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THE DEVELOPMENT OF METALINGUISTIC SKILLS AS A PART OF TEACHING
ENGLISH TO BILINGUAL STUDENTS

This article investigates the strategies of developing metalinguistic skills as a part of teaching
English to bilingual students. The purpose of this study is to examine the relationship between the
teaching techniques aimed to metalinguistic development in bilingual students. The approach
includes a theoretical and methodological description of the metalanguage based on the results of
theoretical sources and practical experiments of foreign scientists M. Ellis, M. Schleppergell, G.
Cooper, S. Dita as well as a 4-week experiment held with 18 participants. Using data collected
from a group of 18 3-rd year bachelor students of Kazakh National University, it was found that the
formation and further development of metalinguistic skills is an important part of teaching bilingual
students that leads not only to increase the level of metalinguistic awareness but also to improve the
general knowledge of both languages which students speak. As a result, teachers should use a
range of techniques, such as word recognition, syntactic understanding, and vocabulary
recognition exercises. Theoretical and practical implications of the results were discussed.
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MAIN PROVISIONS

At the moment, the methods of teaching a foreign language are developing so rapidly that the
teaching methodology from year to year requires the introduction of new techniques and strategies
that will not only contribute to the effective mastering of the language by a non-native speaker, but
also push the student to full conscious control of the knowledge and skills that he receives in the
lesson. It is awareness in relation to the language being studied, when the language in the student's
head is not just a disparate field of facts and theoretical knowledge, namely the ability to correctly
and accurately use the language in a particular practical situation, is the main factor in learning a
foreign language, especially when it comes to intermediate and advanced levels of proficiency with
your tongue.

This approach is known as the approach based on "metalinguistic awareness”, in which a
person is able to use language, while fully controlling the process and not putting any physical or
mental effort into it. However, it is worth noting that this level of language proficiency is quite
serious, and if most people have metalinguistic awareness, it is only within the framework of the
first language, which, in fact, is only a natural process. A more difficult way is to master the second,
third languages at the same level as the first, because in this case the process of skill development
becomes more artificial, therefore much more complex. However, it is by overcoming such trials
that a person will be able to achieve true bilingualism — a state in which two languages coexist in
the head of one individual. This question has been worrying linguists and ESL (English as the
second language) teachers for the second decade. The first to think about it were K. Johnson and H.
Johnson in 1998. Other scientists, such as D. Crystal, M. Ellis, M. Schleppergell, G. Cooper,
developed this idea to the present state, when the concepts of metalanguage and metalinguistic
skills are no longer illusory fantasies, but real facts, on the basis of which scientists from many
other countries conduct their research.

The only problem is that it is impossible to come up with an absolutely universal method of
introducing methods for the development of metalanguage competence, since all parts of the world
have their own conventions and boundaries due to the linguistic situation in the region. And even if
we take as a basis the fact that English will always be the second language, the first language will
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vary from country to country. The diversity of languages on our planet is great. Some languages are
more similar to English, such as German, Frisian, Swedish, as they go back to one common
Germanic language family, the second — such as Russian, Greek, Hindi - are much more distant,
since they are representatives of Indo-European languages along with English, but languages like
Kazakh, Chinese, Arabic, are completely different from English, because they do not share common
systems and origins. Consequently, German-English bilingualism is very different from Greek-
English bilingualism, and has nothing in common with Chinese-English bilingualism. Each case
requires separate consideration.

The largest-scale studies were conducted in Western European countries, since all of the
above scientists had close contact with the language environment of European countries. | would
especially like to highlight M. Schleppergell, who focused his research on German-English
bilingualism and made great strides, the results of which are still relied on by ESL specialists.
Another significant contribution was made by the Filipino linguist S. Dita, whose research focused
not so much on the development of metalinguistic competence as on the methods of its primary
analysis. It was Dita who created a three-component test to determine the level of metalinguistic
awareness of bilinguals, on the basis of which many modern researchers create their own versions
of the questionnaire. At the moment, the most advanced studies have become German, Filipino and
a number of other researchers, but this issue still remains unresolved within the framework of
Russian-English bilingualism in our country.

