of English-Medium Instruction (EMI) in Kazakhstan. The results are grouped into three main
dimensions: institutional, academic/professional, and socio-cultural.

Table 1 summarizes the main opportunities and challenges associated with EMI implementation
as identified by students and instructors across the three dimensions.

Table 1 — Main opportunities and challenges of EMI implementation

Dimension Main opportunities Main challenges

Institutional Access to international academic Uneven language preparedness;
resources; participation in limited institutional support
international academic activities

Academic/professional Improvement of academic English Difficulties in oral communication
skills; development of reading and and classroom participation
writing abilities

Socio-cultural Integration into global academic Unequal participation among
communities; intercultural students with different English
interaction proficiency levels

As shown in Table 1, participants associated EMI with both significant academic opportunities and a
number of challenges related to language preparedness, oral communication, and institutional
support.

Institutional dimension. A substantial proportion of students reported that EMI provides access
to international academic sources and contemporary teaching approaches that are less available in
Kazakh or Russian. In particular, 85% of respondents stated that studying in English improved their
understanding of academic content, while 63% indicated that it did not negatively affect the quality
of instruction. Several respondents additionally emphasized that EMI encouraged more independent
work with academic materials and increased their motivation to engage with international sources.
Students noted that access to English-language literature allowed them to compare different academic
perspectives and become more familiar with contemporary research developments in their fields of
study.

This tendency is illustrated by the following student response:

“Studying in English gives me access to modern sources of information and international
scientific articles. This helps me gain relevant knowledge that is difficult to find in Kazakh or
Russian.” (2nd year student)

Faculty responses also highlighted institutional advantages of EMI. Many instructors associated
EMI with opportunities for international publication and participation in academic conferences.
However, some participants pointed to difficulties related to language proficiency:

“EMI allows me to publish internationally and participate in conferences. However, sometimes

I feel that my language skills are not enough to fully express complex academic concepts.” (Social
sciences lecturer, female, 43)
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Academic and professional dimension. Most respondents noted that EMI contributes to the
development of English language skills. Specifically, 68% of students and 83.9% of faculty observed
improvements in students’ proficiency, particularly in reading and writing. At the same time, oral
communication remained a challenge for a number of students. Difficulties were reported particularly
during oral presentations, classroom discussions, and spontaneous interaction in English. Some
participants explained that they felt more confident when working with written academic materials
than when expressing ideas verbally in front of peers and instructors.

As one instructor noted:

“I see significant progress in students, especially in their reading and academic writing skills.
However, some of them lack confidence in oral communication.” (Lecturer, female, 52)

Among instructors, 87.1% reported that they felt capable of teaching in English, although a
noticeable proportion still expressed uncertainty about their language abilities. Students, in turn,
identified oral presentations as one of the most demanding aspects of EMI:

“I have the greatest difficulty with oral presentations. Sometimes it is difficult to find the right
words or express my thoughts, especially on complex topics.” (2nd year student)

A notable difference was identified in perceptions of EMI’s relevance for future careers. While
77.4% of teachers considered EMI an important factor for employability, only 38.6% of students
shared this view. The Chi-square test (2 = 16.056, p < .001) indicates that this difference is
statistically significant. At the same time, several students acknowledged that EMI increased their
awareness of international educational and professional opportunities, even if they did not yet feel
fully prepared to function confidently in English-speaking academic or workplace environments.

This contrast is reflected in student feedback:

“I believe that EMI will help me get a job in an international company or abroad. However, my
English skills are not yet at the level that would allow me to confidently apply for such positions.”
(3rd year student)

Socio-cultural dimension. In addition to academic outcomes, EMI was associated with broader
socio-cultural benefits. Approximately 85% of students reported that studying in English enhanced
their connection to the international academic community and expanded their social and educational
opportunities. Participants also associated EMI with increased exposure to intercultural
communication and greater openness to international academic experiences. For some students,
studying in English symbolized participation in a broader educational space extending beyond the
local university context.

One student described this experience as follows:

“EMI makes me feel part of a global community. | have the opportunity to participate in
exchange programs and get acquainted with modern scientific approaches.” (3rd year student)

At the same time, the results suggest that these benefits are not equally distributed. Students
with higher levels of English proficiency reported greater engagement in international academic
environments, while those with lower proficiency levels experienced more limited participation.

