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RESEARCH COMPETENCIES IN THE ASPECT OF FORMING COMMUNICATION
STRATEGIES: INTERNATIONAL LINGUODIDACTIC APPROACHES

This review article examines how research competencies function as a foundational basis for
the formation of communication strategies in contemporary linguodidactic contexts. This study
addresses the growing expectation for instructors and students in order to act as reflective
practitioners who are able to conduct study, interpret results and adapt their communication
strategies to academic and intercultural contexts. The aim of the review is to analyze and synthesize
international approaches to the relationship between research competencies and the development of
communication strategies in higher education.

Methodologically, the study employs a narrative synthesis-based review approach. Peer-
reviewed international literature from linguodidactics, education, second-language communication-
strategy research, intercultural pedagogy, and studies of academic discourse. It is examined through
thematic grouping, comparison of key conceptual positions, and integrative synthesis, which enables
the identification of convergences, contradictions across different research traditions. This approach
brings together diverse theoretical perspectives and empirical studies across different educational
systems and multilingual contexts.

The given review indicates that research competence is commonly described in the literature
as a combination of methodological knowledge, procedural skills, and reflective attitudes. Within this
framework, research competence supports communicators in identifying interactional challenges in
the context of scientific communication, planning and justifying communicative choices, evaluating
outcomes, and adapting their behavior to contextual conditions. Communication strategies are
presented as context-dependent tools that can be developed through explicit instruction and
reflective, inquiry-based practices. Within this synthesis intercultural competence is conceptualized
as a complementary dimension of strategic reasoning, involving interpretive skills, attitudinal
orientation, and cultural awareness, while academic communication is shown to be influenced by
disciplinary conventions and digital environments that require strategic adaptation from both
instructors and learners.

The scientific contribution of the review lies in demonstrating that research competence
functions as a higher-order regulatory capacity that supports the selection, application and
evaluation of communication strategies. The analysis demonstrates that integrating classroom-based
inquiry, strategy instruction, and reflective learning may offer a coherent basis for pedagogical
development in multilingual educational settings.

Key words: research competence, communication strategies, linguodidactics, academic
communication, intercultural competence.
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MAIN PROVISIONS

The current review is based on four related constructs that form the conceptual foundation of
the study. According to A. Mallidou et al. [1] and C. Caldwell [2], research competence is defined
as a synergy of methodological literacy, procedural skills, and reflective attitudes that enable
individuals to formulate research questions, select and justify appropriate methods, interpret
empirical evidence, and integrate findings into practice. According to C. Feerch, G. Kasper [3] and Z.
Dornyei [4], communication strategies are conscious, problem-oriented plans or techniques activated
when speakers encounter difficulties in expressing intended meanings with their current linguistic
resources. While psycholinguistic perspective treats these strategies primarily as individual cognitive
processes, the interactional view emphasizes their collaborative and co-constructed nature.

M. Byram [5] conceptualized that intercultural competence comprises knowledge, skills for
interpreting and relating, skills for discovery and interaction, and attitudes of curiosity and openness.
In similar vein, M. Haneda [6] argues that academic communication should be understood in a broad,
multimodal sense. It extends beyond traditional academic language to encompass oral and written
discourse, gesture, visual artefacts, and digital platforms shaped by disciplinary norms and
institutional expectations.

These three constructs (research competence, intercultural competence, and academic
communication) are not parallel but hierarchically interconnected. Research competence serves as a
higher-order skill that enables learners to consciously select, monitor and evaluate communication
strategies in academic and intercultural settings. This means that the ability to identify interactional
issues, propose effective communication practices, test different strategies, and reflect on the results
mirrors the cycle of scientific inquiry. This article suggests that intentionally systematic development
of academic and intercultural communication strategies through inquiry-based tasks (data analysis,
reflective journals, and strategy evaluation), grounded in research competence, improves the ability
of learners and instructors to engage in multilingual and international academic environments.

Modern linguodidactic and educational research increasingly conceptualizes research
competencies as a multifaceted phenomenon combining cognitive, procedural and communicative
elements. M. Byram [5], Z. Dornyei and M. Scott [7] emphasize that the ability to formulate research
questions, analyze academic sources and present results is inseparable from mastery of academic
discourse and communication strategies. According to M. Al-Afifi et al. [8] and H. Bghn et al. [9],
international studies emphasize the importance and influence of intercultural communication. Also,
they pay attention to the fact that English plays a pivotal role as a language of science in the
framework of research practices.

As English continues to strengthen its position as a dominant language of scientific exchange
intercultural interaction increasingly shapes research practices by influencing how research questions
are formulated, how evidence is interpreted, and how findings are communicated across different
academic contexts. This transformation affects not only technical transfer of information but also the
ways in which researchers with different backgrounds share and interpret the results of their studies,
participate in academic discourse.

As aresult, communication strategies play a crucial role in academic interaction. They no longer
serve merely as tools for structuring and communicating research findings; rather, they function as
integral mechanisms through which researchers collaborate, define their academic goals, and engage
with the disciplinary norms in international academic communities.

In this context, current review conceptualizes research competencies and communication
strategies as interdependent components of academic practice, rather than a separate domain.
Literature review on teacher education defines research competence as an integrated complex of
methodological knowledge, procedural skills and reflective attitudes that allows professionals to
formulate questions, select and justify methods, interpret data and evaluate practice. Studies of
functional and research competence likewise describe inquiry abilities as a core dimension of
professional readiness.
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According to G. Kholdorova [10], within linguodidactics communicative competence is
conceptualized as a multi-component construct combining grammatical, sociolinguistic, discursive
and strategic capacities. However, strategic competence is understood as the practical ability to work
around linguistic gaps, keep a conversation going, and shape one’s speech to fit the immediate
situation. According to this point of view, G. Aytzhanova et al. [11] argue that modern linguodidactic
models treat language education as a direct response to social and cultural demands. They also
emphasize that the development of strategic competence is connected to a value-oriented pedagogical
agenda.