The second significant problem is that Dita and Schleppergell studied bilinguals of preschool
and primary school age. Unfortunately, most of the research on bilingualism is reduced to
experiments on children's bilingualism, since it is generally known to be the most flexible and
amenable to external factors. But many people, nevertheless, still become bilinguals already at a
conscious age. The unique differences between children's thinking and adult thinking make it
impossible to apply the concepts of children's bilingualism to adult students. In this case, both the
methods of primary analysis and the strategies for the subsequent development of metalanguage
awareness require more thorough research.

In addition, most of the research is focused on the so-called children’s bilingualism, when the
results of an experiment with bilingual children aged 4-10 years are taken as a basis. There is a
relatively small number of studies that describe the methodology of teaching adult bilingual
students. In the course of my research, I could not ignore this fact, so my experimental group
consisted of undergraduate students who spoke Russian as their first language and English as their
second.

The hypothesis of this study is to test the theory that metalanguage awareness has an exact
correlation with the level of language proficiency. Moreover, if the development of metalanguage
skills can positively affect the results of learning a second language, then in the future more
educational and methodological complexes aimed at improving the metalanguage competence of
students will be developed.

INTRODUCTION

Currently, with the development of new teaching methods, an increasing number of students
and teachers are thinking about a conscious approach to language learning. This is especially
noticeable in the field of teaching English to non-native speakers since the relevance and necessity
of a foreign language contribute to the growth of requirements for a person studying this language.
Now it is not enough just to know grammar and words, to be able to build sentences and recognize
the speech of other speakers. To a large extent, the degree of mastering the English language comes
down to whether a person has enough cognitive abilities and language skills to freely control a
foreign language in the process of thinking and speaking as effectively and naturally as he does in
his native language.

In order for a person to begin not only to use language, but also to understand the mechanisms
by which he uses it, in the late 1990s, a teaching methodology began to be developed that proceeds
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from the concept of "metalanguage” and, consequently, "metalanguage competence™. The first to
make such a discovery were K. Johnson and H. Johnson in 1998. Their research was based on the
idea that a person who is strong enough in any language, at some point reaches a level at which he
is able not only to use the language in the usual sense for us (to speak and understand speech), but is
also able to control every element of the language, freely combining them with each other. The
ability of a person to think about language and its processes, which formed the basis of the concept
of "metalinguistic awareness”, has become the object of research by many linguists, such as D.
Crystal, M. Ellis, M. Schleppergell, G. Cooper. Further, already in the modern period, many
scientists from other parts of the world continue to study this topic and apply it in their own
countries.

Each country has its own unique set of languages, which gives rise to a variety of techniques
and strategies for learning English as a second language. The first language has a huge impact on
the path that a person uses to learn a second language. For example, it will be much easier for a
European to learn English, since there will not be as many differences between his native language
and the English being studied as with an Asian, who will need more skill and more perseverance to
delve into the essence of the language, with the system of which he meets for the first time.
Consequently, the methods of assessment, establishment and development of metalinguistic
awareness of representatives of different language groups should differ in the same way as their
first languages differ, which requires an individual approach of specialists competent in both
languages.

The scientific novelty of this topic is that at the moment in the vastness of the Russian-
English space, a very small number of studies have been conducted on the topic of certain tools that
develop metalanguage skills and ways to use them in the methodology of teaching the first and
second language.

Over the past 20 years, many researchers have rushed to study a new method and search for
ways to introduce it into the methods of teaching foreign languages, primarily English, in their
countries. The most famous representatives of this movement were M. Schleppergell and S. Dita,
who conducted their research based on the linguistic environment of German-English and Filipino-
English bilinguals. Moreover, Dita has developed a special questionnaire that determines the level
of metalinguistic awareness of students, which plays a huge role in tracking the results of a new
study. The only problem is that the original test is still focused on bilinguals who speak Filipino and
English, respectively, which means that each new study in a territory other than the Philippines
needs its own version of the questionnaire. In particular, there are only isolated small-scale studies
that affect the Russian language, which means more new research in this direction is needed.

The cognitive significance of this study lies in the fact that bilingualism requires a certain
approach to learning and, moreover, bilingual students have much more flexible cognitive cognition
skills, which can be the key to the development of a metalanguage in the context of the second
language being studied.