DISCUSSION

The findings of this study confirm that EMI is generally perceived as a valuable component of
higher education internationalization in Kazakhstan. Consistent with previous research, access to
global academic resources and opportunities for professional development emerge as key advantages
of EMI.
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Institutional dimension. The findings related to the institutional dimension suggest that EMI is
largely perceived as a mechanism for expanding academic access and aligning local educational
practices with global standards. The high proportion of students reporting improved access to
international sources indicates that EMI functions not only as a medium of instruction, but also as a
gateway to up-to-date academic knowledge that is often unavailable in local languages. This confirms
the idea that language choice in higher education directly influences the scope and relevance of
academic content.

At the same time, the fact that the majority of students did not associate EMI with a decline in
instructional quality is particularly significant. It suggests that, despite the additional cognitive
demands associated with studying in a second language, EMI does not necessarily compromise
content comprehension when implemented within supportive learning environments. This finding
challenges concerns frequently raised in the literature about the potential negative impact of EMI on
subject mastery.

From the faculty perspective, EMI appears to be closely linked to professional positioning
within the global academic community. Opportunities for international publication and participation
in conferences are perceived as key institutional benefits, reinforcing the role of EMI in academic
career development. In this sense, EMI contributes not only to student outcomes but also to the
broader institutional agenda of internationalization.

However, the data also reveal an important tension. While EMI creates new professional
opportunities, it simultaneously exposes limitations in language proficiency among faculty members.
The reported difficulty in expressing complex disciplinary ideas suggests that linguistic competence
remains a critical factor influencing the effectiveness of EMI. This indicates that institutional support
should extend beyond policy implementation to include sustained professional development focused
on academic language use.

Taken together, these findings highlight the dual nature of EMI at the institutional level: it acts
as both an enabling and a constraining factor. On the one hand, it opens access to global knowledge
and professional networks; on the other, it introduces new challenges that require targeted
institutional responses. This underscores the need to view EMI not as a self-sufficient reform, but as
a practice that depends on continuous support, adaptation, and alignment with the linguistic realities
of both students and instructors.

These findings are broadly consistent with international EMI research conducted in Asian and
Middle Eastern educational contexts, where EMI is frequently associated with institutional prestige,
international visibility, and academic competitiveness. At the same time, similar studies also
demonstrate that universities often underestimate the level of pedagogical and linguistic support
required for sustainable EMI implementation. In the Kazakhstani context, these challenges become
particularly complex because EMI develops within an already multilingual educational environment
shaped by the coexistence of Kazakh, Russian, and English.

Another important issue concerns the sustainability of EMI implementation within multilingual
universities. Although institutional policies may formally support the expansion of EMI programs,
their long-term effectiveness depends on continuous adaptation to students’ linguistic needs and
classroom realities. If universities focus primarily on international visibility without strengthening
pedagogical support, EMI risks becoming more symbolic than practically effective.

In this regard, institutional support should include not only language training, but also
methodological assistance for instructors working in multilingual classrooms. The findings suggest
that successful EMI implementation requires flexible teaching strategies capable of balancing
disciplinary content with linguistic accessibility.

Academic and professional dimension. The findings related to the academic and professional
dimension indicate that EMI plays a significant role in shaping students’ language development,
particularly in areas associated with academic literacy. The reported improvements in reading and
writing skills suggest that EMI environments naturally expose students to disciplinary discourse and
authentic academic materials, which supports the development of formal language competence. At
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the same time, the persistent difficulties in oral communication point to an imbalance between
receptive/productive written skills and spoken fluency.

This discrepancy may be explained by the nature of EMI instruction itself. In many cases,
classroom practices tend to prioritize comprehension of written materials and completion of academic
tasks, while opportunities for extended spoken interaction remain limited. As a result, students may
develop passive language competence more rapidly than active communicative skills, particularly in
high-stakes situations such as presentations.

From the instructors’ perspective, the relatively high level of self-reported readiness to teach in
English reflects a degree of adaptation to EMI requirements. However, the presence of lingering
uncertainty suggests that language proficiency remains a dynamic and context-dependent factor rather
than a fully achieved competence. The ability to deliver content in English does not always guarantee
confidence in managing complex academic discussions, which may affect both teaching practices and
classroom interaction.

