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AUTHENTIC MEDIA MATERIALS BY INCREASING MOTIVATION IN
FOREIGN LANGUAGE TEACHING

Teaching a foreign language involves not only technical mastery of all speech skills. This, first
of all, is facilitated by increased interest and positive internal motivation of the student. The ability
to see the prospect of mastering a foreign language is one of the learning tasks. If at the first stage of
training at the A1-A2 level there is a high internal motivation, then later, the more complex the
material and the influence of external factors such as the choice of profession and others, implicitly
affect its decline. The process of systematic support and increasing the motivation of students in
learning a foreign language plays an important role. This article presents a theoretical model of
increasing students’ motivation through the using of authentic materials in foreign language classes,
which is developed as part of the master's thesis “The use of authentic media materials as a means
of increasing motivation in foreign language teaching”. The article presents the concept of
“Authentic materials”, as well as the “Classification of authentic materials” and their motivational
potential. It has been proven that incorporating authentic media materials into foreign language
teaching can be an effective strategy for increasing students’ motivation and engagement.

Key words: language learning, authentic material, learning motivation, foreign language,
media material.

MAIN PROVISIONS

Authentic media materials - real-world content created for native speakers in the target
language, such as newspapers, podcasts, videos, and social media.

The motivational impact of these materials is the ability to expose learners to genuine
language use, cultural nuances, and contemporary contexts.

Such materials should align with the interests, preferences, and cultural backgrounds of the
learners, enhancing relevance and engagement. Using authentic materials provides learners with a
deeper understanding of the target culture, fostering cultural competence alongside language
proficiency.

Moreover, authentic media materials mirror real-world language use, exposing learners to
idiomatic expressions, colloquialisms, and diverse linguistic styles used by native speakers.

Including such materials in the educational process allows the use of diverse media formats,
including articles, videos, interviews, and social media content, to cater to different learning styles
and preferences.

It is important to highlight the interactive nature of authentic media materials, allowing learners
to engage in discussions, debates, and projects inspired by real-world content.
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There are the following cognitive benefits, such as improved language acquisition and critical
thinking skills, as well as the affective benefits, including heightened motivation, confidence, and
cultural awareness.

Besides, these materials are for creating an inclusive learning environment where learners from
diverse linguistic and cultural backgrounds feel represented and motivated through the use of
authentic media materials.

INTRODUCTION

The use of authentic materials in EFL teaching has been explored by many authors. The idea
of using authentic materials bears the belief that real communication should be provided and modelled
in the classroom. Authentic materials, which are materials made 'to fulfill some social purpose in the
language community’[1], mean texts of different modality not produced specifically for learners,
examples of real life texts.

It is believed that authentic materials positively affect learners’ motivation. By motivation
several concepts such as interest in a subject, persistence with study, active involvement with the
process are meant, incorporated into one term [1]. The concept of motivation has received a lot of
attention from scholars and still there is no one, unifying definition [2]. It is not in the scope of the
article to study the definition of motivation meticulously, that is why the above mentioned concepts
are going to be considered as the definition of motivation in this article, in other words motivation is
understood as interest in the activity, perseverance, and active engagement.

Among various kinds of authentic resources video materials are of a certain interest as the last
decade saw a rise of video streaming services, social networks with abundance of short videos, and
overall flourish of video media content extremely popular among all categories of people. Many
schoolchildren spend their free time watching video content. Trying to combine children’s interest in
videos and using a video as a learning resource lies in the basis of a small study discussed in this
article.

The study was conducted among high-school students. During the 4-month period various
videos were utilized in the lesson alongside the activities designed according to the lesson objectives.
Classroom observation during the whole period, and a survey among the students were conducted to
obtain the data for analysis.

Theoretical foundation of using media materials in EFL teaching

In the next section the key concepts of authentic materials, media materials as learning
resources, and consider the approaches teachers should follow when using authentic media material
in their lessons.

The concept of authentic materials in EFL teaching

As it was specified earlier, authentic materials are those taken from the real world
communication. These can be texts, songs, videos from newspapers and magazines, video streamers,
radio channels, social networks, generally from the Web. They can be of any character and genre.
They are opposed to so-called created materials [3] which are created, artificial resources.