The relevance of this study is the fact that at the moment there is a very small number of
studies on the study of teaching methods to adult bilingual students who speak Russian and English.
A consistent and in-depth study of this issue provides a further perspective on the development of
ESL for teachers who teach bilingual students.

Therefore, the purpose of this study was the need to test the above method on a group of local
Russian-English adult bilinguals in order to check whether the methodology of developing
metalanguage skills in learning English can really help students master a foreign language as a
second language. To do this, an experiment was conducted, within the framework of which
theoretical studies were carried out, such as the study of relevant material, as well as a practical
part, which contained a thorough preliminary analysis, a practical experiment and verification of the
results at the end.

From all the above it follows that the subject of the study is the techniques of developing
metalanguage skills, and the object of the study is adult Russian—English bilingual students for
whom English is a second language.
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Following from all of the above, a hypothesis is created that there is a connection between the
level of proficiency in the first and second languages and the level of metalinguistic awareness. In
other words, if you teach a student to properly and accurately control metalinguistic processes, then
in the future it will help him in more in-depth language acquisition.

MATERIALS AND METHODS

This study consists of two parts: the theoretical part, in which a comparative analysis of
various sources is carried out, and the practical part, which consists of the embodiment of all
accumulated knowledge in a real teaching experiment, as a result of which the hypothesis can be
confirmed or refuted. At the same time, the theoretical and practical connections are interrelated
since one follows from the other.

So, what is currently known about the existing studies affecting metalanguage awareness in
the framework of bilingual foreign language teaching?2 Chemical

In the last couple of decades, the attention of researchers in the field of foreign language
teaching methodology has been focused on the so-called phenomenon of metalanguage competence.
In order to dive deeper into this topic, you need to decide what a "metalanguage” is.

In the scientific community, the root "meta” means a kind of "awareness”, “control”,
"evaluation”. This is a field of science that stands "above" science itself, in which science turns
from a subject of research into an object of research. Despite the fact that many researchers have
been dealing with the problems of metalanguage for decades, linguists have not yet come to a single
definition of metalanguage.

So, according to K. Johnson and H. Johnson, "metalanguage” in the broad sense of its
meaning is defined as "language about language™ [1, 148].

D. Crystall gave a narrower definition, designating metalanguage as "a higher-level language
for describing the object of research.” [2, 135].

Summarizing all of the above, we can conclude that a metalanguage is any language (artificial
or natural) that describes the language being studied.

The peculiarity of the metalanguage is that the metalanguage can coincide with the object
language (if we talk about English in English itself), or differ (if we talk about English in Russian).
According to M. Ellis, in the first case, we are dealing with a reflexive metalanguage, and in the
second — with a non-reflexive one [3, 12].

Despite the fact that the idea of introducing a metalanguage as a separate aspect of language
learning is a fairly new method, this practice has been present in the methodology of language
teaching since its very foundation. The fact is that often the metalanguage actively used in teaching
is a "hidden element” of the curriculum, that is, special emphasis is not placed on it, despite the fact
that its active use is indisputable. For example, Russian-speaking students not only learn English
itself but also use the metalanguage of English to understand and describe the processes taking
place in the language.

Studies by the Mindanao State Institute, Philippines, have shown that students who speak
several languages understand their native language better, and also have a greater inclination to a
better and deeper analysis of the language, which together is understood as metalanguage awareness
[4, 59-61].

However, for all the significance of the data, many teachers often do not find metalanguage
awareness an important criterion of learning that requires special attention, since they do not
recognize additional skills as useful in the context of all language learning.

M. Schleppergell reports on studies conducted in US schools with a focus on learning
English, where teachers were supported in using the meta-language of systemic functional
linguistics in the context of educational activities:

Bilingual students often receive specialized support in learning L2 only in the first months of
learning in a new language context, and therefore they show a gap in academic performance
compared to their native-speaking peers. The reason for this may be that the registers of various
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disciplines that are valued in the context of school education are studied with an emphasis on a
much longer perspective.” [5, 153-170].

M. Schleppergell actively develops the idea that the use of language in the classroom "should
be meaningful and "meaning-oriented"”. According to her research, bilingual students simply cannot
memorize complex linguistic terminology without having an idea of what they are actually dealing
with.

