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NEEDS ANALYSIS RESEARCH FOR ENGLISH LANGUAGE COURSE DESIGN

Learning the English language for international communication and study abroad has
become very popular in recent years. It led to the appearance of numerous online courses to learn
English across the country. However, the effectiveness of such courses mostly depends on how well
they meet learners’ specific needs. The goal of this study is to observe and analyze learners’
experience, motivation and preferences as well as challenges in learning English in order to improve
English language teaching courses. The target audience for the survey comprised 120 participants
between the ages 18 and 23 from different cities of Kazakhstan. The study implemented questionnaire,
based on Present Situation Analysis theory to investigate needs analysis research for language course
design. The analysis of the obtained data was performed by using qualitative descriptive methods in
terms of numbers and percentages. The results illustrate that the majority of participants learnt
English largely on formal education and have difficulties mostly with practical speaking skills and
prefer interactive communication with the elements of involving language teaching techniques that
could really help improve language proficiency to grow professionally. Such a pre-course survey can
contribute to addressing students’ needs and expectations as well as can be useful for language
program developers.

Key words: needs analysis research, Present Situation Analysis (PSA), language learning
experiences, language preferences.

INTRODUCTION

The given study of needs analysis research has been selected as one of the important
approaches in designing a language course, so that to better understand the specific needs and
preferences of learners before running a course.

The relevance of the study is underscored by the increasing demand for learning the English
language among younger generation. As English language has been widely integrated into the
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educational system in Kazakhstan reflecting in a Language Law and continuously in Trilingual
Educational Policy. The purpose of this strategy was to enhance English language proficiency among
the population [1]. Currently the English language is taught at all educational levels, starting from
school to a doctorate level at higher education. Despite the growing popularity of English language
courses, there exists a notable gap in reliable research on the understanding of the specific needs and
preferences of learners in learning English in Kazakhstan among the younger generation. Thus this
study inspired authors to find out specific needs of learners in learning English such as their past
English language learning experiences both online and off-line, preferred language skills to improve,
by analyzing students self-assessed English language skills; challenging aspects when learning
English as well as preferred resources and find out criteria shaping the selection of the English
language course.

The object of the research includes the specific needs of the respondents to participate on a
language course on improving speaking skills in English. The subject of the research are the
participants of the survey who are interested in learning English as a second language. Hopefully the
results of the study will contribute to improve English language courses in Kazakhstan meeting the
learner’s expectations and address the challenges faced by language instructors. Moreover, we hope
that this research might possibly provide valuable insights for curriculum developers, language
instructors and interested research audience.

This article is organized as follows: the section of main provision including relevant literature
review, introduction part, methodology employed in the needs analysis survey, results section with
key findings, discussion and conclusion with recommendations for improving English language
courses based on the survey results.

MAIN PROVISIONS

The study presents different theoretical approaches on needs analysis research. The research
is underpinned by theoretical studies on needs analysis research of West R. cited in Plesca (2017),
Iwai et al. (1999), Songhori (2008), Chambers (1980), Munby (1978), Hutchinson and Waters (1987),
Richterich and Chancerel (1977) cited in Guo et al.,(2020), Bytyqi (2021), Destianingsih et.al (2020),
Ekayati et.al (2020). The article also includes the works of domestic research on needs analysis such
as Kuzembayeva, et al. (2021), Sarsenbayeva et al. (2015), Amirbayeva (2024).

The term needs analysis was first introduced by Michael West in 1920s in India. He
highlighted both the demands of the target situation and the methods by which learners could best
acquire the target language throughout their training [2]. Iwai et al. (1999) explain that needs analysis
typically involves gathering information to help create a curriculum that addresses the specific needs
of learners [3]. According to Songhori (2008) the approach of needs analysis was well- established
in mid 1970s and as the theory progressed over time, a range of terms was put forward: Target
Situation Analysis (TSA), Present Situation Analysis (PSA), Communicative Needs Processor
(CNP), Pedagogic Needs Analysis, Deficiency Analysis, and Learning Analysis [4]. The term TSA
was first suggested by Chambers (1980) which meant communication in the target situation. Its
purpose was to identify what should be able the learners to do at the end of the course [5]. The release
of Munby’s Communicative Syllabus Design in 1978, the focus of needs analysis shifted to prioritize
the learner's specific purposes within the overall framework. Munbay’s (1978), Communicative
Needs Processor (CNP) approach contained such elements as the purposive of language
implementation, setting of the language environment, interaction between course participants,
instrumentality of a language course (form and mode) dialect, communicative event and
communicative key (activities participants use) and target level, where the particular language level
is determined at the end of a course.[6] Later other scholars started to follow Munbay’s approach,
thus Hutchinson and Waters (1987) created list of questions to identify the target situation analysis
based on Munbay’s CNP model. [7]

Present Situation Analysis (PSA) was introduced by Richterich and Chancerel in 1977 in order
to find out learner’s strength and weaknesses in language learning before the course start [8]. In
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comparison with the TSA, PSA deals with the personal information of learners, their learning
experience, years of learning, reasons for learning, level of education, place of study (institution or
workplace) allowing one to understand what knowledge, skills, and experience learners bring to
learning. The current study’s questionnaire was designed based on Richterich and Chancerel’s present
situation analysis model.