One of the most notable findings is the divergence between students and faculty in their
evaluation of EMI’s relevance for future careers. While instructors tend to view EMI as a clear
advantage in the global labor market, students appear more cautious in their expectations. This
difference may stem from students’ self-assessment of their current language abilities, which can
limit their perception of EMI as an immediate professional resource.

At the same time, this gap may reflect a broader issue related to the alignment between
educational practices and career preparation. If students do not feel sufficiently confident in applying
their language skills beyond the classroom, the perceived value of EMI may remain abstract rather
than practical. This suggests the need to strengthen the connection between EMI and employability
through more explicit integration of career-oriented tasks and real-world communication scenarios.

Overall, the results highlight that while EMI supports academic language development, its
professional impact is mediated by students’ confidence, opportunities for active language use, and
the extent to which programs are linked to future career pathways.

The findings also suggest that EMI should not be understood exclusively as a language-learning
mechanism. Rather, it represents a broader academic environment in which students gradually
develop disciplinary communication skills, academic literacy, and forms of professional self-
presentation. However, these processes require time and continuous interaction in meaningful
communicative settings. If EMI instruction remains heavily focused on passive comprehension and
written assignments, students may experience difficulties transferring their language knowledge into
active professional communication.

The findings additionally demonstrate that students’ perceptions of EMI are closely connected
to their level of communicative confidence. Even when participants recognize the academic and
professional value of English-medium education, uncertainty in oral interaction may reduce their
willingness to actively participate in classroom communication. This indicates that emotional and
psychological dimensions of language use should also be considered within EMI environments.

Furthermore, the results suggest that EMI effectiveness depends not only on exposure to
English, but also on the quality of interaction taking place in the classroom. Opportunities for
discussion, collaborative tasks, and spontaneous communication appear to play an important role in
helping students transform passive language knowledge into practical communicative competence.

Socio-cultural dimension. The socio-cultural findings suggest that EMI extends beyond
academic outcomes and contributes to students’ sense of belonging within a broader international
academic space. The perception of being part of a global community indicates that EMI can play an
important role in shaping academic identity, particularly in contexts where access to international
networks is otherwise limited. In this sense, EMI functions not only as a medium of instruction, but
also as a social and symbolic resource that connects students to global knowledge practices.

At the same time, the results reveal that this integration is not equally experienced by all
students. Those with higher levels of English proficiency appear to benefit more fully from the
opportunities associated with EMI, including participation in exchange programs and engagement
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with international academic discourse. In contrast, students with lower proficiency levels tend to
remain at the periphery of these experiences.

This uneven distribution of benefits highlights an important socio-cultural implication of EMI:
while it has the potential to promote inclusion into global academic communities, it may also
reproduce new forms of inequality within the classroom. Access to participation becomes closely tied
to language competence, which can shape students’ confidence, visibility, and sense of belonging.

These findings suggest that EMI should be approached with careful attention to its social
consequences. Creating inclusive learning environments requires not only exposure to English, but
also structured support that enables all students to actively participate in academic and intercultural
communication. Without such support, the integrative potential of EMI may remain accessible only
to a limited group of learners.

At the same time, the multilingual context of Kazakhstan creates conditions in which EMI does
not function in isolation from other languages. Classroom communication often develops through
flexible interaction between English, Kazakh, and Russian, particularly when students and instructors
negotiate meaning or clarify complex disciplinary concepts. This demonstrates that multilingual
practices may serve not as an obstacle to EMI, but as a resource supporting academic comprehension
and participation.

Such findings support the idea that EMI in multilingual societies should not necessarily be
viewed as a strictly monolingual educational model. Rather, effective EMI implementation may
require recognition of the dynamic relationship between global academic communication and local
linguistic realities.

From a broader perspective, the findings demonstrate that EMI in Kazakhstan reflects the
ongoing transformation of higher education under conditions of globalization and multilingualism.
English increasingly functions not only as a foreign language, but also as a medium through which
universities position themselves within international academic networks. Nevertheless, the
effectiveness of EMI depends on maintaining a balance between global academic integration and
sensitivity to local linguistic and educational realities. In multilingual societies, successful EMI
implementation requires flexible and inclusive approaches that support both academic development
and equitable participation.