In this understanding, contextualization comes into play, i.e. the placement of terms and
linguistic phenomena in the already familiar academic framework and life experience of each
student. Of course, context is of great importance in understanding any field of knowledge, and
foreign languages are no exception. For example, a much more effective way of presenting new
material during teaching would be to draw an analogy with the already existing baggage of a
bilingual student

Schleppergell supports his theory with his research of history teachers in the United States,
the results of which showed that metalanguage successfully teaches "key disciplinary meanings,
such as "activity" and "interpretation™ [5, 153-170]

A group of researchers - Gebhard, Chen, and Britton - conducted a study using systemic
functional linguistics (SFL) to improve bilingual students' understanding of the language about
science and history. They conducted their research among Spanish-English bilingual elementary
school students. The research method was the analysis of samples ofstudentst written works for one
academic year. The aim of the study was to find an effective method of using the SFL. metalanguage
in helping L2 bilingual students to construct and deconstruct the meaning of new terms in certain
fields of science [6, 395-396].

According to the results, students were able to successfully process and understand new
words as they arrived, and then reproduce this language in their writing. Thus, it proved not only the
effectiveness of expanding the abilities of students to recognize and use a specific metalanguage but
also the positive impact of metalanguage awareness on reading comprehension and general
language proficiency.

Research in this area has also been conducted in the older age group. Cooper, in his research
on the peculiarities of pronunciation training, also touched on the topic of metalanguage. He studied
the influence of metalanguage and critical listening skills in adults with a high level of language
proficiency who had special difficulties with pronunciation [7, 312] [8, 197-212].

According to the results of his research, it was proved that metalanguage improves the ability
of bilingual students to understand new terms and concepts. It was also found that critical listening
affects only the perception abilities of bilingual students - they need to be used in combination with
metalanguage in order to move on to productive skills — first of all, speaking.

A study by S. Dita conducted on a group of Filipino students of primary school age showed
that absolute bilinguals, that is, students who are equally proficient in the first and second
languages, demonstrated a higher level of metalinguistic awareness. [9, 96] For this purpose, a
number of studies were conducted in which Dita divided a group of students into two categories:
full bilinguals and partial bilinguals who knew the first language much more significantly than the
second. Preliminary guesses about the connection of cognitive skills of metalanguage skills were
confirmed. Moreover, it turned out that absolute bilinguals have a larger vocabulary in both
languages, although it was initially assumed that partial bilinguals and monolithic bilinguals have
deeper knowledge in their mother tongue.

Dita became the first researcher who invented a method for checking the level of
metalanguage competence. For this purpose, a special three-component questionnaire was
developed, consisting of three sections and which included a vocabulary test, language arbitrarity
test, phonological awareness test in the first and second languages. Later, many researchers, such as
|.Dalona, A.Dalona [10, 3-8], E. Bialystok, F. Peets, S. Moreno [11, 5-6] developed their own
guestionnaires based on its format.All of the founded studies cover the bilingualism of different first
languages, but there are not many pieces of research based on studying the metalinguistic awareness
of adult bilinguals. The only serious researches are D. Nshiwi, U.Jessner [12, 139], J.Torregrossa,
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S. Eisenbeiss, C. Bongartz [13, 335-336], E.Navarro, Andrew R.A. [14, 76], but they do not
consider adult bilinguals as well. As a Russian-English bilingual myself, 1 have wondered about the
relationship between the teaching strategies and techniques aimed to develop metalinguistic skills
and metalinguistic development in Russian-English bilingual students. After collecting and
analyzing the relevant data, | started planning the practical part of the research.

A group of 18 3rd-year students of Kazakh National University participated in my
experiment. It lasted 4 weeks in February-March 2022 during my teaching practice period. The
whole experiment consisted of 3 parts: 1) the preview test, during which all the participants passed
the test defining the level of their metalinguistic awareness; 2) the 3-week studying period, during
which a number of metalinguistic-awareness-developing exercises were implemented into the
lessons; 3) the review test, during which all the participants passed the test, similar to the one in the
beginning, that showed the changes that were achieved. After that, the results of both tests were
analyzed, compared, and structured. Then, the results of the study were done.