In addtition to all previously mentioned theoretical investigations, it would be relevant to
mention some research on the importance of needs analysis research in general. The research, offered
by Bytyqi (2021) highlighted the significant points of making needs analysis research for English for
Specific Course in North Macedonia, particularly in material selection, suggested topics by learners
for the course. The study found that 75% of the respondents acknowledged their preferences in
choosing their own topics as well as 63% of participants expressed their requirements to develop their
speaking skills through debates. Moreover, the newly designed syllabi showed that the students'
learning outcomes and motivation have been significantly improved which demonstrated the
necessity of research on identifying learners' needs [9]. Moreover, Destianingsih et.al (2020)
observed learner’s needs analysis for Online English language learning during the pandemic period
for State Polytechnic of Bengkalis. Researchers surveyed 116 students of various study programs,
determining their target and learning needs for online mode of studying. Destianingsih et.al (2020)
found out that respondents were highly interested in the involvement of different online teaching
tools, such as virtual platforms for communication, convenient platforms for task completion such as
Google classroom and Whatsapp. Moreover, the respondents preferred to develop all language skills
via various activities [10]. Another good research that proves the importance of conducting needs
analysis research in teaching and learning English is made by Ekayati et.al (2020) on needs analysis
of teaching English for Specific Purposes (ESP) to students of non-linguistic majors at
Muhammadiyah Sumatra Utara University (UMSU). The aim of the study was to determine the
students' level of English language proficiency, identify their learning goals, and determine which
ESP concept best suits their academic and professional needs. The study was conducted using a
qualitative descriptive method. Eighty students majoring in non-linguistic fields who had completed
a general English course participated in the survey. Data was collected using a closed-ended
questionnaire, and the results were analyzed quantitatively (percentages). The data obtained showed
that most students' English proficiency was at the beginner to intermediate levels. The most in-
demand skills were speaking and listening, especially in the context of professional communication.
Students' educational goals are divided into short-term (academic needs during studies) and long-
term (preparation for professional activity). It was also found that students need specialized
vocabulary, development of pronunciation skills, preparation for the TOEFL, and the development
of communicative competence in the professional sphere. The authors conclude that it is necessary to
transform the General English course into an ESP course tailored to the specifics of each program.
The development of an ESP program should be based on an analysis of students' needs and take into
account the specifics of their future professional activities [11].

As for the local research on language needs analysis, little research has been conducted by
domestic scholars. The survey research which was conducted by Kusembayeva et.al examined
medical students' language needs in developing a course for English for Specific purposes (ESP).
According to the findings of the research, English language courses were highly important to the
participants to improve their English proficiency and pass IELTS/TOEFL exams, to continue their
further study on postgraduate levels. Another point that contributes to the current study is that learners
prioritize speaking and communication skills that they need to exchange with international peers
during conferences, meetings and seminars [12]. Another needs analysis research conducted by
Sarsenbayeva et al. (2015) investigated TSA and PSA needs of students majoring at “Thermal
Engineering” with the aim to design a study program for learning professional English. The important
points in the result of the research, revealed problem areas such as absence of placement tests to
determine the language level of students, the weak language level of teachers from non-linguistic
departments that teach ESP and small number of practical hours that affect the quality of acquisition
[13]. In addition, Amirbayeva (2024) investigated needs analysis research in the field of tourism in
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Kazakhstan. The results of the research revealed the lack of practical speaking skills both for tourism
students and employees that could facilitate effective communication with tourists and enhance
tourism industry in the country through development of the English language in education. The
authour highlights the importance of combining both informal and formal learning such as language
programs, organizing internships and on-the-job training for tourism students. Also, the authour
suggests that English language should be a core part of curriculum in tourism education that would
stimulate students to communicate effectively with foreign tourists improving the overall tourism
experience [14].

MATERIALS AND METHODS

The research questions aimed to explore:

e learners’ experience and purposes for studying English,

e self-assessed proficiency levels,

o difficulties encountered in learning English,

o preferred resources used for studying

e factors influencing the choice of English course

Based on the results of the research it is predicted that needs analysis research would help to
arrange more meaningful and effective language courses.

Data Analysis Methods:

The study used survey method based on Present Situation Analysis technigue to investigate needs
analysis research for language course design. 120 participants were involved between the ages 18 and
23. All participants were university students from different cities in Kazakhstan, including Akmola
region, Astana and Ust- Kamenogorsk. Participation was voluntary and anonymous.

Instruments and Data collection: The data were collected through a self-designed questionnaire
via Google Forms. The survey consisted of two sections, 10 questions in all. The first section of the
research identified demographic information of the participants, their age, social status and the city
of residence (Questions #1-3). The second section was mainly devoted to determine language learning
experience of the participants including formal education and supplementary language learning,
reasons for studying English as well as language proficiency levels, difficulties in learning English,
preferred resources to use for learning and main criteria for selecting a language course (Questions #
4-9). As for the types of questions in the survey, Questions # 1,2,3,5,6,7,8,10 were closed- ended with
multiple choice options. Questions # 4 and 9 were open ended, provided with opportunity to write
comments allowing the respondents to specify their own ideas. Responses were grouped into common
patterns and distributed in terms of numbers and percentages. To answer Question # 10 the
respondents were offered likert scale options, and the answers in Question # 5,7 and 10 were
interpreted by using frequency analysis.

