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PROFESSIONAL GROWTH THROUGH ACTION RESEARCH: PERSPECTIVES OF
EFL TEACHERS IN MASTER'S PROGRAMS

This article provides a comprehensive overview of action research, emphasizing its significance
as a systematic inquiry process conducted by English teachers within their own classrooms to
improve teaching and learning. The main goal is to identify the popularity and usage of Action
Research among EFL teachers, at the same time Master’s degree students. The study explores Action
Research's role in improving teachers' professional growth and the basic knowledge of the graduate
students on Action Research. Action research was first conducted in Kazakhstan in 2012 as a joint
project of the University of Cambridge and Nazarbayev Intellectual Schools (NIS) with the goal of
improving educational practices. The quantitative research was conducted on the basis of the
discipline “Action Research” for the 1% year graduate students of the profession “Two Foreign
Languages” of Al-Farabi Kazakh National University. The results of a survey given to Master's
students have different levels of familiarity and experience with Action Research. The study will assist
to identify the spread and the usage of Action Research among EFL teachers in Kazakhstan. In
addition, the study will help school administrators, teacher mentors to understand obstacles faced by
EFL teachers and improve educational system in Kazakhstan.

Key words: Action Research, challenges, professionalism, efficacy, cyclic, observation,
participants.

MAIN PROVISIONS

There are several approaches that teachers may take to advance their knowledge and abilities in
order to enhance their teaching practices. However, current studies and research demonstrate that
Action Research (AR) is a highly useful tool for assisting instructors in discovering ways to enhance
their methods [1, 14]. AR is a form of study that educators do out in the classroom to make it
meaningful and real for them. Since Aristotle's idea of "phronesis,” or "practical wisdom," and its
connection to other moral and intellectual qualities may be seen as the foundation of Action Research
(AR), the birth of AR can be traced back to him [2, 18]. According to Mills, AR is defined as “any
systematic inquiry conducted by teacher researchers, principals, school counselors, or other
stakeholders in teaching/learning environment to gather information about how their particular
schools operate, how they teach, and how well their students learn” [3]. This definition encompasses
all of the characteristics. Teachers in the field of Teaching English as a Second Language (TESOL)
welcomed and encouraged the use of AR in their work throughout the late 1980s and early 1990s [4,
130].

AR is a powerful technique. According to Cohen et al., it may be applied in practically any
situation where an issue involving individuals, activities, and protocols has to be resolved or when
adjustments need to be made in order to get a better result [5]. Consequently, AR has the perspective
to improve learning outcomes in the cognitive, motoric, and attitudinal domains as well as solve
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issues. AR can help students improve their vocabulary, grammar, and language abilities in an EFL
setting. Siahaan, in 2012 implemented augmented reality to enhance the vocabulary of young English
language learners [6]. Every lesson featured a narrative reading by the teacher, who was employing
the traditional curriculum. The three cycles of research yielded quantifiable data that demonstrated
how narrative reading strategies enhanced participants' vocabulary knowledge [6, 217). Moreover,
the emphasis on reflection is highlighted as a key component of action research. Teachers are
encouraged to engage in deep, critical reflection about their practices and their impact on students
[7]. This reflective aspect is positioned as a catalyst for significant insights and improvements,
aligning with the broader goal of enhancing teaching and learning.

Scholars as Carr, W., & Kemmis, S, underscored action research as a dynamic, teacher-centered,
and collaborative process with a strong emphasis on continuous improvement through reflective
practices. The cyclical nature of the approach, coupled with its adaptability and potential for
collaboration, positions action research as a valuable tool for educators seeking to enhance their
teaching and positively impact student learning outcomes [8].

INTRODUCTION

The main idea of this study is to identify the relevance and spread of Action Research, Also the
study considers opinions of EFL school practitioners on AR’s significance in teachers’ professional
development. The goal of the research is to review the importance of conducting educational research
in school settings. Especially among school teachers, who mostly only make a practice of teaching,
not researching, which is also crucial. The practical significance of the study is to demonstrate levels
of school teachers, simultaneously master’s degree students with overall knowledge and usage of AR.
It will help researchers, school administrators and mentors of teachers in designing materials and
assisting professional growth of teachers.