The purpose of the first test was to identify the level of metalinguistic awareness before the
experiment. It is important to know at what level the students were in order to determine the exact
changes at the end. The test consisted of three parts. Half an hour per student was given to complete
all the tasks, but since it was a pair job, and students after passing the test of one of the parties
changed roles, the total amount of time spent on the test took a little more than an hour, taking into
account that the teacher should explain the process of completing the task before the test.

After the preview test, | started the main part of the experiment. During the study, students
performed all sorts of exercises aimed at developing metalinguistic skills. The exercises were
developed by me independently. When developing them, | based them on exercises from other
studies, in particular on the scientific work of V. Unarova. Each of the exercises was created taking
into account such principles as 1) the principle of taking into account interrelated language learning,
2) the principle of cognitive development, and 3) the principle of the development of linguistic
intuition. As part of the development of a methodology for the interrelated formation of
metalanguage skills, we pay special attention to cognitive technologies, methods and teaching
techniques, such as observation (observation of language material containing the most common
errors of various Kinds: lexical, grammatical, speech, under the influence of interference,
translation; observation followed by the identification of commonalities and features of linguistic
phenomena, their characteristics); heuristic method, problem method (problem dialogue; discussion
based on the results of observation of language material; heuristic conversation on various topics
combined into a theme "Language and speech”; discussion of metalanguage statements),
visualization technologies (visualization of educational material in the form of infographics,
application of technological techniques for semanticizing the studied lexical unit (for example,
color schemes, "fishbone", cluster technology, cinquain, "Bloom's Daisy", concept tree, "pyramid
story", various algorithms) in a simplified and adapted form for the perception of younger
schoolchildren), research method, project method, case method [15, 94-99] [15, 130-148].

Students performed exercises for 4 weeks 2 times a week for half an hour under the
supervision of a teacher in case they needed the help of a teacher. The tasks remained the same, but
the content of the exercises changed. If possible, the tasks were carried out in the format of pair or
group work. The effectiveness and correctness of the students' performance of the task were not
recorded in any way, since this was not initially the purpose of the study. However, at the end of
each week, | asked for oral feedback from the participants in order to track the degree of interest in
the experiment.

After 4 weeks, a control check was carried out. The format of the test was absolutely identical
to the text that had previously been conducted in the first week. The differences were only in the
content of the tasks. After passing the last test by the participants, calculations were carried out,
during which the results of this study were revealed.
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RESULTS

18 Kazakh National University students took part in the study. The experiment consisted of
three stages: a preview test, the purpose of which was to assess the level of metalinguistic skills at
the beginning of the experiment, the performance of tasks to improve metalinguistic skills, and a
review test, the purpose of which was to assess the level of metalinguistic skills at the end of the
experiment.

According to the results, the changes in all three types of tests were positive. On average, the
average test result increased by 8.5% from 79% to 87.5%. The results of the English version of the
test showed the greatest progress when the growth of the results of the Russian version turned out to
be the most modest. The highest result — 11% belongs to the Test of language arbitrariness (English
version), while the Phonological awareness test (Russian version) had a minimum increase of 4.5%.
At the same time, it is worth noting that the Russian half of the tests initially had high results (90%,
93%, 89.5%) compared to the English version (64%, 62.5%, 75%, respectively). (see Table 1)

DISCUSSION

Nowadays, the problem of teaching bilinguals is becoming broader and more relevant, as all
new teaching methods are being developed and implemented. One of these methods, which I turned
my attention to, was the use of metalanguage as a tool with which you can bring the methodology
of language teaching to a new, conscious level. There is a relatively small number of studies of
Russian-English adult bilingual students. Based on this fact, | started my research.

In the course of the study, it turned out that there is a strong connection between the levels of
language proficiency and metalanguage skills. Moreover, exercises aimed at improving
metalanguage awareness not only perform their primary function — the development of
metalanguage competence, but also have a generally positive effect on the level of language
proficiency. A student who is aware of what constitutes a "metalanguage”, "metalanguage skills",
"metalanguage awareness” has a great chance of successfully implementing metalanguage
competence within the framework of the first and second languages. For bilingualism as such, the
value of metalinguistic competence is that only in this way is a student able to achieve a truly
advanced level of language proficiency, the closest to the level that native speakers usually
demonstrate.