In arelated vein, the studies on communication strategies in second language acquisition (SLA)
broadens the notion of strategy. It examines how learners choose, adapt, and refine tactics in real time
to manage different challenges in interaction. Since the works of C. Fearch, G. Kasper [3] and G.
Kasper, E. Kellerman [12] and others, communication strategies have been understood as problem-
oriented plans or techniques activated when speakers experience difficulties in expressing intended
meanings with available linguistic resources. Subsequent psycholinguistic and interactional models
highlight both individual planning processes and the joint negotiation of meaning.

At the same time, research on intercultural competence in different international areas stresses
that communicative success depends not only on managing linguistic gaps between perception of a
new language and first language experience but also on understanding culturally embedded
expectations, values and communication styles. Systematic reviews indicate that involving students
in activities with different cultural perspectives helps develop stronger intercultural competence.
However, these outcomes are not automatically skilled, they depend on learners having repeated
opportunities to reflect on their experiences and the presence of careful instructional support.

A similar expansion has occurred in academic communication study. For example, a harrow
definition of “academic language” has gradually expanded into a more inclusive view that considers
the multimodal and institutional contexts in which academic work/study takes place. As M. Haneda
[6] points out, meaningful academic participation draws on a coordinated blend of spoken and written
discourse, physical tools and handouts, as well as visual forms of representation. In this regards, M.
Haneda offers the usage of more encompassing notion of “academic communication” to better
understanding of the complexity of these practices.

Research on scholarly communication and departmental interaction reveals how
communication is shaped by disciplinary cultures, peer-review practices and organizational norms.
The work of A. Sobaih et al. [13] demonstrates that, in the absence of robust learning management
systems, universities in developing contexts have adopted social media as formal channels for
teaching, student support and community building.

Taken together, the analysis of the reviewed sources shows that research competence provides
an epistemic foundation for the design and evaluation of communication strategies in linguodidactic,
academic and intercultural settings. Thus, this review clarifies the connection between them and
presents the key pedagogical implications.

INTRODUCTION

The relevance of the present study is due to profound changes in higher education caused by
globalization, digitalization and the expansion of international academic mobility. Nowadays
universities face growing pressure to students, especially graduates, who not only need to conduct
independent research but also participate confidently in the international scientific communication.
According to K. Hyland [14], academic discourse is socially important activity, it demands clear
guidance, and also long-term constant development. So, research competence cannot be minimized
as a set of technical or methodological procedures. It must be observed as a communicative capacity
shaped by institutional expectations, disciplinary norms and intercultural forms of engagement.

In contemporary higher education, research activity is increasingly inseparable from
communicative practice. The production of knowledge presupposes not only mastery of research
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methods, but also the ability to articulate problems, justify analytical choices, negotiate meanings
with diverse audiences and position one’s work within disciplinary and institutional discourses.

Therefore, research competence has a basic communicative character: studies conducted
through language, interaction with others, rhetorical and genre conventions that determine how
scientific statements are formulated, assessed and shared. This reframing has a big challenge because
it destroys traditional point of view that research skills are automatically acquired set of knowledge.

New reforms which include life-long development in quality-assurance frameworks,
competency-based curricula, and international accreditation process, that took place in different
higher education systems, have both positive and negative impact. Students are required to be
involved in the research process, working with empirical data, conducting various studies but not all
of them have enough scientific background.

Instructors, in turn, are required to assume the dual role of subject specialists and practitioner-
researchers who design classroom inquiries, monitor learning processes and disseminate results.
These expectations foreground the need to understand how research competence interacts with
communication strategies, rather than treating them as parallel but unrelated domains.

Within this context, communication strategies emerge as a critical mediating mechanism
between cognitive research activity and its social realization. Strategic choices determine how
research questions are framed, how arguments are structured, how uncertainty is managed and how
credibility is established in interaction. Thus, communication strategies function not only as means
of overcoming linguistic limitations, as traditionally described in SLA research but also as
mechanisms that organize and regulate academic interaction where students and instructors can be
engaged in research-related communication.

Notwithstanding the fact that the literature collections devoted to research skills and academic
communication have expanded significantly, the connection between research competencies and
communication strategies is not fully integrated in linguodidactic research area. Thus, many studies
tend to focus on only one analytical dimension. For example, according to C. Feerch, G. Kasper [3]
and Z. Dornyei, M. Scott [7] SLA-oriented studies often focus on micro-level challenges or
they can focus on broader institutional and disciplinary dimensions of academic discourse.

This indicates that the cognitive and metacognitive processes underlying inquiry remain
insufficiently explored. At the same time, internationalization and multilingual education policies
have created new sites where research competence, strategic communication and intercultural
awareness intersect, for example in English-medium instruction programs, joint degrees and virtual
exchange projects.

This fragmentation of research perspectives has led to a conceptual gap between studies of
strategic language use and analyses of research-based learning. Z. Dérnyei and M. Scott [7] also
described that while SLA research has generated detailed taxonomies of communication strategies, it
has rarely examined how such strategies operate within broader epistemic practices. Conversely,
work on research competence and academic literacy often presupposes communicative abilities
without examining the strategic processes through which they are developed. An integrative
linguodidactic approach is therefore needed to connect micro-level strategic behavior with macro-
level educational goals, institutional frameworks and intercultural dynamics.

The aim of the review is to analyze and synthesize international approaches to the relationship
between research competencies and the development of communication strategies in higher
education.

The objectives of the study are:

— to study the main theoretical frameworks of research competence and communication
strategies;

— to analyze the role of academic and intercultural communication in the development of these
competencies;

— to identify practical approaches and methods that can be used to integrate research skills and
communication strategies in language teaching.
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The object of research focuses on the development of research competence, while the subject
is the process of its formation through communication strategies.

Drawing on the conceptual synthesis above, the present review is guided by the following
theoretical proposition: the purposeful integration of research competence as a metastrategic capacity
strengthens the formation and flexible use of communication strategies in linguodidactic contexts.
This proposition is not presented as empirically testable hypothesis (which would require primary
data collection) but as theoretically grounded claim that emerges from and is supported by the
international literature reviewed. The review article evaluates the plausibility and pedagogical
implications of this proposition through narrative synthesis-based review approach.