Richards presents the benefits and drawbacks of using authentic material in class. He mentions
the advantages of using authentic materials

e They provide cultural information about the target language.

e They provide exposure to real language.

¢ They relate more closely to learners’ needs.

e They support a more creative approach to teaching [3]

As it is easy to notice, exposure to a real life language in the conditions when learners have few
opportunities for real life communication in a foreign language can be indeed beneficial. Students
can see and hear real life examples and with the help of the teacher incorporate a model into their
own communication practice. Learners also can understand cultural differences and this might help
to bridge the gap in communication in real world.
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Using authentic materials certainly requires skillful and creative approach from the teachers, as
by its nature an authentic material is not designed for learning. But since its purpose is
communication, the teacher can create classroom activities to learners’ advantage. As for the
statement that authentic materials address learners’ needs more closely, this is arguable. They
certainly address learners’ needs as well as created materials, to what extent is another big issue not
in the scope of this article.

Richard also provides contrasting arguments [3]

e Created materials can also be motivating for learners.

e Created materials may be superior to authentic materials because they are generally built
around a graded syllabus.

¢ Authentic materials often contain difficult and irrelevant language.

¢ Using authentic materials is a burden for teachers. [3]

Created materials can be on a par with authentic ones. As Peacock [1] noticed it is not only the
materials themselves that promote motivation. And it is justifiable to say that authentic materials can
also be used for different levels of a syllabus, with the careful choice of a material or use of adaptation.
As for the criticism that it is a burden for teachers, which bears the truth, several solutions can be
found to address this problem, including the help from fellow teachers as teachers’ community is
usually supportive and like to share.

MATERIALS AND METHODS

In the context of this research, the following methods were used:

1. Conduction of a comprehensive literature review to explore existing research on the use of
authentic media materials in foreign language teaching, focusing on their impact on motivation.
Examination of studies that highlight best practices, challenges, and outcomes.

Survey and Questionnaire:

2. Administration of a questionnaire to students to gather insights into their perceptions of using
authentic media materials. Exploration of factors influencing motivation, preferences for media types,
and perceived benefits and challenges.

Types of media materials as learning resources

Media materials can be found not only on the Web and social networks, but these days it is the
primary source of this kind of materials. Considering them as a learning resources we can work with
three modalities here, namely written texts, audio and video [4]. Gebhard [5] discusses three type of
authentic materials: authentic listening/viewing materials, authentic printed materials, realia, where
the first two can be referred to as media materials. Thus, all four language skills alongside linguistic
components can be taught by using media materials. Written texts can be used for reading
comprehension activities, introducing grammar and vocabulary, creative writing tasks.
Listening/viewing materials can be an input for listening comprehension activities, modeling of
communicative situations, food for discussion, debates and task based projects.

Media materials can be also specified by their genres and purposes: entertainment, social-
political, business, pop-science, news, and many more. Thus, a wide range of materials is available
for using in a school curriculum regarding topics. It means media materials can be utilized around a
syllabus, providing a language input of various kinds.

The source of media materials also can be taken into consideration. A lot of media content,
including the one in English, is already consumed by many teenagers. Such social networks as
Instagram and TikTok contain myriads of short videos. Although not all of them might contain
language, many of them do, and this is the live language, including slang and buzz words, that
students might learn, understand and use outside the classroom. The aim of the teacher to select
carefully the content but also to keep up with the changes in the language.

The approaches of using authentic media materials
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As it was mentioned the selection of media materials should be a careful choice. McGrath [6],
states several criteria to take into account when choosing authentic materials: relevance to course
book and learners’ needs, topic interest, cultural appropriateness, cognitive and linguistic demands.
The learners’ needs, including their interest according to their ages, their cognitive development and
curiosity, should be the crucial factor in selecting the authentic media material. Cultural
appropriateness, which means not only careful choice of topics in order to avoid insult and
miscommunication, but also choosing a material which can educate values. As for cognitive and
linguistic demands, the material should consider the level of students’ proficiency in order for
students to experience success, not to be frustrated or bored by a inadequate level of difficulty.