What is the relationship between good language proficiency and metalanguage skills? Judging
by the many studies of many linguists, it is not enough for a person who wants to advance in the
study of any language to simply memorize patterns, words and grammatical constructions. A very
important aspect in language acquisition is an absolute and deep understanding of the mechanisms
behind the processes that occur in the speaker's mind during thinking, listening, and speaking
actions in a given language. If a person has achieved unconsciously complete control over a
language, it means that he has finally laid the foundation of metalanguage awareness in this
language. Since many of us have metalanguage competence in the first language, the main task of
any bilingual becomes the ability to equalize the metalanguage of the first and second languages. If
during the teaching of English as a second language, the teacher pays sufficient attention to the
metalanguage skills of students, then after a certain time the result will be that students will begin to
understand the second language better and deeper, which will bring English closer to the first
language — to Russian. | believe that my expectations about the results of the study have been met.
Thus, the hypothesis that if you teach a student to correctly and accurately control metalanguage
processes, then in the future it will help him in deeper language acquisition, has been fully
confirmed. Moreover, the results of this study are confirmed by other studies done earlier, such as
D. Crystal, M. Ellis, M. Schleppergell, G. Cooper, S. Dita. During the research process, all the
works | studied earlier turned out to be very useful, since | was already prepared by the beginning
of the experiment. Some of the results were also unexpected for me, although they were discussed
in the study of S. Dita. We are talking about the relationship between the level of knowledge of the
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first and second languages and the student's ability to metalinguistic activity. In the experimental
group, bilingualism was heterogeneous. All the students had a fairly good level of Russian, but the
level of knowledge of English varied greatly from participant to participant. So, the best student had
a confirmed B2 level, while a few weak students were on the threshold of A2 and B1. However, this
diversity eventually led me to the conclusion that students with a lower level of second language
require more attention from the teacher and time to complete tasks that are aimed at developing
metalinguistic awareness. | even assume that perhaps students of different levels require different
approaches to learning, however, since this was not the purpose of my research, | did not consider it
necessary to delve into this aspect. Nevertheless, | believe that this issue requires further research.

However, | faced several problems during the studies, connected to an issue | hadn’t
considered before the experiment started. After the first stage of my experiment — the first test — |
found out, that the group of students, | worked with included people who were bilingual in different
ways. Almost 2/3 of them (11 students) were Russian-English bilinguals, who could use both
languages freely on the same level, but the rest of the group didn’t know English as well as Russian.
Moreover, there were 2 students who considered Kazakh as their first language, Russian — as their
second, and English — as their third. By the way, all of the students were native or closely native
Russian speakers, and the average level of English was B1-B2. That’s why I made the English
versions of the test easier, but | never changed the format. Moreover, despite the fact, that the level
of languages of the students wasn’t perfectly equal, all 18 students demonstrated the wish and
readiness to take part in my experiment. Thanks to these limitations, by the end of the experiment, 1
found unexpected results defining the connection between the level of bilingualism and the
metalinguistic abilities of students. The students, who showed lower results in the first test, had
lower progress in contrast to students, who had a higher level of metalinguistic awareness from the
very beginning. By the way, both cases showed a positive tendency. The difference in results can
only prove that students, who are not completely bilingual, should be treated more attentively and
need more time to get metalinguistic awareness. Moreover, bilinguals have more benefits in both
developing metalinguistic skills and mastering the languages they know.

In general, | believe that the study is a success, since all the goals and objectives have been
achieved. | believe that the topic of this study is quite relevant and relevant. Moreover, since this
topic is not as developed in the Russian-speaking space as in the countries of Western Europe and
Southeast Asia, | recommend this topic for further research, namely the teaching methodology and
the development of new techniques that contribute to the development of metalanguage skills.

CONCLUSION

To sum up, since the teaching methods of bilingual students do not always take into account
the internal process of language awareness, there are a significant number of problems when a
bilingual cannot master the first and second languages at an equally good level. In this situation, the
teaching methodology based on the influence of metalanguage awareness in the context of the
second language being studied is a perfect and modern answer to the question posed. While foreign
researchers have been actively studying and applying this technique for the second decade, this
movement is just emerging in our country and there are still no large and reliable studies on the
relationship of metalanguage competence and its development in Russian-English bilinguals. This
study was conducted in order to find out whether the research of foreign scientists is really
applicable in the context of local education. As a result, the hypothesis of this study was confirmed.