Communicative competence is regarded as a central objective of language education within
linguodidactic frameworks. Within this broader construct, strategic competence functions as a key
component that enables learners to manage communication under conditions of uncertainty and
constraint.

However, in contemporary educational contexts strategic competence is increasingly extended
beyond its traditional linguistic focus to include intercultural awareness and the ability to navigate
academic and institutional discourses. In this expanded perspective, communication strategies operate
as practical tools through which strategic competence is realized in interaction.

At a higher level, research competence can be described as a regulatory capacity that supports
the development and reflective use of communication strategies. It provides learners with the ability
to analyze communicative situations, justify strategic choices, and evaluate their effectiveness.

Within this conceptual framework, intercultural competence defines the conditions under
which communication occurs, shaping the interpretation of meaning and the selection of appropriate
strategies in multilingual and academic contexts.

Previous studies on intercultural competence shows that focused work on communication
styles, face-sensitive behavior, and the practice of decentering can strengthen learners’ conceptual
understanding and, albeit more modestly, their practical performance. Yet meaningful, durable
development tends to emerge only when such instruction is supported by reflective engagement and
attitudinal growth. As D. Tomozeiu et al. [15] observe, educational practices are more effective when
they are integrated into broader institutional strategies rather than implemented as isolated modules.

Thus, the necessity of pedagogical approaches that are sustained, inquiry-oriented, and
structurally integrated. When intercultural encounters are framed not merely as episodic experiences
but as situations that can be examined, theorized, and researched, learners are more likely to cultivate
analytical habits of mind and stable dispositions that transfer across communicative settings. This
fusion of strategic practice with reflective inquiry provides a more durable foundation for authentic
intercultural engagement.

Communication strategies serve as an effective means of integrating research competence and
intercultural learning within linguodidactic curricula. They enable students to use research methods
(observation, analysis, reflection) while practicing and improving their communication in academic
and intercultural contexts.

The article explores the relationship between research competence and communication
strategies, focusing on how research competencies support the development, selection, and academic
regulation of communication strategies in linguodidactic contexts, particularly in academic and
intercultural communication. By treating research competence as a regulative, metastrategic capacity,
the study seeks to show how inquiry-oriented training (e.g., analysis of discourse samples, self-
monitoring tasks, and strategy evaluation activities), which is described in abovementioned authors’
works, can structure the development of strategic, intercultural and academic communicative
practices. The article also outlines pedagogical implications for curriculum design and assessment.

MATERIALS AND METHODS

The study is theoretical in nature and is based on an integrative literature review grounded in
narrative synthesis. The review focuses on the conceptual integration of key theoretical and empirical
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contributions related to research competence, communication strategies, intercultural competence,
and academic communication rather than aiming for exhaustive coverage.

The selection of sources was guided with their conceptual relevance, theoretical significance,
and methodological clarity. Particular attention was given to studies that explicitly address the
relationships between at least two of the target constructs. While foundational works were included
to establish the theoretical background, recent publications were prioritized to reflect current
developments in linguodidactic and educational research.

The final corpus consists of a focused set of sources that are widely cited and represent major
research traditions in the field. This selective approach helps to conduct an in-depth comparative
analysis of key conceptual positions rather than a broad but superficial overview. It is constructed as
a balanced combination of recent studies and seminal contributions, ensuring both relevance and
theoretical continuity. The number of sources was deliberately limited to enable relevance and journal
requirements.

Analytical procedure consisted of five stages: identification and selection of sources; repeated
analytical reading and extraction of definitions, components, and mechanisms; thematic grouping
according to primary key words, comparative analysis highlighting convergences, contradictions, and
context-specific limitations; conceptual synthesis aimed at constructing an overarching
linguodidactic model.

While no formal quality-rating protocol was applied, priority was given to peer-reviewed
journals, empirical studies with transparent methodology and widely cited theoretical contributions.
This ensured that the synthesis rests on sources that are both conceptually significant and
methodologically explicit, while still capturing the breadth of international linguodidactic and
educational fields relevant to research competence and communication-strategy formation.

RESULTS

The analysis of the reviewed literature in previous sections shows that research competence is
commonly conceptualized as a combination of cognitive, procedural, and attitudinal components.
Systematic review works in education helps to identify core elements, such as understanding research
designs, formulating questions, selecting methods, interpreting findings and integrating results into
practice.

According to A. Mallidou et al. [1], scoping reviews add domain-specific competencies:
contextual analysis, stakeholder engagement, project management and ethical sensitivity. As C.
Caldwell [2] reported, extension studies using Delphi methods similarly foreground strategic
planning, audience analysis, message design and evaluation as research-related communication
competencies

Historical literature reviews usually distinguish two main approaches to communication
strategies. According to C. Ferch and G. Kasper [3], in psycholinguistic definitions communication
strategies are considered as problem-solving plan that speakers may use consciously when they can’t
express their original intentions with the linguistic resources they have. In contrast, interactional
perspectives emphasize the collaborative nature of communication.

From an interactional perspective, communication strategies are understood as joint efforts by
communication participants to resolve problems in mutual understanding. Classifications of SLA
research developed by C. Faerch and G. Kasper [3], Z. Dornyei and M. Scott [7], identify a shared set
of core strategies, including approximation, avoidance, circumlocution, code-switching, and the use
of non-verbal resources, as well as correction strategies, such as clarification requests and
confirmation checks.

According to Z. Dérnyei [4], communication strategies are amenable to instruction, and his
quasi-experimental study shows that focused strategy instruction can increase both the frequency and
diversity of its (communication strategy) use.

As suggested by G. Kholdorova [10], linguodidactics presents communicative competence as
a supra-professional capacity necessary for social participation and professional activity. Strategic

365



1. Vonuxanos ateiaarsl KY xa6apuisicel. ®uionorus cepusicel. Ne 2 2026 Bulletin of S.Ualikhanov KU.
Bectauk KY numenn 1. Yamuxanosa. Cepust ¢punonorudeckas. Ne 2, 2026 Philological Series. Ne 2, 2026
ISSN 2788-7979 (online)

competence is embedded in this framework, connecting linguistic resources with psychological
knowledge about self and others, as well as patterns of behavior in social interaction.