Kunanbayeva S.S. [7] suggests three criteria: suitability of the content, exploitability, and
readability. Suitability means that reading materials should evoke learners’ interest, address the needs
and motivate. Exploitability means how the material can be used to develop the competence of
learners, whereas readability regards the difficulty and complexity of a text.

Berardo [8] states that variety and presentation are amongst important criteria for selection.
Using various texts helps to make activities more interesting. While, presenting the materials in an
authentic context is crucial to arouse learner’s attention and interest.

Thus, we have several criteria when selecting authentic materials. If we consider only media
contents and try to use fairly universal approaches of selecting we can consider the following:
addressing the learners’ needs, including cultural, cognitive and linguistic. Learner-centered approach
is likely to choose a material that can be both useful and entertaining.

As for the use of authentic materials after scrupulous selection, there are plenty of methods how
to use them effectively as a language input. Just like with any other texts media materials should be
used alongside activities created for them in accordance with the learning objectives. For example,
videos can be utilized in a variety of settings in the classroom: to present content, initiate discussion,
develop listening comprehension, teach functional language.

RESULTS

Authentic video materials as a means of increasing of motivation

Using video materials in English classes let students experience the atmosphere, the emotions
from the video and have some access to cultural background information. They also can see in
practice the pragmatics of the language used, the communicative situations happening in real life in
the foreign culture.

Video, be it authentic or created, is a very useful means of learning a foreign language, as it
contains a written text, an audio text, visual clues, non-verbal signs of communication. All of these
enhance at least students’ comprehension of the content compared to mere written or audio texts.
With the appropriate selection of the authentic video material students’ motivation can also be
increased.

Video materials as an effective way of enhancing motivation

Respected scholars such as Novikov, Azizah, Denisenko, and Kazakh researchers Imankulova,
Mussanova, Zharylgassyn have extensively examined the challenges and benefits associated with the
integration of authentic materials in foreign language teaching. Their collective insights highlight the
significance of using materials that encapsulate the genuine linguistic and cultural context, fostering
a more profound understanding of the language.

Many researchers discussed and studied how videos affected learners’ motivation. For instance,
in her study Huang, Tsai, Chung, & Wu [9] used multimedia-based emails created for learners by the
VCSR system (automatic multimedia content summarization and adaptable recommendation system).
Learners received such an e-mail according to the topic of their interest and since the e-mail contained
the summary of the video suggestion, as well as excerpts and additional links many study subjects
showed a great interest, and moreover watched the full video despite a summary being provided.

Bravo, Amante, Simo, Enache& Fernandez [10] conducted a large survey among students of
colleges. Many students found watching videos motivating as they were entertaining enough, and
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most importantly helped them to understand subject matter concepts, which caused a sense of
satisfaction.

Kazakh researchers Akhmetova, Beysembaeva, Bulatbayeva outline several goals for using
media materials in English teaching:

- Enhancing the effectiveness of the learning process.

- Activating the cognitive sphere of the student.

- Serving as a means of self-education.

- Acting as a method for forming students' speech competence.

- Stimulating students’ interest in various global and local issues.

- Engaging students in research and critical thinking [11,20].

Ismaili,[12] studied students’ perception of graded reading books and movie adaptations of
stories in those books. Students preferred movies as they provided a more relaxed atmosphere, it was
easier to understand a story from the video than follow activities in graded books. They have learnt
new words as these words were repeated in the movie several times.

Judging even by this small number of studies it can be concluded that video materials can help
students with understanding the content, memorize it, feel relaxed, and overall more entertained.

Techniques of using authentic video materials

According to Burt [13] there should be activities for students during video presentation, namely
before, while and after viewing. The teacher ought to design thoroughly activities and tasks for these
stages.

Harmer [14] describes some techniques that can be used while presenting a video in the class:

Fast forward: the teacher presses the play button and then fast forwards the DVD or videos that
the sequence shoots past silently and at great speed, taking only a few seconds. When it is over, the
teacher can ask students what the extract was all about and whether they can guess what the characters
were saying.

Silent viewing (for language): the teacher plays the film extract at normal speed but without the
sound. Students have to guess what the characters are saying. When they have done this, the teacher
plays it with sound so that they can check to see if they guessed correctly.