RESULTS

The first section of the survey that contained 3 questions was devoted to the demographic
information of the respondents: age, city where they live and their social status. The total number of
participants were 120 respondents, all of them university students aged between 18-23 residing
currently in Akmola and North Kazakhstan region, Astana, Ust- Kamenogorsk. According to the
results, the majority of respondents were 19 years old respondents, which comprised about 40%.
Other age groups include 18 years old respondents 25%, 20 years old respondents 27.5%, and some
tiny percentage 5.8% and 1.7% for 21 and 22 years aged respondents that are also shown in the Table
1 below. Overall, the selection of respondents includes only the youth that are actively involved into
the study.
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Table 1 Respondents’ age

Age | Number of respondents %

18 30 25.0%
19 48 40.0%
20 33 27.5%
21 7 5.8%
22 2 1.7%
Total | 120 100%

The second section of the survey that contained other 7 questions was directed to examine
participants’ overall experience in learning English. The question # 4 asked respondents about their
experience of studying English: “What is your experience in learning English: how long have you
studied English, where (at school, university, in courses)?”. The question combined both close-ended
options to choose as well as open-ended elements to describe experience about learning English.
Table no.2 presents the distribution of respondents’ answers according to the proposed options, as
well as generalized categories formed on the basis of open-ended answers. The largest proportion of
respondents (67%) reported studying the language at school and university. Another 14% reported a
combination of school, university, and additional courses. Thus, the majority of respondents studied
English within the formal education. A small proportion of participants noted extended learning
formats: 3.3% indicated that they studied at school, university, and with a tutor; 0.8% — at school,
university, and at work; 0.8% selected all possible categories (school, university, courses, tutor, apps,
etc.). 6.6% additionally indicated that they continue to study the language by themselves. Only 0.8%
reported learning only through mobile apps. 2.5% of respondents indicated a lack of learning
experience. A separate group consisted of responses that did not fully correspond to the proposed
categories: 2.5% pointed only the duration of study (4, 5, 7 years), and 0.8% indicated only the level
of language proficiency (B2). Overall, the results demonstrate the predominance of traditional
institutional forms of education with elements of additional and independent language acquisition.

Table 2 Respondents’ experience about learning English

Response Options Number %
At school and university 81 67%
At school, university, and courses 17 14%
No experience 3 2.5%

Also continue studying on their own 8 6.6%
Only apps 1 0.8%
Indicated only the number of years studied (4, 5, 7 years) 3 2.5%
Indicated only the level (B2) 1 0.8%
At school, university, and with a private tutor 4 3.3%
At school, university, and at work 1 0.8%
Indicated all categories (school, university, courses, tutor, apps, etc.) | 1 0.8%
Total 120 100%

Question # 5 aimed to find out the motivation for learning English. The respondents were
asked the following question: “Why would you like to learn English?” This question was closed-
ended, with multiple choice options. The participants were allowed to choose several options from
the given variants such as: learning English for self-development; for career advancement in the
future; for travelling, to study at university, as a requirement of the time or learning English is a global
trend; to communicate fluently in English. In order to analyze the data, we used frequency analysis
method, so that to find out which option was most selected. As the result shows on the Table 2, most
frequently chosen category was “learning English for self-development” 87 options, representing
72.5% of respondents. This probably indicates that most participants view English as a tool for broadening
their horizons, improving their education, and achieving personal growth. The second most important the
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statement “learning English for career advancement” was selected 75 times (62.5%) by respondents.
The data confirms students' awareness of the role of English as an important factor in professional
competitiveness in the labor market. More than half of respondents (64 people, 53.3%) pointed out
“learning English for travelling” as their motivation for learning English. This reflects the practical
nature of language learning and its use in international communication. The next most popular reason
is related to academic goals—“to study at university” (52 choices, 43.3%). It shows students'
understanding of the need for English proficiency to successfully complete educational programs.
The least frequently selected options were “as a requirement of the time or global trend” 20 times and
“learning English to communicate fluently in English” only 5 times. Thus, the results show that the
leading motives for learning English are personal and professional goals, while the communicative
component is perceived by respondents as less of a priority.

Table 3 Purposes for studying English

Reasons for studying English Frequency of selection by % respondents
respondents
For self-development 87 times 72,5%
For future career advancement 75 times 62,5%
For traveling 64 times 53,3%
To study at university 52 times 43,3%
As a requirement of the time, global trend 20 times 16,6%
To communicate fluently in English 5 times 4,1%

As part of the study, participants were asked to evaluate their level of English proficiency by
indicating their level of English in Question #6 which is presented in the Table 4 below. The Question
#6 was completely closed-ended. The given results showed, that about 52% (63 people) participants
pointed out intermediate level of language,which probably mean that more than half of the
participants have basic communication skills and are able to use the language in everyday or
educational situations. However, around 40% (48 people) of them had elementary English level. This
indicator highlights the need for further development of language proficiency among a significant
proportion of students. Only 7.5% (9) of respondents reported a high level of English proficiency,
identifying their level as upper-intermediate or advanced. Thus, the results of the study show that the
majority of students are at the basic and intermediate levels of English proficiency, which should be
taken into account when developing curricula and choosing methodological approaches.

Table 4 Participants’ self-evaluated English language level

Ne Levels of language proficiency | Respondents’ number | % of the total number (120)

1 Elementary 48 40.0%
2 Intermediate 63 52.5%
3 Upper-intermediate 5 4.2%
4 Advanced 4 3.3%
Total: 120 100%

Question # 7 aimed to identify which aspects of the English language respondents find most
difficult. The question was suggested as follows: “Which aspects of the English language are the most
difficult for you?” The question was totally closed-ended. The most frequently mentioned option was
“understanding and using grammar accurately”, 84 times, which included 70, 0 %. This indicates that
the grammar aspect remains the most problematic area for most students. The second most difficult
category was speaking and vocabulary, chosen by 66 respondents (55.0%). It means that a significant
portion of students have low communicative competence and limited active vocabulary. Around
38.3% of participants (46 respondents) experience difficulties in writing. This may be again
connected with mastery of words and not being able to use grammar correctly. Listening skills cause
difficulties for 38 respondents (31.7%), which confirms the existing problems in perceiving authentic oral
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speech. Fewer students reported difficulties with pronunciation — 22 people (18.3%) and reading with
understanding — 20 people (16.7%). Only 2 respondents (1.7%) indicated that they were experiencing
difficulties in all of the listed aspects, and only 1 person (0.8%) reported no difficulties at all. Thus, the results
of the study show that the main problem areas are grammar and oral speech, while reading and
pronunciation cause comparatively less difficulties.