Empirical work on intercultural competence in English as a foreign language classroom
indicates that focused activities on communication styles, directness, indirectness and face can
significantly increase learners’ declarative knowledge, while progress in skills and attitudes is slower
and highly dependent on reflective tasks. Also, a large-scale systemic review of classroom-based
practices categorizes effective interventions into three broad areas, they are: learning about culture;
reflecting on culture; experiencing culture. Each of them is linked to different pedagogical
approaches.

According to M. Goh et al. [16], case studies of Japanese universities demonstrate how
institutional strategies that integrate curriculum reform, academic mobility programs, and community
engagement can foster intercultural competence while also supporting wider aims such as global
citizenship and sustainable development. In educational process, intercultural competence is defined
as a key dimension of professionalism and is linked to competence models and curriculum
development, although current teaching often remains implicit.

According to Z. Makhanova et al. [17], the importance of addressing the linguodidactic
problems of intercultural communication in the multilingual educational space of the Republic of
Kazakhstan lies in the fact that by 2021 the Program of trilingual education in the region, adopted for
implementation in the early 2000s, reached its final stage. The purpose of their study is to present a
brief analysis of the problems encountered and to state the successes and difficulties in overcoming
them. The leading methodological framework for analyzing these processes in multilingual education
contexts is based on of K.D. Ushinski’s theory on the anthropological approach to the formation of a
multilingual personality, which makes it possible to address the problem of intercultural and ethnic
relations in the region. The method of analyzing scientific discourse on the international experience
of multilingual education was also implemented. The study presents the legislative, applied and
scientific aspects of linguodidactics in the educational field of the country, reveals unresolved
problems and shows the success of implementing multilingual education in a particular culturally
specific region. Research on academic language suggests replacing a narrow focus on grammatical
and lexical features with a broader concept of academic communication, encompassing speech,
writing, gesture and multimodal artefacts that mediate learning activities. Organizational research on
universities shows that patterns of communication are strongly influenced by disciplinary norms and
structure of departments.

Research on academic communication in rapidly changing educational contexts provides
additional insight into how communication strategies adapt to institutional and technological
constraints. For example, A. Sobaih et al. [13] show that in contexts lacking established digital
infrastructure, universities rely on social media platforms to support teaching and communication.
Their article results show that students and instructors have to change interaction, support systems,
and shared information in accordance with the communication conditions change.

This example illustrates that communication strategies are shaped not only by linguistic factors,
but also by institutional and technological conditions. In this sense, strategic communication involves
the ability to adapt interactional patterns, and respond to context-specific constraints.

On this basis, a comparative synthesis was carried out to systematize the main research domains
identified in the selected studies and to clarify how they intersect in the context of linguodidactic
communication. The table below highlights (Table 1) structural similarities across fields that are often
studied separately. It illustrates how research competence, strategic behavior, intercultural awareness
and academic communication form a coherent developmental continuum by comparing key
definitions, components of competence, and practical implications. Communication strategies are not
discrete techniques but manifestations of broader inquiry-based reasoning, institutional literacy and
reflective decision-making, all of which are increasingly required in multilingual and
internationalized educational settings.
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Table 1 — Analytical synthesis of research domains relevant to communication-strategy
formation

Bulletin of S.Ualikhanov KU.
Philological Series. Ne 2, 2026

Research domain

Core Characteristics

Competency Components
Identified

Implications for
Communication
Strategies

Research Competence

Inquiry-based reasoning;
evidence interpretation;
reflective evaluation

Methodological literacy,
procedural skills, diagnostic
judgment, reflective
decision-making

Enables identification of
communicative problems,
justification of strategic
choices, and post-
interaction assessment

Strategic Competence
(Linguodidactics)

Component of
communicative
competence; oriented
toward maintaining
interaction efficiency

Compensation tactics,
planning behaviour,
discourse management

Supplies tactical resources
to overcome linguistic
limitations and sustain
meaning negotiation

Communication Strategies
(SLA Research)

Problem-solving
responses to
communicative obstacles;
teachable through explicit
instruction

Approximation,
circumlocution, repair
moves, non-verbal
substitution, topic
management

Provides operational tools
for adapting messages,
controlling breakdowns
and improving fluency

Intercultural Competence

Management of cultural
expectations, values and
interaction norms;
reflective and attitudinal
development

Cultural knowledge,
interpretive skills,
decentering, tolerance,
behavioural flexibility

Supports culturally
sensitive decision-making,
selection of
communicative styles and
avoidance of pragmatic
conflict

Academic Communication

Multimodal participation
in disciplinary and
institutional environments;
shaped by norms and
hierarchies

Genre awareness, audience
adaptation, critical reading,
institutional literacy

Encourages strategic
positioning, medium
selection, and alignment
with academic
expectations

Digital-Media
Communication in Higher
Education

Expansion of online
interaction; uneven
technological
infrastructure; increased
social-media reliance

Platform literacy, online
presence, message filtering,
synchronous/asynchronous
coordination

Requires strategic choice
of channels, monitoring of
participation, and
negotiation of
formal/informal registers

Instructor Professional
Development

Integration of inquiry with
pedagogy; competence-
based training models

Action research skills,
curriculum innovation,
reflective supervision

Supports transfer of
strategic and intercultural
competencies into
instructional design

Internationalized
Linguodidactics

Cross-border
collaboration; multilingual
classrooms; policy-driven
expectations

Global communication
skills, institutional
alignment, change
management

Demands sustained
strategy formation for
unfamiliar audiences,
settings and discourse
norms