Silent viewing (for music): the same technique can be used with music. Teachers show a
sequence without sound and ask students to say what kind of music they would put behind it and why.
When the sequence is then shown again, with sound, students can judge whether they chose music
conveying the same mood as that chosen by the film director.

Freeze frame: at any stage during a video sequence we can '‘freeze' the picture, stopping the
participants dead in their tracks. This is extremely useful for asking the students what they think will
happen next or what a character will say next.

Partial viewing: one way of provoking the students’ curiosity is to allow them only a partial
view of the pictures on the screen. We can use pieces of card to cover most of the screen, only leaving
the edges on view. Alternatively, we can put little squares of paper all over the screen and remove
them one by one so that what is happening is only gradually revealed.

Pictureless listening (language): the teacher covers the screen, turns the monitor away from the
students or turns the brightness control right down. The students then listen to a dialogue and have to
guess such things as where it is taking place and who the speakers are. Can they guess their age, for
example? What do they think the speakers actually look like?

Picture or speech: we can divide the class in two, so that half of the class faces the screen and
half faces away. The students who can see the screen have to describe what is happening to the
students who cannot These forces them into immediate fluency while the non-watching students
struggle to understand what is going on, and is an effective way of mixing reception and production
in spoken English Halfway through an excerpt, the students can change round.

Subtitles: there are many ways we can use subtitled films. John Field (2000a: 194) suggests that
one way to enable students to listen to authentic material is to allow them to have subtitles to help
them. Alternatively, students can watch a film extract with subtitles but with the sound turned down.
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Every time a subtitle appears, we can stop the film and the students have to say what they think the
characters are saying in English. With DVDs which have the option to turn off the subtitles, we can
ask students to say what they would write for subtitles and then they can compare theirs with what
actually appears. Subtitles are only really useful, of course, when students all share the same Li. But
if they do, the connections they make between English and their language can be extremely useful.
[15]

For developing listening skills, the video should not be showed as a whole at once. There should
be a prediction pre-watching stage, segments watching by using different viewing techniques, then
overall watching, and follow-up activities.

Same goes for developing speaking skills. Frequent pauses can provide further discussions,
various activities based on the prediction, and of course, partial viewing (without the sound, without
images) also stimulates active involvement of students in speaking activities while watching a video.

For a content presentation silent viewing and fast forward can be used for background
knowledge activation. This will ensure a more effective brain storming and previous knowledge
activation followed up by watching the whole video.

Thus, depending on learning and lesson objectives different techniques and their combinations
can be implemented before, during and after playing a video. The teacher must not forget that the
whole idea of using an authentic video material is to facilitate, motivate and engage students in their
EFL study, not just to watch a video using it as a fancy learning tool.

The analysis of the experiment’s results

Taking into account all the theoretical and practical findings from fellow teacher and scholars,
the author set the objective to study whether watching authentic video materials in English lessons
can affect students’ motivation. The study was conducted in specialized school-lyceum “Zhas daryn”
of Administration of Education of Pavlodar region. The participants were students of grades 8, 9 and
10, with the level of English proficiency at A2 to B1. According to the curriculum the topics were as
follows Entertainment and Media, Sport, Health and Exercise, Reading for Pleasure, Travel and
Transport, Traditions and Language, Music and Film.

Data collection was implemented through class observation and student questionnaire. The data
has been collected during 4-month period.

Findings

The number of respondents to the questionnaire was 132. The survey was completely
anonymous. The results are presented in the Graph and the Table below.

Picture 1 — Results of the survey among the students.

View towards watching videos in the lessons

0 10 20 30 40 50 60 70 80 90

interesting

should be used more often

listening comprehension

speaking

watching videos in English outside school

1 m2 3 m4 m5

Table 1 — Results of the survey among the students.

guestion / rating 3 4 5

interesting 18 53 54

AN
~ oo

should be used more often 17 26 78
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listening comprehension 3 8 28 60 33

speaking 4 6 35 37 50

watching videos in English outside school 7 6 42 29 68

The questionnaire was a simple rating scale. There are five questions regarding students’
attitude towards the use of videos in the classroom, such as their interest in it, assessment of the help
with language skills, and motivation to watch videos in English on their own, and a scale from 1(the
least favorable rating) to 5 (the most favorable rating). The survey was taken, anonymously, during
the last week of the classes before students left for a winter break.