Table 5 Difficult aspects of learning English for respondents

Ne Difficult aspects Frequency of selection by % of the respondents
respondents

1 | Understanding grammar and using it accurately 84 70,0 %

2 | Speaking and vocabulary skill 66 55,0 %

3 | Writing and compositions 46 38,3 %

4 | Listening comprehension skills 38 31,7 %

5 | Pronunciation 22 18,3 %

6 | Reading comprehension skills 20 16,7 %

7 | All of the above 2 1,7%

8 No difficulties/ None 1 0,8 %

In order to identify learners’ preferences in Question # 8, that can be taken into account when
designing an English course, respondents were asked to answer the question: “Which resources would
you use to learn English?”. According to the results, most respondents preferred “talking to native
speakers” -33.3% (40 people) when learning English. This demonstrates the high importance of live
practice and a real language environment for the development of communication skills. The second
most common option was lessons with a private tutor—34 students (28.3%). This result indicates the
demand for a personalized approach and structured learning under the guidance of a specialist. Online
courses were chosen by 16 respondents (13.3%), reflecting the trend toward using distance learning
formats. Additionally, 14 respondents (11.7%) noted resources such as videos, podcasts, and films,
demonstrating an interest in authentic materials and self-directed learning. 11 respondents (9.2%)
indicated using educational programs and mobile apps (e.g., Duolingo, Babbel, etc.). A significantly
smaller proportion of participants—five (4.2%)—preferred books and textbooks. Additionally, 3
respondents (2.5%) indicated the use of all or almost all of the listed learning methods. One participant
each (0.8%) indicated the use of artificial intelligence tools, were undecided, or provided a combined
answer encompassing several learning methods. Overall, the results show that interactive and
practice-oriented forms of learning (communication with native speakers and classes with a teacher)
are the most popular, while traditional teaching materials are used much less frequently.

Table 6 Resources to learn English

No. Response Category Number of % of the
respondents respondents

1 Communication with native speakers 40 33.3%

2 Private tutor 34 28.3%

3 Online courses 16 13.3%

4 Videos, podcasts, and movies 14 11.7%

5 Programs and apps (Duolingo, Babbel, etc.) 11 9.2%

6 Books and textbooks 5 4.2%

7 All of the listed options / almost all 3 2.5%

8 Use of artificial intelligence tools 1 0.8%

9 Had not considered / found it difficult to answer 1 0.8%

10 Combined response (tutor, books, movies, videos, podcasts, native 1 0.8%
speakers, online courses)
Total 120 100%

Question # 9 focused on respondents’ experience with learning English online. They were
asked whether they had taken online courses and, if so, to specify what they liked and what they found
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difficult or ineffective. The question sounded like this: “Have you ever taken any online English
courses? If so, what did you like? What didn't you like?” The question was completely open-ended.
However, answers with the same theme such as positive and negative opinions to online learning
were generalized into one category. According to the results most frequent answers included “did
not take or no” (64.2%). Around 13.3% of respondents suggested learning through games and apps.
About 9.2% of respondents confirmed learning English online, however did not provide any details
about it. The respondents who had taken online courses (8.3%) noted “convenience”, “flexibility”
and “speech improvement” after the course, while some participants who did not take (3.3%) any
online English courses thought it was “inconvenient” to study, others “lack self-discipline” and
believed that would not gain any “feedback” from the teacher. A very few frequent answers were
“currently learning English online” (1.7%).

Table 7 Learning English online

Response Category Number %
Did not take / No 77 64.2%
Yes, took (no details provided) 11 9.2%
Yes, liked it (convenience, flexibility, improvement in speaking skills) | 10 8.3%
Yes, but did not like it (inconvenient, lack of discipline, no feedback) | 4 3.3%
Plan to take / Currently taking 2 1.7%
Other responses (games, apps, neutral) 16 13.3%
Total 120 100%

Question # 10 was directed to find out important criteria that influence course selection by
participants. They were asked the following question: “What is most important to you most when
choosing an online English course?”. The participants had to choose in a scale: 1 — least important,
2— moderately important and 3 — most important the following categories: price of the course,
engaging teaching methods, experienced teacher, reviews from other students, flexible study hours,
prompt feedback from the teacher. The analysis of Question # 10 showed that for most respondents,
the key factors in choosing an online English course were an experienced teacher (71.7% marked as
“very important™), 16.7% as "moderately important,” and only 11.7% considered it unimportant. This
demonstrates the significant role of teacher professionalism in the learning process. Similar results
were obtained for the indicator "use of interesting and engaging teaching methods"—=81 respondents
(67.5%) rated it as "very important.” Thus, modern and interactive teaching methods are a significant
factor for the majority of students. Flexible schedules are also highly important—78 students (65.0%)
consider this factor very important. This reflects students' need to be able to combine their studies
with other activities. More than half of the respondents (67 people, 55.8%) noted that prompt feedback from
the teacher was a very important factor, which emphasizes the importance of support from the teacher. The
factor of feedback from other students received a moderate rating: 42.5% of respondents considered
it very important, 38.3% moderately important, and 19.2% considered it unimportant. This shows that
recommendations play a role, but are not the determining criterion. The least important criteria for
the respondents presented the cost of the course: 39.2% consider it very important, 44.2% moderately
important, and 16.7% unimportant. Thus, price is a significant, but not a primary, factor compared to
the quality of education.