The evidence is clear: after 4 weeks of specific training, in which students performed a series
of exercises designed to develop metalanguage skills, students showed an improvement in test
results compared to a similar test conducted in the first week of the experiment. Moreover, the study
participants noted that this technique not only gave them pleasure as permanent parts of regular
lessons, but also raised their level of awareness in relation to both the first and second languages.

Deeper research into the development of metalinguistic skills in the context of teaching
bilingual students has great potential in the field of ESL and linguistics. The relevance of this field
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of research will only increase in the future, as bilingualism becomes a global trend from year to
year.
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APPENDIX
Table 1. Results of 2 tests before and after the experiment
Preview test results | Review test results Changes
(accuracy in per cent) | (accuracy in per cent)
Test of language | 64% 75% >11%

arbitrariness
(English version)

Test of language | 90% 98% >8%
arbitrariness
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(Russian version)

Phonological 62.5% 71.5% >9%
awareness test
(English version)

Phonological 93% 97.5% >4.5%
awareness test
(Russian version)

Vocabulary test 75% 85% >10%
(English version)

Vocabulary test 89.5% 98% >8.5%
(Russian version)

Overall 79% 87.5% >8.5%
Received: 19.12.2022

BuInHIrB-CTyAeHTTEepre arblUIIIbIH TiJIIH OKBITYABIH 06J1iri peTinaeri MeTaIuHIBUCTHKAJIBIK
JAaFIbLIAPAbI AAMbBITYbI

C.I".ToiimeToBa!, XK. A. Akumumena®

1Kazaxckwuit HanmoHANBHEIN YHUBEpCHTET MMeHH anb-Dapabu, Anmatel, 050040, Pecrrybnuka
Kazaxcran

byn maxanaoa Oununee-cmyoenmmepee agviiubli MiliH yupemy wenoepinoe memaminoik
0a20vliapobl  0amvlmy cmpameausiapvl 3epmmenedi. byn 3zepmmeyoiy maxcamovl OunuHes-
OKYUBLIAPOA Memaminodik oamyza 0ablmman2an OKblmy a0icmepi apacvlHOAzvl OAUIAHbICIb
sepmmey 0Ooavin mabwiiadevl. byn moacin wemendix 2anvimoap M.Onnuc, M. I[llnennepeenn, I.
Kynep, C. JJumaniy meopusnvix k630epi MeH NpaKmuKaiblk dKCnepumMeHmmepiniy Homuoicenepine
Heciz0eNieen Memaminoiy MeopusiblK JHCoHe 20ICHAMANLIK CUNAMMAMAChiH, CcoHOau-aK 18
KamulCYUbIHbIY KAMbICYbIMEeH Jicypeizineen 4 anmanviy dxcnepumenmmi  Kammuowl. Kazax
¥nmmoix Ynueepcumemi 6axanaspaapuoinviy 3-Kypc moObIHAH HCUHATEAH OepeKmepoi Nauoaland
omvipbln, Memamindix 0a20bLiapobl KAIbINMACMbIPY JHCoHe 00aH api  Oamblmy OUIUHG-
cmyoeHmmepoi OKbimMYOblH, MAHbI30bL 06Jlici OONLIN MAOLLIAMBIHGL AHBIKMALOLL, OV Memaminioik
Xabapoapivlk OeHeeUiHiy HCOAPbLIAYbIHA AHA eMeC, COHbIMEH Kamap eKi milde Oe JHCaninvl
OINIMHIK dcakcapybina akenedi.cmyoenmmep cotinetioi. Homuoicecinde myzanimoep ce3depoi mamy,
CUHMAKCUCMIK MYCIHY JHCoHe CO30IK KOPbIH MAHY HCammuvlayiapvl Cuskmol Oipxamap 20icmepoi
Konoauysl Kepek. Kopvimuinovinai Keie, memaminoiy wem miliH OKbimyOulH Oip 6enici 00aybl
KepeKk exeHoici KocvlMuia 3epmme)ynepoiy 0onauiagbiy awlaovl, OYJl MAaKALaHblH 63eKMiliciH
0indipedi. AnviHean HomudicenepOiy MeOPUsIblK — JHCIHE NPAKMUKAILIK — KOPbIMbIHObLIAPbL
MANKbLIAHOBL.