The aims of action research are delineated into three main areas [3][1]. Firstly, there is a focus
on improving teaching practice, positioning it as the primary objective of most action research
projects. Teachers are encouraged to reflect on their practices and experiment with new strategies to
discern what works best for them and their students. This emphasis on self-reflection and adaptability
aligns with the cyclical nature of action research highlighted in the previous analysis.

Secondly, the aim is to improve student learning outcomes. Action research is presented as a
catalyst for significant enhancements in student performance by tailoring strategies to the unique
needs of students and implementing research-based approaches. This underscores the practical
application and impact of action research on the learning environment [9].

The third aim is to develop professional knowledge and skills among teachers. Engaging in
action research is portrayed as a means for educators to enhance their research skills, critical thinking
abilities, and problem-solving capacities. This, in turn, is seen as fostering a more informed and
reflective approach to teaching, contributing to ongoing professional development.

In addition to these general aims, the text highlights the versatility of action research in
addressing specific issues or concerns within a school or district. Examples include improving student
engagement, reducing classroom disruptions, or developing a new curriculum. This flexibility
underscores the adaptability of action research to diverse educational contexts and challenges.

In the work of Kemmis authors review key findings from action research in education, further
substantiating its efficacy [10]. It emphasizes that action research proves most effective when
conducted collaboratively and supported by school administrators. Collaborative efforts among
teachers are seen as beneficial for sharing support and feedback, while administrative support is
deemed crucial in providing resources and backing for action research initiatives.

Action Research can help students improve their vocabulary, grammar, and language abilities in
an EFL setting. It can also be applied to boost learners' motivation and to encourage analytical,
critical, and creative thinking abilities. The examined Action Research reports that follow provide
some instances of how Action Research might be used to improve results or solve issues in a variety
of EFL learning and teaching contexts.
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Eight advantages of educational AR were stated by Burns in the context of teaching English. She
claims that by implementing AR, educators can improve their ability to: (1) think systematically about
what occurs in the classroom or school; (2) apply action where enhancements are thought to be
possible; (3) observe and evaluate the effects of the action for making continuous improvement; (4)
critically and practically monitor sophisticated situations; (5) apply a flexible method to the classroom
or school; (6) create enhancements through reflection and action; (7) study the real, complex, and
frequently confusing conditions and constraints of the modern school; and (8) identify and turn
evolving ideas into action [11].

One of the successful reforms in the field of education was the implementation in 2012 of the
Head Teacher Leadership Programme and three tiers of professional development for teachers. These
initiatives were created by the University of Cambridge's Faculty of Education and the JSC
Nazarbayev Intellectual Schools' Centre for Teaching Excellence. The curriculum for elementary and
secondary education in Kazakhstan was revised based on this program, and numerous more programs
on criterion-based evaluation, the use of ICT in the classroom, and interactive teaching techniques
were created. Since 2013, Cambridge University has collaborated with leaders and educators at the
Autonomous Education Organization Nazarbayev Intellectual Schools to develop reflective practice
and collaborative action research. The goal is to create the necessary infrastructure and culture to
support this approach to teacher learning and development. With a continued emphasis on educational
principles, the faculty team has gradually given teachers a foundation on which to participate in
curriculum review procedures [12].

In Kazakhstan, action research was first introduced in 2012. In order to promote an educational
environment in line with NIS, the University of Cambridge and 20 NIS schools in Kazakhstan
collaborated on a project in 2012. The project recognized the possible obstacles teachers may face
and worked to address them by implementing creative techniques. With assistance from the
Cambridge team, teams from each NIS school participated in workshops and cycles of action research
over a three-year period. This included assessing the new curriculum, encouraging teamwork, and
supporting the incorporation of these principles into regional alliances. Evaluation phases collected
viewpoints from a range of stakeholders, highlighting the necessity of balancing new educational
principles that support collaborative learning cultures with outdated social values that were oriented
on obedience and competition [13].