CONCLUSION

The purpose of this study was to examine the prospects of English-Medium Instruction (EMI)
in Kazakhstan’s higher education system, focusing on institutional, academic/professional, and socio-
cultural dimensions. The study was based on a mixed-methods approach combining survey data and
interview responses from students and faculty.

The findings show that EMI is widely recognized by both students and instructors as a valuable
tool for academic development and international integration. Students benefit from access to up-to-
date academic resources, improved English proficiency, and opportunities for global engagement,
while faculty members view EMI as a means of professional growth through participation in
international research and academic networks.

At the same time, several challenges were identified. These include disparities in language
preparedness, differences between student and teacher perceptions of EMI’s relevance for future
careers, and the need for stronger institutional support. In particular, difficulties in oral
communication and limited confidence in language use remain significant barriers for a number of
students, while instructors highlight the need for continuous language and pedagogical development.

The results suggest that further development of EMI in Kazakhstan requires targeted
institutional measures. These include strengthening academic English training, integrating
communication-oriented teaching practices, and enhancing the connection between EMI and career
preparation. Future research may focus on long-term outcomes of EMI implementation and on
developing context-sensitive approaches that better address the needs of diverse student groups.
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The present study has several limitations. First, the research relied primarily on self-reported
perceptions collected through questionnaires and interviews, which may not always fully reflect
actual classroom practices or language proficiency levels. Second, the study did not include direct
classroom observation or longitudinal tracking of EMI development over time.

Another limitation concerns the relatively limited disciplinary scope of the sample. Although
participants represented both Social Sciences and Natural Sciences, EMI experiences may vary across
other academic fields with different communicative and methodological demands.

Future studies may therefore explore discipline-specific EMI practices, classroom interaction
patterns, and the relationship between EMI participation and academic performance. Longitudinal
research may also provide a deeper understanding of how students’ language confidence and
professional perceptions develop throughout their university education.

Nevertheless, the study contributes to the growing discussion on EMI in multilingual higher
education by demonstrating that the effectiveness of EMI depends not only on language policy itself,
but also on the broader educational environment in which it is implemented. The findings highlight
the importance of balancing internationalization goals with local linguistic realities and institutional
support mechanisms. In this regard, EMI should be approached as a dynamic and context-sensitive
educational practice that requires continuous adaptation to the needs of both students and instructors.
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Ka3zakcTaHHbIH KONTi/Ii YHMBepCUTEeTTEePiHAe AaFbLIIIBIH TiTiHAe OKBITYAbIH MYMKIHIIKTEpI
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Maxanaoa Kazaxcmannviy konmindi yHugepcumemmepinoeai agvliuibii mininoe oxbimy (EMI)
JHcylleciniy cmyoeHmmep MeH OKbIMYUWbLIAD YWH auiamvlh MYMKIHOIKmepI Kapacmulpulidobl.
3epmmeyee 252 cmyoenm nen 18 oxbimyuibl KamviColn, UHCMUMYYUOHANObIK, KICIOU-AKA)EMUSIbIK
JHCIHe dneyMemmiK-maoeHu acnexminep manoanovl. Cmyoenmmep XaivlKapaivlk 0epeKKo3oepee Kol
JHCEMKI3Y MeH aKademMusiblK 0a20bliapobl 0AMbIMY APMbIKUUbLILIZbIH aman ommi, i OKbImMyubliap
yuwin EMI xanvikapanvlk scapusianvimoap meH kaciou ecyze sxcon auaovl. CoHvimen kamap, Keuoip
cmyoenmmep ayvl3uia coliiey KesiHoe KUbIHObIKMapaa man 601amviibiH, Al Kelubip oKblmyubliap
030epiHiy Mmindik 0a20bLIAPbIHA CEeHIMCI3 eKeHiH dcemkizoi. Cmyoenmmep MeH OKbIMYULbLIAD
apacvinoa EMI-0iy 6onawax mancan ywin mansi30ulivieblh apmypii b6azanay oOauxanosi. Ocwl
KublHObiKmapea Kapamacman, EMI scannvt 6inim 6epyoi unmepHayuoHaioanobipyobiy o4 Kaddambl
peminde Kabvlioanaowl. Kamuicywwinap oyn oucyie Kazaxcman ynusepcumemmepin scahanowiy
aKademusivl  KO2AMOACMbIKNEeH — OAUIAHbICMbIPAMBIHLIE — MOUbIHOAUObl.  Makanaoa  EMI
baz0apramanapvliely  MuiMOLNiciH  apmmuelpy  YuliH — UHCIMUMYYUOHANLOBIK,  KOAOAYObl — JHCIHE
Maxkcammul OKblmyObl Kyuweumy Kaxcemmizi aman omineen.