Kinm ce30ep: memamindix oazovinap, memamindix xabapoapivik, OUTUHSBU3M, ALLLIUBIH
mini eKinwi min peminoe, OpvlC-abLIUbIH OUTUHE-CIYOeHmmeD

Marepuan 19.12.2022 6acnara TycTi

Pa3zBuTue MeTasi3bIKOBBIX HABBIKOB KaK YacTh MPeNoJaBAHUS AHTJIHMICKOIO0 sI3bIKA
CTyAeHTaM-ONJIHHIBAM

C.I'.ToiimeToBa, JK.A. Akumuiena’

'Ka3zaxckuii HauMOHANBHBIA yHUBEpcUTET MMenH anb-Dapadu, Anmarsl, 050040, Pecriy6nuka
Kazaxcran

B oannoii cmamve uccneoyromea cmpamezuu pazgumusi Memasa3blKo8blX HABbIKOG 8 PAMKAX
00yyYeHUss cmyO0eHmoG-OUNUHSB08 AH2IUUCKOMY A3bIKY. Llenblo 0anHo20 ucciedo8anus A61sAemcs
U3y yeHue 83aumMoCcea3U Mexcoy Memooamu o0yuenus, HanpasieHHbIMU Ha Memas3blk08oe
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pazeumue y 08yA3bluHbIX yuawuxca. [1o0xo0 exmouaem meopemuueckoe u Memoooa02UecKoe
onucanue MemassvblKa, OCHOBAHHOE HA  pPe3yIbmamax meopemudyeckux UCMOYHUKOE U
NPAKmMu4ecKux sKcnepumenmos 3apyoexcnvix yuenvix M. nnuca, M. [llnennepeenna, I'. Kynepa, C.
Huma, a maxoce 4-nedenbHo2o dKCnepumenma, nposedeHno2o ¢ yuacmuem 18 yuacmuuxos.
Hcnonwv3ya dannvle, cobpanmvie y epynnwi 3-20 Kypca oaxanaepos Kazaxckoeo Hayuonanvhozo
Vuueepcumema, 6vi10 8vis61€HO, 4MO QopMmuposanue u OdanbHeuulee pazeumue Memas3blKo8blx
HABLIKOG ABNAEMCA 8ANCHOU YACMbIO 00YYeHUs O08YA3bIYHLIX CMYOEHMOo8, Ymo Npusooum He
MONILKO K NOBLIUUEHUIO YPOBHS MEMAs3bIKO8OU 0C8EOOMIEHHOCMU, HO U K VIVYUEHUIO O0Ouux
3HaHUUl 000UX 5A3bIKOG HA KOMOPOM 2080psm cmyoewmvl. B pesynomame yuumens 0ondicHul
UCNOIBL308aMb Yeblil PO Memooos, MaKux Kak pacno3Hasanue ciog, CUHMAaKCUyecKoe NOHUMAaHue
U YAPadiCHeHUs No pacno3HABAHUIO COBAPHO20 3anacd. B 3axniouenue ModxicHO ckazams, 4mo mom
Gaxm, umo memasAzviK O0IHCEH CIMAMb YACMbIO NPENno00aA8aHUs UHOCMPAHHO20 A3bIKA, OMKPbLIEAem
nepcnekmugy OanbHeUwux UCcie008aHull, Ymo makdice npeocmasisenm axKmyaibHOCmb CHAMbU.
Buinu 06cysrcoenvr meopemuueckue u npakmuyeckue 8b1600bl NOLYYEHHBIX PE3YIbMAMO8.

Knrouesvie cnosa: memasszvikosvie HABbIKU, MEMAAZLIKOBAS 0CEEOOMIEHHOCTb, O08Ys3blUle,
AHETUUCKULL KAK 8MOPOUL S3bIK, PYCCKO-AH2AUUCKUE CIYOeHMbl-OUTUH2BbL.

Martepuan MocTynwI B pefakiuio sxypHaia 19.12.2022
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