The JSC "Nazarbayev Intellectual Schools (NIS)" and the JSC "Orleu” National Centre for
Professional Development" led the majority of the professional development courses for teachers.

The Orleu National Professional Development Center JSC trained 24,335 teachers, while the
NIS team trained 38,553 instructors between 2012 and 2021 [14].

According to academics like Cochran-Smith & Lytle and Kemmis & McTaggarte, action
research is an intentional, introspective study carried out by practitioners [9][10]. Action research is
still an important strategy for improving effective teaching, even though questions about its
methodology, researcher preparation, and dissemination have been raised.

MATERIALS AND METHODS

This article is considered as the part of the research on thesis “Action Research in developing
Professionalism of English teachers in Kazakhstani Education”. According to the topic of the study,
quantitative research was conducted at Google Forms. The questions were formulated according to
the “Beliefs” and “Behavior” sections of the book “Designing an effective survey” by Mark Kasunic.
Belief — is a type of survey that considers participants’ evaluations of what they trust to be true and
untrue. The main purpose of this questions, to identify how people think about a given subject at a
particular time. Belief questions are more focused and specific than attitude questions. Behavior
questions are used to find out the participants experiences on a particular topic in the past. Usually,
they are asked in terms of behavior presence or absence, behavior frequency, behavior performance.
Behavior questions, ask respondents about their beliefs regarding their actions. When people are
asked to characterize their behavior, they frequently respond differently than when asked to describe
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a cognitive experience of something [15]. The appliance of these types of questions helped us to
identify the role of Action Research in graduate students’ teaching practices.

The next two issues of this study, if Master’s degree students are aware of this method and use
it in teaching practice. The expected outcomes are positive on the basic knowledge about AR,
however they haven’t experienced in applying it to their practices yet. Because it is one of the newest
implementations in Kazakhstan’s educational system. The study consists of three periods. Firstly, the
agreements were taken from participants to keep ethical issues. Each participant signed the agreement
to use their answers as the part of the research. Secondly, gathering information from the graduate
students in a survey form. Lastly, interpretation and discussion of the results on the collected data
was analyzed. A quantitative analysis survey was conducted to find out how much knowledge
graduate students had about action research, evaluate their prior experiences with it, determine the
importance they place on teamwork, identify common problems they face, and find out how they feel
about action research's prospective to improve EFL teachers' professionalism. Quantitative method
of research can provide exact, objective results. The number of participants are 8, the 1% year Master's
degrees students of Al-Farabi Kazakh National University, whose major is “Two Foreign
Languages”. The survey consists of five questions designed to understand different aspects of action
research in educational settings.

RESULTS

The discipline “Action Research” was implemented among the first year graduate students of
the major “Two Foreign Languages”. With the agreement of teacher and these students, I had an
opportunity to observe the classes. These students are all currently employed as English teachers.
During this academic pursuit, their research efforts were mostly focused on improving student
motivation and expanding vocabulary in the classroom. Their dedication to carrying out their research
studies in real school settings was clear throughout this time. These students, who were also practicing
teachers, conducted research and practical application, which led to the creation of a survey (see
Figures 1 - 5) that consists of 5 questions.

The first question of the survey: "Have you heard about the concept of action research before
this discipline?". Responses are displayed in a pie chart in Figure 1.

@ Yes, | often conducted action research in
practice

@ Yes, | knew about Action Research
concept, but just the theory

Yes, | had a basic understanding, but |

learned more from Action Research cl...

v @ | was familiar with the term, but | had no
notion of the concept.

@ No, | have never heard the term "action

research" before

Figure 1 — Answers to the question about action research concept

The results show that 50% of the students reported never having heard the term "action research™
before; 37.5% of the students were familiar with the term "action research," but had no understanding
of the concept; 12.5% of the students had a basic understanding of action research, but learned more
from the class.

The second question of the survey is stated as: "Have you previously conducted any form of
action research within your studies or professional practice?". The answers are provided in Figure 2.
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@ Yes, | have conducted action research
as part of my studies.