Kinm ce30ep: azvimuvin mininde okeimy, kenminoi oinim depy, Kazaxcmanoagel scoeapbi
OINiM; AKAOEMUSLIBLIK ARbLIWbIH, OLNIM Oepy UHMEPHAYUOHANUZAYUACDHL, CIYOeHmmepOil KO3KAPachl,
UHCIUMYYUOHANOBIK, KOJOAY.
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Marepuan 29.03.2026 6acnara TYCTi

IMepcnekTHBBI 00yYeHHsI HA AHTJIHIICKOM SI3bIKe B MHOTOSI3bIYHBIX YHHBEPCUTETAX
Ka3axcrana

J.b. AxbiaoBal, A.A. Aiimonuna?, Al AxkurutoBat

'Espasniickuii nanmonansuei yausepcurteT nmenn JI.H. T'ymunena, Acrana, 010010, Kazaxcran
2Astana IT University, Acrana, 010000, Kazaxcran

B cmamve paccmampusaromces  603modcHOCmU, KOmMopble OmMKpvléaem oOyYyeHue Ha
anenutickom sazvike (EMI) ona cmyoenmos u npenooasameneil 8 MHO2OA3bIYHBIX YHUBEPCUMEMAX
Kaszaxcmana. Ha ocnose anxemuposanus 252 cmyoenmos u unmepgvio ¢ 18 npenooasamenimu
AHATUBUPYIOMCS UHCIMUMYYUOHANbHbIE, NPODECcCUOHATbHO-AKA0eMUYecKue U COYUOKYIbMYpPHble
acnekmvt EMI. Cmyoenmsl ommemunu 00cmyn K MeHCOYHAPOOHBIM UCMOYHUKAM U POCH
akademMuyeckux Hasvlkos, 8 mo 6pems Kak npenooasamenu euosm 6 EMI eozmooxcnocmv 0ns
nyonukayui U y4acmus 6 MedCOYHapoOouwvix KoHghepenyusax. OOnako Hekomopwvle Ccmyoenmbl
UCNBIMbIBAIOM MPYOHOCMU 8 YCIMHOU peyll, d Yacmb npenooasamerieti He 4y8Ccmeyiom 00CmamoiHo
VBEPEHHOCMU 8 UCNOJIb308AHUU AH2IULUCKO20 A3bIKA. Takowce BblsGNIeHbl PA3IUiUs 6 80CNPUAMUL
snauumocmu EMI ons 6yoyweii kapvepul: npenodagamenu oyeHusarom eé aviuie, yem CmyOoeHmbi.
Hecmomps na smo, EMI 6 yenom éocnpunumaemcs kax wiaz K UHMepHaAyuoHAIU3AyuY 00pa3o8aHusl.
Yuacmuuxku noouépkusarom, umo makou ¢opmam o00Oyuenus cnocobcmeyem uHmMezpaAyUU
KA3aXCMAHCKo20  @blcuieco 00pasosanus 6 Mupogoe HayuHoe coobwecmgo. B cmamuve
NOOYEPKUBAECMICS 8AIHCHOCMb YCULEHUS UHCIMUMYYUOHAILHOU NOO00EPIHCKU U a0pecH020 00yUYeHUs
0711 nogvluterus 3gpgpexmusenocmu EMI-npoepamm.

Knrouesvie cnosa: obyyenue na anenuiickom ssvike, MHO20A3bIUHOE 00pA308aHue; 8vicuiee
obpasosanue 6 Kaszaxcmane, axademuyecKuti aHeIUUCKUL, UHMEPHAYUOHAIU3AYUS 0OPAZ0BAHUSL
gocnpusimue cmyoeHmos, UHCMUmMYYUOHANbHAsL NOOOEPIHCKA.
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