Taken together, the categories summarized in Table 1 indicate that strategic behavior in
communication is not an isolated linguistic skill, but a multidimensional outcome shaped by inquiry-
driven reasoning, institutional expectations and intercultural awareness. The shift from basic
methodological skills to strategic decision-making suggests that effective communication relies less
on simply recalling linguistic forms and more on the ability to identify limitations, interpret contextual
signals, and justify one’s choice. In this sense, communication strategies function not only as
responses to communication difficulties, but also as manifestations of research competence that help
regulate interaction, negotiate meaning, and adapt to academic and technological contexts.
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While the reviewed literature reveals considerable overlap, important contradictions and
limitations must be noticed. The psycholinguistic approach which was mentioned in the works of
C. Feerch, G. Kasper [3] and Z. Dornyei, M. Scott [7], conceptualizes communication strategies as
individual problem-solving plans, whereas interactional approaches, as defined by G. Kasper and
E. Kellerman [12], stress their co-constructed nature. These perspectives are not consistently
integrated across empirical studies. Furthermore, according to M. Al-Afifi et al. [8] and H. Behn et
al. [9], research on intercultural communication relies on self-report instruments and short-term
classroom interventions, which complicates the process of making conclusion about long-term
attitudinal change or transfer to authentic academic interaction. Studies conducted in resource-limited
or multilingual settings remain underrepresented, which may introduce evidence-based limitations.

DISCUSSION

The review demonstrates that research competence and communication strategies share a
common structural logic: problem recognition, planning, implementation and evaluation. In SLA,
communication strategies operationalize these stages at the level of utterance and interaction; in
research activity, they unfold at the level of inquiry design and evidence use. This alignment suggests
that the development of communication strategies can be strengthened by engaging learners and
instructors in research-like processes: identifying communicative problems, hypothesizing about
possible solutions, testing strategies and reflecting on outcomes. When learners collect and analyze
data on their own communicative behavior, they practice the same diagnostic and evaluative moves
that underlie formal research processes.

The synthesis also exposes some limitations in the reviewed research works. First, although
strategy instruction has been shown to be teachable as Z. Dornyei [4] defined, according to A. Sobaih
et al. [13], most intervention studies measure immediate gains in fluency or strategy frequency rather
than the deeper metacognitive link to research competence. Second, research on academic
communication in the process of technological changes remains largely descriptive and technology-
driven.

These limitations underscore the need for context-sensitive, mixed-methods studies,
particularly in trilingual higher-education environments.

Besides issues of pedagogical design, the synthesis suggests that communication strategies can
be understood as epistemic practices that are integral in the process of knowledge construction. When
communicative choices are guided by inquiry, strategy use functions not only to resolve interactional
difficulty but also to test assumptions about audience expectations, genre conventions and
institutional norms. From this point of view, strategic communication can be seen as a form of logical
reasoning in which speakers formulate hypotheses, attend to feedback, and adjust their interpretations
in real time. This view reinforces the theoretical connection between research competence and
communication strategies by treating interaction itself as a space for inquiry, rather than a channel for
conveying knowledge that exists.

From a linguodidactic perspective, integrating research competencies with strategic
communication has several implications. First, it reframes strategic competence as a metastrategic
capacity that includes not only selecting tactics in real time but also designing communicative
trajectories across tasks, courses and institutional settings. Strategic behavior is thus linked to
curriculum-level planning (for example, how to scaffold participation in academic genres), to
assessment practices (how students justify their communicative choices) and to long-term
professional development. Second, this integration provides a conceptual bridge between
communication strategies research in SLA and intercultural-competence frameworks: both rely on
analytic engagement with communicative norms and on critical reflection on the self in relation to
others. Intercultural incidents can be reframed as researchable “cases” in which students formulate
questions, gather evidence from multiple perspectives and propose alternative strategies.

Research on academic communication highlights the role of institutional factors in shaping
communicative practices. Linguodidactic practice now operates within institutions whose
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communication cultures, evaluation schemes and technological infrastructures either enable or
constrain strategic behavior. In this regard it should be mentioned that university instructors’ choices
about where and how to publish are mostly shaped by peer-review systems and disciplinary prestige,
even when individuals are open to innovations. Students also learn that institutional contexts may
prioritize certain genres, communication means, and languages over others. The technological
changes and increased use of digital platforms demonstrate that academic communication can be
reshaped by external conditions, highlighting the importance of critical digital literacy and
institutional guidance.

If to speak about institutional level, then the efforts to integrate research competence with
strategic communication draw attention to the ways organizational cultures can either support or limit
individual’s capacity for strategic activity. Academic environments that value inquiry, reflexivity and
methodological transparency tend to legitimize experimentation with communicative forms and
media. On the contrary, highly standardized curricula and rigid assessment frameworks can limit
opportunities for strategic risk-taking and reflective adaptation. This insight is particularly significant
in instructor education, where it points to the importance of framing instructors as practitioner-
researchers who systematically examine communicative practices. The implementation of such forms
of studies within institutional professional development structures can help sustain strategy-based
pedagogy and align individual innovation with broader organizational expectations.

For curriculum design, the findings argue in favor of explicitly linking research training with
strategy instruction. Students can be invited to conduct small-scale inquiries into their own and others’
communication strategies, analyze recordings of intercultural encounters, map academic discourse
practices in their disciplines or investigate the affordances and risks of different digital
communication platforms. Such projects not only develop methodological skills but also encourage
learners to see communication strategies (e.g., paraphrasing, clarification requests, code-switching,
and discourse restructuring) as tools that can be designed, tested and revised. Instructor-education
programs can likewise incorporate action-research projects in which future teachers experiment with
strategy-based tasks, gather feedback from learners and reflect on institutional constraints.

This broader perspective has significant implications for assessment practices on both
linguodidactic settings and instructor-education programs. If communication strategies are treated as
manifestations of research competence, evaluation practices should attend to learners’ capacity for
reflective justification and strategic transfer, rather than focusing exclusively on observable linguistic
outcomes.

According to I. Gencel [18] and J. Stanton et al. [19], reflective commentaries, learning
portfolios and inquiry-based tasks can provide evidence of how learners analyze communicative
problems, select strategies and evaluate their effectiveness across contexts. Such assessment practices
foster metacognitive awareness and help align strategic competence with broader educational
objectives, including learner/student autonomy, accountability, and professional reasoning.