@ | have conducted action research, but
not specifically in the context of langu...
| have participated in collaborative
action research projects with colleagu...

@ | haven't conducted action research yet,
but I'm eager to explore this methodol...

@ No, | haven't conducted action research
before

Figure 2 — Responses to the question about engagement in action research within studies or
professional practice

The results show that 75% of the students never having conducted action research before;12.5%
of the students had participated in action research projects with colleagues, but not in the field of
language teaching; 12.5% of the students had not conducted action research yet, but were eager to
explore this methodology.

The third question of the survey: "How important is collaboration with peers or colleagues in the
process of conducting action research in your point of view?". This question helps to understand the
respondent's perspective on the value of working together with others in the process of action
research. The respondents’ answers are shown in Figure 3.

@ Itis extremely crucial

@ It greatly improves findings
Somewhat significant

@ Helpful, but individual research matters
too

@ Less crucial, individual analysis is
enough

Figure 3 — Responses on the importance of collaborating with peers or colleagues in
conducting action research

62.5% of the students believe that collaboration with peers or colleagues greatly improves
findings; 25% of the students believe that collaboration with peers or colleagues is extremely crucial;
12.5% of the students believe that collaboration with peers or colleagues is somewhat significant, but
individual research matters too; 12.5% of the students believe that collaboration with peers or
colleagues is helpful, but not essential.

The fourth guestion of the survey: "What challenges do you often face when conducting action
research?". The question aims to know about the challenges one usually encounter when doing action
research. The results can be viewed in Figure 4.
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@ Time consuming
@ Accessing diverse participants

Data collection methods might be
complex

@ Balancing theory and practical

implementation can be tough
@ Limited resources for analysis

Figure 4 — Responses to challenges encountered in conducting action research

The results show that the most common challenges faced by students when conducting action
research are: time constraints 37.5%; Accessing diverse participants 12.5%; complex data collection
methods 12.5%; balancing theory and practical implementation 37.5%; limited resources for analysis
12.5%.

The final question states: "Overall, do you believe that action research can improve
professionalism of EFL teachers?". It's aim is to understand students™ opinion on whether action
research is effective for professional development in EFL teaching. The question answers are
illustrated in Figure 5.

@ Yes, it encourages continuous
professional growth for EFL teachers.

@ Absolutely, it enhances teaching skills
through practical research.
Yes, by promoting collaborative learning

among teachers.
@ Certainly, enabling tailored solutions to
classroom challenges.

@ Not so sure, | have to learn more about
Action Research

Figure 5 — Responses on the potential of action research to enhance the professionalism of EFL
teachers

According to the results of the final question, 87.5% of the students believe that action research
can improve professionalism of EFL teachers. The remaining 12.5% of students are unsure.

DISCUSSION

According to the findings of the survey conducted, several issues were observed.

The results of the first question highlight a serious lack of information that the students had about
action research; most were completely ignorant of the existence of AR. Half of the students never
heard about the term before. It means that Action Research is a new field which is in the process of
acknowledging by Kazakhstan’s EFL teachers.

The responses of the second question tells us that the vast majority of the students have not prior
experience with action research. They have never conducted or participated in this type of research
before.

From the third question, the vast majority of students (87.5%) believe that collaboration with
peers or colleagues is important in the process of conducting action research. This is a positive
finding, as it suggests that students recognize the value of working together to improve their teaching
practice. Students overwhelmingly believe that collaboration with peers and colleagues is important
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or crucial in conducting action research. This suggests the value of creating opportunities for
collaboration in action research courses and professional development programs.

The challenges demonstrated in the fourth question’s responses are not surprising, as action
research can be a time-consuming and demanding process. It can be difficult to find the time to
conduct action research, especially when teachers are already struggling many other demands. It can
also be difficult to access diverse participants, especially if the research is being conducted in a school
setting. Additionally, some action research projects require complex data collection methods, which
can be challenging to implement. Time constraints, accessing diverse participants, complex data
collection methods, balancing theory and practice, and limited resources for analysis were identified
as the most common challenges. These challenges should be addressed by providing support and
training in time management, participant recruitment, data collection techniques, theory-practice
integration, and access to resources. Finally, it can be difficult to balance theory and practical
implementation, especially when teachers are new to action research.