Table 8
Indicator 1 (Not 2 (Moderately 3 (Very %1 % 2 % 3
important) important) important)
Price 20 53 47 16.7% | 44.2% | 39.2%
Use of engaging methods 14 25 81 11.7% | 20.8% | 67.5%
Experienced teacher 14 20 86 11.7% | 16.7% | 71.7%
Reviews from other students 23 46 51 19.2% | 38.3% | 42.5%
Flexible schedule 16 26 78 13.3% | 21.7% | 65.0%
Prompt feedback from the 18 35 67 15.0% | 29.2% | 55.8%

teacher

332



I1. Vonuxanos ateiaarsl KY xa6apuisicel. @uionorus cepusicel. Ne 1 2026 Bulletin of S.Ualikhanov KU.
Bectauk KY umenn III. Yamuxanosa. Cepust ¢punonormdeckas. Ne 1, 2026 Philological Series. Ne 1, 2026
ISSN 2788-7979 (online)

DISCUSSION

As key and important approaches in the field of needs analysis research can serve Present
Situation Analysis (PSA) suggested by Richterich and Chancerel in 1977 and Target Situation
Analysis (TSA) by Chambers (1980). Both approaches are meaningful methods that help to
systematize overall needs analysis research combining initial and final goals of the research. PSA
method highly contributed to the given study assessing ongoing situation and existing circumstances
on needs of the respondents for learning a language. While PSA investigates current needs of the
respondents, TSA method focuses more on identifying learners’ specific language skills to function
on a target situation, which could shape learners’ future language needs and goals.

Modern research has also demonstrated the importance and effectiveness of the needs analysis
research in teaching English. This approach allows us to identify the real needs of students, determine
their current level of knowledge, and establish the gap between current language proficiency and
desired learning outcomes (Bytyqi, 2021; Ekayati et.al 2020). First and foremost, a needs analysis
ensures the validity of the curriculum content. Instead of using generic materials, instructors can tailor
the course to a specific audience, their professional interests, academic goals, and future field of study.
This is especially important in non-linguistic professions, where English performs an instrumental
function. Furthermore, a needs analysis helps prioritize language skills (speaking, listening, reading,
or writing), identify problem areas (such as grammar or vocabulary), and select the most effective
teaching methods. This makes the teaching process more focused and effective.

Since the research was carried out in Kazakhstan it is essential to note previous research
undertaken on needs analysis in this context. Though the number of research on needs analysis is
considerably low, we would like to mention several authours that also further supported present study.
All three authours, Kuzembayeva (2021), Sarsenbayeva et al. (2015), Amirbayeva (2024)
emphasized the essential role of practical skills for good communication while learning English
language, a point that aligns with the given study.

The practical part of the study set out to conduct needs analysis research of respondents’
language needs, by stating questions about demographic information of the participants, their purpose
needs, and language learning experiences, self-evaluated proficiency levels, challenging aspects in
learning English, preferred language learning resources to study English, online learning experiences
and preferred requirements when choosing a language course.

Based on the data obtained about “language learning experience”, the greater part of the
participants indicated “school and university” as the most widespread source of learning English.
Additionally, some respondents participated in “language courses” along with school and university.
Other forms of language study such as “self- study”, “tutoring”, and “learning via apps” played a
secondary role, which showed that respondents mostly relied on formal education in terms of learning
English language, although the trend towards independent development is gradually growing.

As for the respondents’ motivation and goals pursuing learning English language, the survey
results demonstrated that the main goals of learning English among respondents became “self-
development” and “professional growth”. A significant proportion of respondents also associated
English proficiency with opportunities “to travel” and “study”, highlighting the universality and
social significance of English in modern society. Overall, the participants' motivation is characterized
by a focus on personal and professional development.

The survey also aimed to find out the details about language level of the respondents. The
predominant level of English proficiency among respondents evaluated their level of English as
“intermediate”. The majority of respondents (63 people, 52.5%) rated their level as intermediate.
However, a noticeable proportion of participants indicated elementary level which comprised 48
respondents (40%). This indicates that almost half of the participants are at the basic language
acquisition stage, despite school and university language learning experience, which is very important
to take into account when planning training programs or designing a language course.
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The next stage of the survey was to observe participants’ challenging areas when learning
English. The most two important challenging aspect according to the opinion of the respondents were
“understanding and using grammar accurately” and “speaking and vocabulary”, while “writing and
text composition”, “listening comprehension” remained less important than the previous two.
Pronunciation and reading turned out to be the least difficult aspects. It means that respondents pay
more attention to productive skills and need more practical skills of using grammar and vocabulary
along with speaking. These aspects form the foundation for successful communication. Thus, in
designing a language course, the priority should be given to the practical mastery of grammatical
structures and the active development of speaking skills, which will enhance learners’ overall
language competence.