Overall, the responses are favorable. The majority of students, almost 80%, found watching
videos in the classroom entertaining enough to give it the ratings 4 or 5. The same goes for the
readiness to see such type of activity more often in the lessons. The answers assessing the help with
the listening comprehension are mixed. Many students found, that it indeed helped, but for a third of
students this method did not work as effectively. As for the help with speaking in English, the
responses, although, mixed, show that for more than 65% this method was helpful, thus the ratings
are 4 and 5, and a quarter of students find it satisfactory, giving it the rating 3. With regards to
watching more videos in English outside school, not as a pat of school activity or homework, the
majority of students expressed willingness to do so.

DISCUSSION

Although the study is conducted on a small scale, and the period of the study is relatively short,
it showed some interesting trends, namely a positive attitude of the students towards the use of
authentic video materials in the class. The last question seems to be the most important as it implies
that students got interested enough in watching videos in English on their own, outside the classroom,
for entertainment or self-education, or any other reasons. The result of such interest would be a greater
exposure to the English language, and eventually better progress in learning it.

Another way of researching the question was class observation. The teacher monitored students
during the lessons, and completed Observation and reflection form after each lesson. The teacher
always used the pre-watching activities to activate the previous knowledge. Various viewing
techniques have been used. According to Teacher’s observation, students mostly liked silent viewing,
dubbing activity, and freeze frame. That’s why in the questionnaire they are mentioned as examples
for students. Students mostly worked in social groups, as it ensured more involvement in active
watching than getting students working individually or in bigger groups (4-5 people). Some viewing
techniques were more difficult that the others, for instance, picture or speech, as some students were
reluctant to speak, or they could not catch up while the formulating their sentences with the video.
Empathy, that is, students are motivated to express their feelings using a foreign language, is another
effect that allows them to expand their vocabulary, activate and have psychological motivation, and
be understood. As a result of listening to authentic video and audio material, which allows to expand
their cultural aspects of the language, idiomatic expressions, and sometimes simple phraseological
units heard from a native speaker. Taken together, all these linguistic aspects contribute over time to
the conceptual perception of foreign language speech, enriching not only the language, but also
introducing it to the general human culture.

Regarding the use of the language from videos, students certainly used some words and even
phrases, for example,

Glorious day, isn’t it?
Hey, what’s up?
Morning! Afternoon! Evening!
Good/Great to see you
Ah, how about these rolling shoes?
Just a minute, young bear. | thought I told you to clean your ears.
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Alright, test me.

Disappeared in a puff of smoke?

Eeny, meeny, miney... bear! How about the young bear?

| know what you’re thinking, Scrooge, it’ll cost a fortune

Open your mind and your legs will follow.

Attaboy!

This pop-up book is the only one of its kind and they want a lot of money for it.

He’s one of our platinum club members, and a very famous actor.

| may look like a hardened criminal, but I’'m innocent!

Overall, the teacher noticed, that compared to lessons where only an audio or a text was used,
children showed more interest and were more involved: they certainly liked the fact that they were
going to watch a video.

CONCLUSION

The aim of the study discussed above was to establish tentatively whether the use of authentic
video materials affect students’ motivation. Motivation, although being a very complex subject, was
understood for the sake of the study as a combination of students’ interest in the lesson activity, their
involvement in the learning process and consistent doing of the activities even, as in the study
mentioned, outside the class.

The choice of authentic video materials to increase motivation is fairly justifiable. There are
many studies proving that authentic materials can be beneficial for students, as for increasing their
interest, authentic video materials were selected to be the means to increase motivation. These days,
video content from plentiful sources is extremely popular and watched by all group ages. It would be
sensible to use such a favored content to get students interested and involved in the lesson activities.

The study has suggested that generally students indeed like the use of video materials in the
class, and some of them get interested enough to continue watching the video content in English
outside the class. It means, aside from other factors possibly influencing such intentions, that videos
might be truly motivating in EFL teaching, as it can lead to learner’s greater exposure to the language,
and better academic performance in EFL lessons in general.