The last question asks about perspectives of action research to enhance teachers’ professional
improvement. The students who had taken an action research class believe that it is a valuable tool
for professional development. They believe that action research can help them to improve their
teaching practice, develop their research skills, and become more reflective practitioners.

A vast majority of students believe that action research can significantly improve the
professionalism of EFL teachers. This highlights the perspectives of action research for professional
development and its positive impact on teaching practice.

CONCLUSION

The study of action research within graduate students shows its transformative perspective for
teachers. The results of the study illustrates that Master's students had differing degrees of knowledge,
indicating a need for specialized training and assistance. The broad consensus about action research's
ability to improve professionalism, even in the face of obstacles like time and resource limits,
highlights its importance. As educators struggle with the subtleties of contemporary classrooms,
Action Research stands as a guiding concept as much as a methodology. Since it is a new
implementation in Kazakhstan’s education, it needs more study and research to be adapted in
Kazakhstan’s educational system. To be professionally competent, teachers need to be more active,
interested and focused on self-improvement and self-development. This article highlights Action
Research as a powerful tool for continuous professional growth, building a capable cadre of teachers
who can adapt to the changing nature of education. Especially with the help of cyclic process as
Action Research, teachers have an opportunity to repeatedly enhance the drawbacks in their teaching
process.2

In Kazakhstan, Action Research is extremely significant for EFL teachers since it helps teachers
to solve challenges in the local educational setting. Teachers and administrators can actively explore,
put into practice, and assess student-centered initiatives by participating in action research. This
promotes ongoing progress. The findings of this kind of research contribute to the improvement of
instructional strategies, curriculum design, and general educational practices with the ultimate goal
of raising Kazakhstan's educational standards in line with changing global standards. It will help
school administrators, teacher mentors, teacher training courses to actively support teachers in
conducting Action Research and help them to struggle challenges.
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Action research apkpLiIbl KciOH 6cy: MarucTpJIiK daFnapjaaMagarbl aFbLIIIBIH TiJTi
MyFaJiMaepiHiH MYMKIHIIIIKTEepi

T. Baii6oceiroBal, M. KaMOBUIKBI3BI:

LOn-Mdapabdu ateimars Kazak ynrTeik yHusepcuteti, Anmarsl, 050000, Kazakcran PecryGmukach

Byn maxanaoa Action Research-xe sican-sicakmor womny sHcacanvin, onvl OKblmy HaHe OKyObl
oHcaxcapmy YuliH abliublH Ml MY2ANIMOEPIHiY 63 ChIHBINMAPbIHOA HCYP2i3emin Hcyleni npoyecC
peminoe2i MaHbl30bLIbIRbIHA Oaca Hazap ayoapuliadvl. Heeizei maxcam — azvliwbin  mini
OKbLIMYWIBLIAPLL, Mazucmpamypa cmyoenmmepi apaceinoa Action Research-miy ezexminiei men
KOIOAHbLIYbIH anbikmay. Myzanimoepoiy kaciou ocyin acaxcapmyoazur Action Research-miy ponin
JHCOHE MALUCMPAHMMAPOLIH OCbL CeHIM2e Kamblicmbl nikipaepin 3epmmenioi. Action Research areaw
pem Kasaxcmanoa 2012 oucvinwr Oinim 6epy maxcipubecin sicaxcapmy maxcamvinoa Kemobpuooic
yrusepcumemi men Hazapbaes 3usmrepnix mexkmenmepiniy (H3M) bipnecken ocobacvl peminoe
emxizindi. Canovik sepmmey an-@apabu amvinoazvl Kazax ¥immeix Yuusepcumeminiy « Exi wem
miniy mamanovievinoazel 1-kypc macucmpannmapvina apuanean «Action Researchy nani nezizinoe
arcypeizindi. Macucmpanmmap apacvinoa sicypeisineen cayarnama wamuoicenepi Action Research-
neH Manvicy MeH maxcipubeniy apmypni Oeneetiniepin aHviKmaovl. 3epmmey Kazaxcmanoasgwi
AebLIWbIH Ml My2animMoepiniy apacvinoa Action Research-miy mapanyvlt meH KOJIOAHbLLYbIH
anvikmayea kemexkmecedi ConviMen Kamap, Oy 3epmmey MeKmen aKiMwiinicine, maiimeepiepee
cation Research owcypeizemin  myz2animoepoiy — KUbIHOLIKMAPbLIH — MYCIHY2e — KOMEKMeCIn,
Kazaxcmannoiy 6inim 6epy srcyiiecin socaxcapmyza MymMKiHOIK Oepedi.
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IMpodeccnonanbHblii poct yepe3 Action Research: mepcnexkTuBb npenogaBaTeiei
AHIJIMHCKOIO s13bIKa B MAI'MCTEPCKHUX NporpaMmax