At the same time, the review identifies several limitations in the current evidence base.
According to P. Sabet et al. [20] intercultural competence often depend on self-report data and short-
term interventions, which may fail to capture deeper developmental processes or sustained changes
in attitudes. K. Hyland [14] highlights that academic communication also tends to on elite institutions
and predominantly English-language contexts, potentially overlooking the challenges faced by less-
resourced universities or by education programs operating in multilingual environments with strong
national language traditions.

Investigations of digital communication in higher education are frequently descriptive and
technology-driven, paying limited attention to how research competence might help stakeholders
critically evaluate platforms, algorithms and data-privacy issues.

These limitations point to the need for more longitudinal and context-sensitive research designs
that can trace how research competence and communication strategies develop together over time,
and how they are mediated by institutional policies, assessment regimes and local language
ideologies. Nevertheless, the convergent evidence reviewed here supports the central claim of the
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article: that research competence can be productively understood as a regulative framework for
strategic communicative behavior in linguodidactic, intercultural and academic contexts.

CONCLUSION

The aim of the review was to analyze and synthesize international approaches to the relationship
between research competencies and the development of communication strategies in higher
education. Drawing on studies in education, applied linguistics, intercultural pedagogy, academic
discourse studies and digital communication in higher education, it demonstrates that these areas,
though often treated separately, share a concern with diagnosing problems, making informed
decisions and adapting strategies.

According to the given literature review, research competence is understood as the ability to
formulate meaningful questions, justify methodological decisions, interpret evidence and evaluate
outcomes. It closely mirrors the underlying logic of strategic communication in both second language
use and academic interaction. In both domains, successful performance depends not only on linguistic
knowledge but also on the capacity to monitor constraints, anticipate difficulties, select appropriate
responses and explain one’s decisions.

From a linguodidactic perspective, this conceptualisation introduces several methodological
consequences. First, strategic competence appears not merely as a repertoire of compensatory tactics,
but as a metastrategic capacity grounded in inquiry and reflective judgement. When learners are
prompted to analyse communication problems, formulate hypotheses, test solutions and assess
results, they are effectively engaging in a cycle structurally similar to research activity. This
encourages conditions in which communication strategies function as intentional and transferable
instruments rather than improvised responses to lexical or grammatical insufficiency.

Second, the synthesis indicates that intercultural competence draws on the same reasoning
procedures. Developing cultural literacy, shaping attitudes and exercising pragmatic flexibility all
rely on interpreting evidence, adjusting behaviour and justifying choices. In academic
communication, where participation is conditioned by genre expectations, institutional norms and
digital infrastructures, research competence equips both instructors and students to negotiate
audience, medium and purpose with greater autonomy and strategic control.

The review also underscores persistent limitations in the empirical base, which complicates the
process of determining how research-oriented pedagogies relate to longer-term development.
Similarly, studies of academic communication are mostly conducted in English-dominant, research-
intensive contexts and provide limited insight into multilingual settings or institutions with fewer
resources. Meanwhile, the rapid expansion of communicative practices in higher education has
developed more quickly than existing theoretical framework, leaving open questions about how
strategic and research-related skills can be effectively fostered under varying institutional conditions.

In response to these gaps, the review calls for more empirically grounded models of research-
based strategy instruction, such as explicit strategy instruction approaches developed by Z. Dérnyei
[4], metacognitive and reflective learning models suggested by J. Stanton et al. [19], and inquiry-
based learning frameworks that integrate research activities into communicative practice. Integrating
classroom inquiry, explicit strategy training and intercultural reflection may offer a productive
direction for curricula seeking to prepare learners for participation in academic communication. In
this way, research competence is reinterpreted not simply as preparation for formal scientific work,
but as a regulative framework enabling strategic, adaptive and culturally responsive conduct in
multilingual educational settings.

The scientific contribution of the review is determined by its connection with the funded project
“Developing Research Skills through the Study of Communication Strategies for Effective Cross-
Cultural Interaction in the Linguistic Space of Kazakhstan” (AP26197733, 2025-2027), which
provides a basis for translating theoretical insights into practical solutions.

In particular, the project proposes an operational model in which research competence is
developed through integrated educational practices, such as inquiry-based learning, structured
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communication strategy training, and reflective assessment tools. These elements function together
as a coherent system that supports the development, application, and evaluation of communication
strategies.

This approach represents an advancement beyond descriptive models in the literature by
offering a concrete framework that can be implemented in linguodidactic practice.
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KoMMyHHKaTHBTI cTpaTerusjiapabl KaJabIITACTHIPY aCHEKTIiCiHAeri 3epTTey
KY3BIPeTTUIIKTEPi: XaJbIKapaJabIK JUHTBOAUIAKTHKAJBIK TICLIIEp

JI.C. Baiimanosal, *A H. Kamxkanosal, JI. Hoou!, .. Octperopa’

Y1I. Yonuxanos arenarsr Keximeray yausepcuteri, Keximeray, 020000, Kazakcran

byn wony maxanaceinoa zepmmey Ky3vlpemminikmepiniy Kazipei JIUHe800UOAKMUKATILIK
KOHmMeKcme KOMMYHUKAYUAILIK CMpame2usiiaposl Kalblnmacmelpyovly He2izi peminde Kauiau
oHcymbic icmetimini Kapacmuipuliaosl. byn sepmmey oxvimywsinap men cmyoenmmepoiy 3epmmey
Jcypeize anamvin, Hamudicenepoi MyciHoipe anamvlH HCIHE KOMMYHUKAYUSLILIK CIMPAMeSUsiiapulH
AKAOEMUSLTILIK JICOHE MIOCHUEMAPAblK KOHMeKCmKe Oelimoell aiamuvli pegiekcusmi mamaoap
peminOe apekem emyiHe Oe2eH OCIn Keie dcamyau ymimin xapacmouipaowl. [llony maxcamor —
3epmmey KY3blpemminiikmepi MeH JHcoapbl Oinim Oepyoeci KOMMYHUKAYUSIbIK CIMpamezusiiapobl
azipaey apacelHoagsl OAIAHbICKA XANbIKAPAIbIK 20icmepoi manday HeaHe cunmesoey.