There are some limitations in the study die to its small scale. In the future the study could be
adapted to be conducted by several EFL teachers, involving more students in the experiment, perhaps,
comparing the findings among different age groups.
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19 Maprynan ateranarsr [TaBnonap neparorukansik yausepcureri, [Tapnonap, 140008, Kasakcran
PecmyOmmkacsr

lllemen minin oxbimy 0OapivlK coliey O0a0bLIAPLIH MEXHUKAIbIK MEHeepyMeH &and
Yumacmulpolaimaiiovl. byean 0inim anyusliapobiy iWKi Yasci MeH JHCo2apbl Kbl3bleyUblLIbIKmapsl 0a
acep emedi. Lllemen minin meneepyoiy Yymvimobl JHcagvii Kepe Oiny oKblmy MinOemmepiniy 6ipi 6on
cananaovl. Eeep oxvimyoviy Oipinwi Al- A2 Oeneetiinde dcozapvl iwkKi yaxci baukaica, Kenecioe
mMamepuan KUblHOAAH CAlbIH HCIHE MAMAHObIK MAaxoay, m.0. colpmkbl pakmopirapobly bIKnal emyi
OINIMHIK JHcacbipblH mypoe memenoeyine acep emedi. byn yoepicme 6inim anywviiapovly wemen
Minin Meyeepyoe2i yaxcoeMeciH apmmulpy JHcaHe JKHCYUeli mypoe KoI0ay Hacan omulpy Mayvl30bl
pon amkapaosi. Amanean maxanaoa *“ Lllemen minin oKblmyoa Kbi3vl2VUbLILIKMAPbIH APMMbIPY
KYypaivl pemiHoe meH MYNHYCKAIbIK Mamepuanoaposl KOonoany ' 3epmme)y HCYMbICbl aiCbiHOA
KYPACMBIPLLIZAH ARbLIWbIH Ml cabakmapvlHoa mey MYNHYCKAIbIK Mamepuanoaposl KOLOAHy
ApKbLIbL CMYOeHMmepOi 0Ky MOMUBAYUSCLIH APMMBbIPYObIY MINCIPUOENiK Y2iCi YCbIHbLIZAH.
Maxanaoa ““ Tew mynuyckanvix mamepuanroap’ Yevimbvl, CcOHOAl- aK “ mey MYNHYCKAIbIK
mamepuanoapovly KIACCUDUKAYUACHL HCIHE ONapObly MOMUBAYUANLIK dneyemi ** yeblmoapul
ycoinvinean. Lllem minin oxbimy yoepicinoe meHmynHycKaivlk Mamepuaioapovl Koca oepy Oinim
anyusliapobl HCYMuLIObIPYObIY HCIHE OKY bIHMACHIH ApMMmMblpyObly muiMoi cmpame2usicbl 60.1a
anamolHvl 01€10eHOL.

Kinm ce30ep: min yiipeny, wwinaiibl mamepuai, OKYMOMUBAYUACHI, wiem mini, meoua
mamepuai.
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AyTeHTHYHbIE Me/IMa MaTepUaJbl 1Jisl IOBbIILIEHUS MOTUBALMHU B 00y4YeHUM HHOCTPAHHOMY
A3BIKY

M.C. Kymaxmerosa®, K.M. Jlayn6aeBa®

'HAO IlaBnomapckuii nenarorudeckuit yausepcuter um. ©. Mapryian, [lasnonap, 140008,
Pecy6ommka Kazaxcran