T. BaiioocbinoBal, M. dKamMObLIKbI3bI!
'Kazaxckuii HalMOHANBHBINA YHUBEPCUTET UMEHH anb-Dapabu, Anmatsr, 050000, Pecry6iuka
Kasaxcran

B smoui cmamve npeocmasnen ececmoponnuii 0630p na Action Research, noouepkusas ezo
3HAYeHUe KAaK CUCMEeMAamuyecko20 UCCie008amenbcko20 npoyeccd, Npo8ooOUMO20 YUUmMeramu
AHTUTICKO20 S3bIKA 8 CBOUX KAACCAX C Yeblo Yayuulenus npenooasanus u ooyyenus. OcHo8Has yeib
— BbIABUMb NONYIAPHOCMb U UCNONb308aHue Action Research cpedu npenooasameneii anenutickozo,
a makdxce cmyoewmos mazucmpamypsi. B uccredosanuu uzyuaemcs poav Action Research 6
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ROBbIUEHUU NPOPECCUOHATILHO2O POCMA YYumenell U MHeHue CIyoOeHmos no smomy noeody. Action
Research 6wi10 6nepevie nposedeno ¢ Kazaxcmane ¢ 2012 200y kak coemecmuwvili npoeKm
Kembpuoowcckozco yunusepcumema u Hasapbaes Humennexmyanouwvix wxon (HHUIL) c yenvro
yayuweHus obpasosamenvhulx npakmuk. Konuuecmeennoe ucciedosanue npogedeno Ha 0Oaze
oucyunaunvt «Action Researchy o cmyodenmos 1 kypca mazucmpamypwi cneyuaivHocmu «J/lea
unocmpaunvix  Asvika» Kaszaxckoeo Hayuonanvnoeo Ynusepcumema umenu anv-Papabu.
Pezynomamur onpoca, nposedennoco cpedu maucmpanmos, 8bis8UIU pa3Hble YPOGHU 3HAKOMCMEA
u onwima c¢ Action Research. Hcciedosanue nomodcem 6visigums pacnpocmpanerue u
ucnoavzosanue Action Research cpeou npenodasamerneii anenuiickoeo sazvika ¢ Kazaxcmane. bonee
Mo2o, 9Mo UCCIe008AHUE NOMONCEM AOMUHUCIIPAYUAM UWIKOIbL U HACMABHUKAM NOJYYULe Y3HAMb
npoodneMvl, ¢ KOMOPbIMU CMAIKUBAIOMCS YUumessi AHeIULCKO20 SA3bIKA 6 npoyecce NpoedeHuUs
Action Research, umo nomooicem ynyuwums cucmemy obpazosanus 6 Kazaxcmate.

Knrouesvie cnosa: Action Research, npobnemwvi, npogheccuonanusm, 3ghghexmusrnocmo,
YUKTUYHOCMb, HAOTI00EHUs, Y4ACMHUKU.
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