Qoicmemenik mypavioan 3epmmeyde 0asHOay Ccunmesine Heciz0eleeH WOoNy Mmacili
KO0aHuL1aobl. Jluneeoouoaxmuxa, Oinim Oepy, eKinuii mindik KOMMYHUKAYUSILIK CIPAmMe2usHvl
3epmmey, MOOEHUeMAapaIblK Nedazo2uKa Heane aKkaodeMusiiblk OUCKYPCMbl 3epMMme) CailaniapblHOazbl
Xanvlkapanvlx a0ebuemmepee capanmama sxcacanzan. On makwvlpuinmely MONMAcmulpy, Helizel
MYAHCHIPLIMOAMATILIK,  YCMAHBIMOAPOblL  CANBICIbIPY  MHCIHE UHMeSpamuemi  CUHme3  apKblibl
3epmmenedi, Oyn apmypni 3epmmey  0aCmMyplepiHOeci  KOHBEpeeHYUANapowvl,  Kapama-
KQUuubLIblKMapobl aHbliKmayea MyMKIHOIK Oepedi. Byn macin apmypnai 6inim bepy oacyiienepi men
KOnminodi KoHmexkcmmepoezi aQpmypii meopusIiblK KO3Kapacmap MeH SIMNUPUKAIbIK 3epmmeynepoi
Oipixmipeoi.

bepincen wony zepmmey Kysvipemminiei a0ebuemme 20iCHAMANLIK OILIMHIY, NPOYEOYPATbIK
0agovLNapobly JHCaHe pedhieKcusmi Ko3Kapacmapovly Yuiecimi peminoe Hcui cunammanamviHblH
kepcemedi. Ocvl wenbepoe 3epmmey Ky3vipemminiei KOMMYHUKAMOPAAP2A 2blIbIMU KOMMYHUKAYUS
KOHMeKCIHOe oe3apa apexemmecy KUblHObIKMAPbIH AHLIKMAYOd, KOMMYHUKAMUSMIK MaHOayobl
Jgrcocnapnayoa JcaHe Hezcizoeyoe, Hamudicenepoi 0a2anayoa e O0NapoOvlH MiHe3-KYIKbIH
KOHmMeKCcmiK cagoatiiapaa oOetiimoeyoe Koaoay kepcemeoi. Kommynuxayusnvlx cmpameeusiap
HaKmul HYCKAYIblK JHCoHe pehieKcusmi, sepmmeyze HecizoenzeHn maxcipubenep apKviivl 23ipaeHyi
MYMKIH KOHmMeKCmKe mayendi Kypanoap peminoe YcobiHvliaovl. Ocbl cunme3 uweHnbepinoe
MaOeHUemapanvlk Ky3ulpemminix mycinoipy 0agovliapbit, KO3KApacmulk 6a20apovl HcaHe MIOeHU
CAHAHbBL KAMMUMbBIH CIMPAMESUSLIbIK OULAYObIY KOCBIMUA OJIueMi peminoe myx#cblpbiMoanaosl, al
aAKA0eMUusiIblK  KOMMYHUKAYUARA OKbIMYWbLIAPOAH 0d, CmyOeHmmepoeH 0d Cmpamecuslivlk
beliimoenydi manan ememin MIPMINMIK KOHBEHYUSIAD MEH CAHObIK Opmanap acep ememiHi
KepcemiizeH.
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Hlonyoviy gviibimu yreci 3epmmey KY3vlpemminieiniy KOMMYHUKAYUSIBIK, CIMPAmMe2usiiapobl
manoayosl, KOJLOAHYObl JHCIHEe 0a2anayovl KOAOAUMbBIH JHCOLApbl OeHeelili pemmeyuli Kabiiem
peminde dcymvic icmeumiHin Kopcemyde ocamvlp. Tanoay 3epmmeyoi, cmpamezusiivik
HYCKQYIbIKMbl  JiCoHe peghiekcusmi oKublmyovl Oipikmipy Kenmindi 6inim Oepy opmacwinoa
NneoazocuKaIvl 0amy Yuin yinecimoi Heeiz 601a alamvlHbiH Kepcemeoi.

Kinm ce30ep: 3epmmey Ky3vipemminici, KOMMYHUKAMUBHE CIMPAMe2Uusiiap, 1uHe800U0AKMUKA,
aKaoemusiIblK, KOMMYHUKAYUS, MIOEHUEMAPAlblK KY3blpemmilik.
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HccaenoBaresibCKUe KOMIETEHIHH B acnieKTe GOPMUPOBAHNSI KOMMYHUKATHBHBIX
cTpaTeruii: Me;KIyHapoAHbIe JUHIBOAUIAKTHYECKHE MOAXO0/IbI
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B 0Oanmnoii 0630pHoill cmamve paccmampusaemcs, Kak UcCCied08amenbckue KoMnemeHyuu
BLICMYNAIOM 6 Kawecmee @OYHOAMEHMAIbHOU OCHO8bL 01 (POPMUPOBAHUS KOMMYHUKAMUBHBIX
cmpame2uil 8 CO8PEMEHHbIX JUHSB0OUOAKMUYECKUX KoumeKkcmax. B uccredoeanuu yoensemcs
BHUMAHUE PACMYWUM ONHCUOAHUSM 8 OMHOWEHUU Npenooasameneti U cmyoeHmos, om KOmopbix
mpebyemcs  Oelicmeosams  Kak — «peghiexcupyiowjue NpaKmuKu»-cneyuaiucmsl, CHocoOHble
npoBOOUMb  UCCIEO08AHUS, UHMEPNPEMUpo8ams Ux pe3yibmamvl U adanmuposams 80U
KOMMYHUKAMUBHbIE CMpame2uu K aKa0emMudeckKum U MexCcKyIbmypHuiM yeaosuam. Llenv 0annoeo
0030pa 3aKII04UAemCcsl 8 AHANU3ZE U CUHME3e MEeNHCOYHAPOOHBLX NOOX0008 K OCMbLCIIEHUIO 83AUMOCEI3U
MeAHCOY UCCTe008AMENbCKUMU KOMNEMEHYUAMU U PA3BUMUEM KOMMYHUKAMUGHBIX CMpamecutl 8
cucmeme blcuLeco 06pa306aHUsL.