O6y'¢eHue UHOCMPAHHOMY A3bIKY CONPANCEHO HE MOJIbKO MEXHUUECKUM osna0enHuem ecemu
peuesbimu HagblKaMu. 3m0My, npeofcde ececo, cnoco6cm6yem NOBLIUUEHHDBL unmepec u
noJjloacumenvbiasl 6HYMpPEHRHAL Momueayusl 06)/1{61}01/1/;6206’}2. Ymenue euoemo nepcnekmuey
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081a0eHUsl UHOCMPAHHBIM A3bIKOM A8ISIemcsi 00HOU U3 3a0ay oOyuenus. Eciu na nepeou cmaouu
obyuenus Ha ypoene Al-A2 nabnodaemcs 8blCOKAsL BHYMPEHHAS MOMUBAYUSL, MO 8 NOCEOVIOUleM,
ueM ClOJCHell mamepuan U 6nusHue 6HewHUx Gaxkmopos kaxk evlbop npogheccuu u opyeue,
UMNAUYUMHO GIUAIOM HA ee CHudiceHue. B amom npoyecce nemanogadicuylo ponv uepaem npoyecc
cucmemMamuyeckol  NOO0EPIHCKU U NOBbIULEHUS. MOMUBAYUU — 0OYUAIOWUXCS 8  U3VHEeHUU
UHOCMPAHHOMY A3bIKY. B Oanmoli cmamve npedcmagniena npakmuyeckdas mooenb NOGbIUUEHUs.
Momusayuu cmyoeHmos nocpeoCcmeom UCHONb308AHUSL AYMEHMUYHBIX MAMEPUATIO8 HA 3AHAMUAX NO
AHUTICKOMY ~ AI36IKY, KOMOpas paspabomauna 6 pamkax ucciredosanus ‘“‘Hcnonvzosanue
AyMeHmMuUyHbIX Medua Mamepuanos Kak cpeocmeo NOGbluleHUss MOMU8AYUU npu ooOyueHuu
uHocmpauHomy 53vlKy . B cmamve npedcmasnieHo nouamue ‘‘aymenmuynvie mamepuansl’, a
makaice “Knaccuguxayus aymeHmuyHvlx Mamepuanios” u ux MOmMusayuoHHsvili nomenyuai. bolio
00KA3aHO, 4MO GKIIOUEHUEe aYMEeHMUYHbIX Meoud Mamepuailos 6 nNpoyecc npenooasaHus
UHOCMPAHHO20 A3bIKA MOdcem Ovlmb 3pdexmusHoll cmpamecueti NOGbIUEHUS MOMUBAYUU U
808J1e4eHHOCTU 00YHUAIOUWUXCS.

Knwouesvie cnosa: uzyuenue sA3vlka, aymeHmMuuuwvlii Mamepuan, MOmusayus oo0yueHus,
UHOCMPAHHDIL A3bIK, MeOUa Mamepuai.
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MODERN MODEL OF LANGUAGE TEACHING: INTEGRATION OF CONTENT,
APPROACHES, RESOURCES

The digital transformation of education, first of all, involves updating the methodological
patterns of organizing training. In this regard, the issue of using digital educational resources in
educational activities has become the most pressing for teachers. The problems of finding new
methods determine the goal of our research: to increase the quality of language teaching methods.

We are at the stage of applying and improving new models of teaching systems based on the
consistent, integrated use of digital technologies capable of harmonizing the conditions of the
educational process with the individual characteristics of each student, as one of the effective means
of optimizing the learning process.

In order to develop a model of language teaching in the context of digitalization to ensure
effective integration of traditional and e-learning, in the framework of determining the structural and
content components of the above model, points of interaction between traditional and e-learning, a
survey was conducted on the topic “The Impact of Digitalization on Language Learning.”

Analysis of respondents’ responses showed that educational digital content should have the
following characteristics: accessibility, variety of tasks, the possibility of self-assessment,
methodological expediency, and a clear interface.

The integrative-modular approach comprises the consolidation of didactic units and its
structuring in the form of interconnected and flexible modules, which make it possible to take into
account individual characteristics and the level of training of students without reducing their
independence.

Key words: language learning, digital educational environment, integrative approach,
electronic and traditional learning, methodological system model.

MAIN PROVISIONS

It is practically impossible to increase the intellectual potential of society without
informatization of the education system, therefore, this problem currently stands in the first place in
pedagogical science in terms of its importance. The digital transformation of education is becoming
one of the important strategic mechanisms for the innovative development of the Kazakh education
system and opens up great prospects for it.

The digital transformation of education, first of all, involves updating the methodological
patterns of organizing training. In this regard, the issue of using digital educational resources in
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