The findings from the Question # 8 revealed clear preferences among respondents regarding
the “resources” they would use to learn English. The majority of the respondents preferred
“communication with a native speaker”. However, learning English with a tutor was also highly
valued, while online courses and media resources such as videos, podcasts, apps and films were
recognized as additional language learning resources. Moreover, traditional type of resources such as
books and textbooks were seen as less attractive and artificial intelligence was mentioned only once.
Overall, the results suggest that participants of the survey prioritize in-person communication type of
learning, over traditional textbook and technology-driven methods when choosing resources for
studying English.

The majority of respondents reported that they had not taken any online English courses.
Nevertheless, at least a few participants had experience with online learning. Among the positive
aspects, participants noted convenience and schedule flexibility. Accessibility of materials,
opportunities to improve speaking skills and expand vocabulary. Among the negative aspects,
respondents mentioned: lack of self-discipline, absence of feedback from the instructor, certain
inconveniences of online platforms.

The most important criteria for the respondents when applying for the language course was
“professionally experienced teacher”. This means that the competence of the instructor of the course
plays a significant role in shaping learners’ trust and motivation. Additionally, the use of interesting
methods and techniques and flexible study schedule, feedback from the teacher were also valuable
for the participants too, that can also be considered as influential factor when designing a language
course. In contrast, the price of the course and feedback from other learners were accepted as less
important factors. Generally, the analysis of this question suggest, when designing a language course,
a special emphasis should be put on qualified language instructors, effective teaching methods and
flexible learning schedule.

CONCLUSION

The findings of the study successfully addressed stated research questions as well as provide
valuable insights into needs analysis research for language course design. As results have shown, the
majority of participants of the survey experienced learning English primarily at school and university,
while independent learning through tutoring or self-study is less common but gradually increasing.

The majority of participants preferred develop themselves through learning English as well as
consider that the knowledge of English could possibly enhance their career in the future. Practical
purposes such as travel and study abroad were not less important as the significant portion of
respondents see English language as the global tool to navigate internationally and associate it with
academic success.

In spite of the fact that many participants evaluated their level of language as intermediate, a
substantial share reported elementary proficiency. In addition, the question about language challenges
identified speaking, grammar and vocabulary as most challenging aspects of a language, which
highlights the necessity of prioritizing practical grammar and speaking practice in future course
design.
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In terms of learning resources, participants showed a strong preference for interactive and
communicative approaches, particularly communication with native speakers and learning with
tutors, while traditional textbooks and Al tools were viewed as less effective. Despite limited
experience with online English courses, respondents expressed both positive and negative positions,
such as flexibility and accessibility as well as lack of feedback and self-discipline.

Finally, respondents placed the greatest importance on having qualified and experienced
teacher, which was followed by engaging teaching methods and flexible study schedules.
Professionally competent teacher is associated with a guarantee of quality education. An experienced
teacher is perceived as a bearer of knowledge.

The results of the research underscore the importance of course design that could equip
learners with necessary practical skills to communicate fluently in English for their needs be it travel
or self-growth and somehow help learners to improve their overall language level.

In conclusion, conducting needs analysis research could be a strong instrument in building
effective language course that could really meet students’ language needs and other preferences.
Secondly, needs analysis helps increase student motivation. When course content aligns with their
real-world goals—whether career advancement, academic learning, or international
communication—students demonstrate greater engagement and interest in the learning process.
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AFBUIIIBIH TiJli KYPChIH KYPY YIIIH KasKeTTUIIKepAi Tajagay

A. apunosal, E. Jlxan?, XK. Tycens6aepa’

U11.Vonuxanos ateinarst Kexmeray yuusepcureri, Kekmeray,020000, Kazakcran

2 C.Amamxoios ateiars! Hsrsic Kasakcran yHuBepcuteti, Ockemen, 070000, Kazakctan
3Astana IT Yuusepcureri, Actana, 010000, Kazakcran

Xanvikapanvlk KapbiM-KAmulHAC HCoHe uiemenoe OKY YUliH a2bliublH MiNiH YUpPeHy COHebl
JAHCHLIOAPHl Ome MAaHLIMANL mpeHoKe auHaI0bl. Byn ende azvliwiblh MiniH yupeHyee apHAN2aH
KOnme2eH OHIAlH Kypcmapovly natuoa 00nybina akenoi. JlecenmeH, MyHOAl KypCcmapowly muimoiniei
KoOiHece 0n1apObly OKYWbLIAPObIY HAKMbl KAXCeMMINiKmepine KaHUAIblKmbl CoUKec KelemiHiHe
baunanvicmel. byn 3epmmeyoiy makcamol abliuiblH MiNiH OKbIMY KYPCMAPbIH HCAKCAPMY YUIIH
OKYUILLIAPOBIY, MAACIPUOECIH, MOMUBAYUACHIH JHCIHE KANAYIAPbIH, COHOAU-AK A2bLAUWbIH MIliH
yiipenyoe2i KUblHObIKMapovl OAUKAY dicane manoay oonvin maowiiaovl. CayarHamMaHvly MaKcammol
ayoumopusicol Kazakcmaunviy apmypni xaranrapvinan 18 oen 23 oicac apanvizvimoazvl 120
Kamulcyuvl  6010vl. Homuowcenep  kamulcywvliapovly —KONWINCI  AbLIWbBIH - MK He2i3iHeH
Gopmanvobr  Oinim  OoUbIHWA — YUPEH2eHIH JicoHe  collley  NpaKMuKaIvlK — 0agoblilapblHOa
KUbIHObIKMApea man OO0N2AHbIH  JiCoHe Kaciou ocy YwinH mindi Meneepyoi cakcapmyaa
KoMekmecemin min yupemy a0icmepin mapmy djleMeHmmepiMeH UHMepaKkmuemi Kapbim-
KamulHACmyvl KaiaumslHblH Kepcemedi. Mynoaii Kypc andblHOAgbl cAyaiHama cmyoeHmmepoin
Kasicemminikmepi MeH yMimmepin wieutyee bIKnal emeoi, COHbIMeH Kamap min 6a20apiamacult
AHCACaAyWbLIaAp YUin nauodansl 601yl MYMKIH.