C Mmemooonocuyeckou moYKU 3pPeHUs 8 UCCIe008aHUU NPUMEHAEMCs N00X00 K 0030py
JUMepamypwvl, OCHOBAHHLIL HA HAPPAMUBHOM cuHmese. Mamepuanom Osi AHAIU3A NOCAYICUNLA
peyeH3upyemas MeiCcOyHapoOHas Jaumepamypa 6 o001acmu JUH2800UOAKMUKY, Neda2ocuKu,
UCCTe008AHUIl KOMMYHUKAMUBHBIX CIMPpamecuil npu U3yYeHUUu 8mopo2o SA3bIKd, MENCKYIbMYPHOU
nedazoeuku, a MmMaxdxice UCCIe008AHUL aKAdeMUu4ecko2o Ouckypca. Jlannvle mamepuaivl
PACCMAMPUBAIOMCS  NOCPEOCBOM  MEeMAMU4ecKol 2PYNIUpPoOsKU, CONOCMAGIEHUS KIIOYEBbIX
KOHYEeNnmyauibHbIX NOJONCEHUN U UHMeSPAMUBHO20 CUHME3d, 4MO NO380JAen GblAGUMb MOYKU
CXOMNCOCHUSL U NPOMUBOPEYUST MeNCOY PASIUUHBIMU UCCTIe008AMeNbCKUMU mpaduyusimu. Taxou
n00X00 No360Jsem 00beOUHUMb PA3HOOOPA3HLIE MEeOPeMUUecKue NepcneKmussbl U dIMIUpudecKue
UCCE008AHUsL, OMHOCAWUECS K PA3IUYHBIM 00PA306AMENbHbIM CUCEMAM U MHO20S3bIYHbIM
KOHMEKCMam.

IIposedennviii 0030p nokaszvieaem, 4YmMoO 6 HAYYHOU JUMEPAMYpPe UCCAEO08AMENbCKASL
KOMnemeHyus, KaxK npasuio, ONUCLIBAEMCs KAK COBOKYNHOCHb MemoOO0I02UYeCKUX 3HAHUL,
npoyedypHviX  HABLIKOG U  peqhieKCUBHbIX  YCMAHOBOK. B  pamkax OanHo20 nooxooa
UCCe006amenbCKas KOMnemeHyus nomo2aem y4acmuukam KOMMYHUKAYUU BbIAGTIAMb MPYOHOCMU,
BO3HUKAIOWUE 6 Npoyecce G3auMOOeltiCmeUs 8 KOHMEKCme HAYYHO020 O00WeHUs:, NIAHUpPO8ams u
000CHOBbIBAMb BLIOOD KOMMYHUKAMUBHBIX CPEOCMS, OYEeHUBAMb OOCMUSHYMble pe3yIbmamuvl, d
maxoice adanmuposams c60e nogedenue K KOHKpemHuuiM yciosuam cumyayuu. Kommynuxamuenvie
cmpame2uu npeocmasiensbl 30ecb KaKk KOHMEKCMHO-3a8UCUMbLE UHCIPYMEHMbl, KOMopble MO2Yn
Obimb cghopmuposansvl NOCPeOCmeom YeleHanpasieHHo20 00y4Yenus U NPaKmuK, OCHOBAHHbIX HA
perexcuu u ucciedosamenbcKol oesmenbHoCmu. B koHmexcme 0aHH020 CUHME3A MEeNHCKYTbMYPHAsL
KOMNnemeHyus KOHYenmyaiu3upyemcs Kaxk 0OnoIHUMeNbHblll ACNeKm CImpame2uyecko20 MolulleHus,
BKIIOUAIOWULL HABLIKU UHMEPNpemayuu, OnpeoeieHHble YEeHHOCIMHO-CMbICI08ble YCMAHOBKU U
KVIbMYPHYIO 0C8E0OMIEHHOCIb, NPU IMOM OEMOHCMPUPYEmcsl, Ymo HA XapaKkmep aKademudeckou
KOMMYHUKAYUYU OKA3bI8AIOM GNIUAHUE KAK OUCYUNIUHAPHbIE KOHGEHYUU, MAK U yugposas cpeoaq,
mpebylowue cmpame2uieckol aoanmayuu Kax co cmopoHvl npenooasamernetl, max u co CmopoHbsl
00VUAIOWUXCHL.
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Hayunas 3nauumocms oannoeo 0630pa 3axnouaemcss 8 000CHOBAHUU Me3Ucd O MOM, Ymo
UCcne0068amenbCKas KOMnemeHyus 8bICMynaenm 6 Kauecmee pe2yisimusHol CnoCOOHOCIU «8bICULE2O
nopsokay, obecneyusaioujeli npoyeccvl 6vlO0PA, NPUMEHEHUs U OYEHKU KOMMYHUKAMUBHBIX
cmpamezuil. IlpoeedenHvlii ananuz OeMOHCMpuUpyem, Ymo UHMeSpayus Uccied08amenbCeKoll
0essmenbHOCIU 8 Y4eOHbLIl NPoYecc, YeleHanpasieHHo20 00yYeHUsi CMPAme2usm U pepieKCueHoco
00yueHUuss ModJicem NOCIYAHCUMb HAOEJCHOU OCHOBOU OJisl  Nedd202uyecko20 pa3eumus 6
MHO2053bIYHOU 00PA308aMENbHOU Cpeoe.

Kniouesvie cnosa: uccieoosamenvckas KOMREMEHMHOCHb, KOMMYHUKAMUGHbIE CIpamezu,
JIUHEBOOUOAKMUKA, AKAOEMUYECKAsI KOMMYHUKAYUS, MENCKYIbMYPHAS KOMNEMEHMHOCb.
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