Kinm ce3dep: xasicemminikmep manoaywin sepmmey, Kazipei sxcagoauovt manoay (PSA), min
ytipeny maxcipubeci, mindix Kaiayiap.
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Marepuan 29.12.2025 Gacnara TycTi

HccaenoBanue anajm3a noTrpedHoOCTeN AJ1s1 CO3JaHUS Kypca aHTJIMHCKOr0 si3bIKa
A Illapunosa?, E.Jlxan?, XK. Tycen6aepa®

'Koxmerayckuit ynusepcurer um.111.Vanuxanosa, 020000, Kazaxcran

2 Bocrouno-Kazaxcranckuii yausepcurer um.C.Amamskonosa, 070000, Kazaxcran
3VHHBepcmeT Astana IT, Acrana, 010000, Ka3zaxcran

U3yuenue anenuticko2o sA36ika 01t MENCOYHAPOOHO20 00WeHUsl U 00YYeHUs 3a PYOeAHCOM CIALO
OUYEeHb NONYIAPHLIM 6 NOCNeOHUe 200bl. DMO NpuUeno K NOAGIEHUI0 MHOMCECEd OHIAUH-KYPCO8
auenutickoeo a3vika no eceu cmpate. OOHaxo 3¢hekmusHocms Makux Kypcos 60 MHO2OM 3A8UCUM
OMm MO20, HACKOAbKO XOPOWO OHU OMEeuarm KOHKpemHuM nompednocmsam yyawuxcs. Llenw
OaHHO20 UCCIE008AHUS — HADIIOOEeHUE U AHANU3 ONbIMA, MOMUBAYUU U NPEONOYMEHUN YYaAuuUxcsl, d
makoice mpyoOHOCmell 6 U3VHeHUU AHIIUUCKO20 A3bIKA O YIVHUEHUs KYPCO8 NpenoodsaHus
aHenutickoeo sazvika. Llenesas ayoumopus onpoca cocmasuna 120 yyacmuukos 6 sospacme om 18 0o
23 nem u3 pasueix 2opooos Kazaxcmana. Pesynomamuvl noxazvléarom, 4mo OOIbUUHCMEO
VUACMHUKO8 U3YYUANU AHSTULCKUU SA3bIK 8 OCHOBHOM 6 DAMKAX (OPpMANbHO20 00pa3osanus u
UCNBLIMBIBAIOM  MPYOHOCMU, 2ABHbIM 00pA30M, € NPAKMUYECKUMU HABBIKAMU 2080PEHUs, U
npeonoYumarom UHmMepaKmusHoe ooueHue ¢ 2NeMeHMAMU B0BLEKAIOUUX MEMOO08 00YUEeHUsL A3bIKY),
KOmMopuvle MO2ym OelUCmEUmenbHO HOMOUb YAVYUUMb GIAOCHUE A3bIKOM Ol NPOecCUOHAIbHO2O
pocma. Takoil npedKypcosoli onpoc Moxcem cnocoocmeosams Y0081emeopenHuo nompedHocmen u
OACUOAHULL CIYOEHMO8, A MAKICEe MOdACEN DblMb NOe3eH PA3PAOOMUUKAM A3bIKOBHIX NPOCPAMM.

Knroueswvie cnosa: uccnedosanue ananuza nompebrocmeti, ananuz mexyuei cumyayuu (PSA),
ONbIM U3YHUEHUSL A3bIKA, A3bIKOBbIE NPEONOUMEHUS.

CIIMCOK JIMTEPATYPBI

1 Smagulova, J. (2022), “English language choices in Kazakhstan and Kyrgyzstan.”, World
Englishes, vol.41, no.1,pp. 9-23.

2 Plesca, G. (2017), “The Role of Needs Analysis in ESP Curriculum Design.” New Trends in
Teaching Market-Oriented Foreign Languages for Specific Purposes in Higher Education, 2nd
Edition, Moldova State University, Kishinev, pp.174-179.

3 Iwai, T., Kondo, K., Limm, S. J. D., Ray, E. G., Shimizu, H., and Brown, J. D. (1999),
Japanese language needs analysis. Report. University of Hawai‘i at Manoa.
4 Songhori, M. H. (2008), “Introduction to needs analysis.” English for specific purposes

world, vol.4, no.20, pp.1-25.

5 Chambers, F. (1980), “A re-evaluation of needs analysis. ” ESP Journal, vol.1, no.1, pp. 25-
33.

6 Munby, J. (1978), Communicative Syllabus Design. Cambridge University Press.

7 Hutchinson, T., and Waters, A. (1987), English for specific purposes: A learning-centered
approach . Cambridge University Press,

8 Guo G., He B.(2020), “Evaluation of business English writing course-book based on the needs
analysis model”, International Linguistics Research, vol. 3. no.3, p.11.
9 Bytyqi, B. (2021), “The importance of needs analysis in ESP course design and evaluation.”

KNOWLEDGE-International Journal, vol.48, no.4, pp.623-627.
337


https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5046129

I1. Vonuxanos ateiaarsl KY xa6apuisicel. @uionorus cepusicel. Ne 1 2026 Bulletin of S.Ualikhanov KU.
Bectauk KY umenn III. Yamuxanosa. Cepust ¢punonormdeckas. Ne 1, 2026 Philological Series. Ne 1, 2026
ISSN 2788-7979 (online)

10 Ekayati, R., Manurung, I. D., & Yenni, E. (2020), “Need analysis of ESP for non-English
study program.” Language Literacy: Journal of Linguistics, Literature, and Language Teaching, Vol.
4, n0.2, pp.322-332.

11 Destianingsih, A., & Satria, A. (2020), “Investigating students’ needs for effective English
online learning during Covid-19 for Polbeng students.” ELT-Lectura, Vol.7, no 2, pp.147-153.

12 Kuzembayeva, G., & Zhakanova, B. (2021), “Needs analysis in English language teaching of
medical students in Kazakhstan”, International Journal of Multilingual Education, vol.19 pp. 45-55.
13 CapcenbaeBa A. C., KymaxmeroBa M. C. (2015), “AHIMMHIACKHNA SI3BIK IS CHIEITHATBHBIX
eneit: HeooxoaumocTh oreHkn”’, CuoCkpunt.Ne4-1 (64), crp.163-166.

14 Amirbayeva, D.(2024), “Needs Analysis of English for Specific Purposes (ESP) in the
Tourism Industry of Indonesia and Kazakhstan”, available at:
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=5046129, @ SSRN 5046129  (Accessed
November 19, 2025.)

Marepuan nocTynui B pelakiuio xypHaia 29.12.2025

MPHTMU 14.35.07 DOI:10.59102/kufil/2026/iss1pp338-354

A.A. llasixmerosal, T.B. Baiinazaposa?, H.H. Tuney6aesa’, T.H. Meabnukopa®

TOO «Mexmynapoansiit ynusepcuter Acrana», Acrana, 020000, Kazaxcran

2HAO «Ka3zaxckuii HalMOHAIbHBIH YKEHCKHH 11eJarOTHYeCKHil yauBepcuteT», Anmatel, 050000,
Kazaxcran
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K BOIIPOCY NOAI'OTOBKH BY IYHIUX HEJAT'OI'OB K HEIIPEPBIBHOMY
OUJTOJIOI'NYECKOMY OBPA30BAHUIO JETEN JOIIKOJBHOI'O U MUTAJALIEI'O
IKOJIbBHOI'O BO3PACTA

B Oannoii cmamve paccmampusaromcs HeKomopble AcneKmvl NOO2OMOBKU CHMYOEeHmOs,
ooyuarowuxcs no oopasosamenvhvim npoepammam (OIl) «JowronvHoe obyueHue u socnumanuey
({OB) u «lledacocuxa u memoouxka HauanbHoeo o0yuenus» (I[IMHO), k mnenpepvignomy
Qunonocunweckomy 0bpasosanuio. AGmMopvl nposenu psi0 IKCNEPUMEHMATbHBIX UCCIe008AHUL NO
onpeodeneHur0 cmeneHu 20MosHOCMU OYOYWUX nedaz0208 K KAYeCMEeHHOU pearu3ayuil peyesblx
HAaBbIKO8 U YMeHUll y Oemell Maaouieco U O0OWKOIbHO20 6o3pacma. lloocomoska cmyodenmos
Obpaszosamenvrvix npoepamm «I[IMHO» u «/{OB» umeem cneyughuxy, komopas 3axiouaemcs 6
MoMm, Ymo 6 cucmeme OOUKOIbHO20 U HAYAIbHO20 00PA3068AHUsL NPUCYMCMEYEM NOTUNPEeOMEMHOe
(becnpeomemnoe) o0bOyuenue, KOmMOpoe NPeOnoadzaem BblCOKYIO peueyio  AKMUBHOCHIb,
CONPOBOANCOAIOWYIO NPeOMenmbl U NPoYecchl 00PA3068aHUsL 8 OeMCKOM cady U wiKole. Ycneuwnoe
VCBOEHUEe HOBbIX 3HAHULL U pa3eumue KOMMYHUKAMUBHLIX HABLIKOS OembMi OOWKOIbHO20 U
MIAOUWE20 UKOJILHO20 03PACMA OOCMULAENCSL NYMeM CO30AHUsL HENPePblHOU, NOCIe008AMENbHO
U CUCMeMAamu3UpoOBanHoU 06pPaA308amMenIbHOU Cpeobl.

Kniouesvie cnosa: ¢hunonozuueckoe obpasosanue, oemu OOWKOIbHO2O B03pACMA, Oemu
MIaOwe20  WKONbHO20 — 803pACMA,  ACCOYUAMUBHBIL — Memoo,  2epPMEHEeSMUYecKull  Kpye,
0bpazosamenvHas NPoSPamMmma.

OCHOBHBGIE ITIOJIOXXKEHUA

COBpeMCHHBIC noaxodbl K IIOATOTOBKE IIEAAroroB B BYy3axX 6&3I/Ipy}0TC$I Ha CJICAYIOIHNX
CbaKTOanZ IMOCTOAHHO pa3dBHUBAIOIINECA BBICOKUEC TEXHOJIOIMH, CONUAIIBHO-OKOHOMHUYCCKUC YCIIOBUA
Ppa3sBUTHA CTpPaHBIL, TpeGOBaHI/IH K «PBIHKY HICAArorun4eCckoro Tpyaar, «OOHOBIICHHE C(I)epbl
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