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EXPLORING ENGLISH LEARNERS’ READINESS FOR INTERCULTURAL
COMMUNICATION AND CITIZENSHIP

In the world of super-diversity, education for intercultural citizenship has acquired a special
significance. Despite numerous reviews in the research literature that address the intercultural
citizenship in foreign language (FL) education, very few studies have investigated the connections
between language learners’ motivation for studying a foreign language and their development of
intercultural citizenship (IC). This study aims to bridge this gap by focusing on this relationship.
For this purpose, quantitative data was collected from 407 students through an online
questionnaire.

The results revealed that the respondents consider intercultural communication, travel,
networking, and future prospects, as important motivations for learning English. Moreover, the
participants reported having a diverse range of intercultural experiences and feeling prepared for
intercultural communication and citizenship. However, when evaluating their English classes’
effectiveness in preparing them for these aspects, the majority of students expressed that their EFL
classes did not adequately equip them for high-level intercultural communication and citizenship.
This research contributes to existing literature by investigating the connection between students’
motivation to learn English and their intercultural communication and citizenship skills and
behaviors. Furthermore, the study emphasizes the significance of providing students with the
necessary skills and knowledge to engage in purposeful and successful intercultural dialogue.

Key words: intercultural communication, intercultural citizenship, EFL students, motivation,
factors.

MAIN PROVISIONS

The intercultural domain of foreign language teaching has led to the increased significance of
intercultural citizenship as an important issue in FL education. Foreign language is one of the
essential tools for fostering intercultural citizenship, since the FL class helps learners develop a
thoughtful reaction when they encounter cultural differences [1].

Intercultural citizenship places an emphasis on globalization of arts, sciences, languages,
technologies [2]. Cultural awareness, intercultural competence, experience through travelling,
personal contacts, reflection on cultural expressions are the essential features of this type of
citizenship. As observed by M.Porto, students engaged in learning foreign languages, “become
intercultural mediators and develop criticality and reflexivity through awareness of the national
basis of their views and presuppositions” [3].

Intercultural citizenship is a concept that involves both intercultural communicative
competence (ICC) and a sense of belonging to a global community. In the late 1990s, M. Byram
introduced a model for intercultural competence shifting FL education from solely focusing on
communicative competence to ICC [4]. Researchers and educators worldwide have extensively
explored ICC, including its components, as well as teachers’ and students’ attitudes and practices
concerning its development. Intercultural citizenship builds upon ICC, emphasizing the following
aspects: 1. Encouraging individuals to actively engage in intercultural experiences and reflect on
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those experiences, while also promoting collaboration with others to achieve common goals; 2.
Creating a cognitive, attitudinal, and behavioral transformation within individuals, influencing how
they perceive themselves and interact with members of different social groups [1].

Several studies have explored the fostering of intercultural citizenship, demonstrating its
successful cultivation across different educational levels and among students of varying age groups
[5-6]. These studies have focused on employing diverse pedagogical strategies to enhance students’
awareness of intercultural citizenship [7]. Some of the strategies include fostering collaborative
work among students, utilizing information and communication technologies, and encouraging
intercultural encounters. A research conducted by I.Golubeva, M.Wagner and M.E.Yakimowski
showed that students have a limited understanding of the concept ‘intercultural citizen’, and a
systematic and a more detailed approach should be taken to develop a richer and more profound
understanding [8]. According to research conducted by H. Han, students’ views on intercultural
citizenship are significantly shaped by the unique socio-historical context of national educational
system, as well as by the prevailing values and beliefs present in society [9]. U.Lundgren analysed
students’ awareness of their own stereotypes and their sense of international identification [10].
E.Yamada and J. Hsieh proposed ideas on how to teach intercultural citizenship to students whose
language and intercultural competences are limited [11]. M.Porto worked on students’ criticality,
reflection and self-evaluation as a way to enhance international identification [3].

INTRODUCTION

In spite of many theoretical studies conducted in the field of intercultural citizenship
education, little research is done to consider it from students’ perspectives and to understand
whether there is a connection between students’ motivation for learning a foreign language and
intercultural citizenship development. This research aims to examine the experiences of
Kazakhstani students in learning English and their perceptions of intercultural citizenship factors.
Specifically, the study is centered around the following aspects:

e students’ motivation for learning English;

e the extent to which students perceive their EFL classes as effective in preparing them for

intercultural communication and fostering a sense of IC;

e cxploring any potential link (correlation) between students’ motivation and their

readiness for intercultural communication and citizenship.

The study proposes a hypothesis suggesting a link between students’ motivation to learn
English and their readiness for intercultural communication and citizenship. By investigating
intercultural communication and citizenship through the lens of students’ perspectives, this research
may enhance theoretical understanding of the issue under consideration and provides valuable
insights for future studies.

MATERIALS AND METHODS

The research focuses on the following research questions:

RQ 1. What factors define students’ motivation for learning English?

RQ 2. Do students feel ready for intercultural communication and citizenship?

RQ 3. Is students’ motivation for learning English linked to their readiness for intercultural
communication and citizenship?

The present study involved 407 participants, comprising non-English majors. The age of the
participants ranged from 18 to 21 years old.

The study analyzed data collected through an online questionnaire which consisted of two
sections. Section 1 gathered background information about the participants. Section 2 focused on
students’ responses in regard to their motivation to learn English and their perceptions of
intercultural citizenship factors. Overall, section 1 contained 5 questions that gathered information
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about the participants’ gender, age, major, place of study and number of years in higher education.
Section 2 included 20 items which were based on a 5-point Likert Scale identifying the level of the
students’ agreement or disagreement with a certain item and 3 multiple response questions. The
data collected were analyzed using statistical methods, specifically employing the SPSS Statistics
v.29 program. The article presents some pedagogical implications which may be helpful for
teachers in their foreign language classes.

Validity

The questionnaire’s validity was determined based on two criteria: (a) content validity, which
was assessed through expert evaluation; and (b) comprehension validity, which was established
through a pilot study to ensure that respondents understood all the questions. The panel of 7 experts
were selected based on the following criteria: (a) expertise on intercultural education and foreign
language education; (b) professional experience in higher educational institutions. The experts were
invited to assess the questionnaire by attaching a value within a 5-point Likert scale for each of the
36 items which were initially included in the questionnaire, and by evaluating the formulation of the
questions. The key criteria for questionnaire evaluation included clarity, pertinence, and adequacy.
As the result of this process, there was a reduction from 36 questions to 23. The comprehension
validity of the questionnaire was established through a pilot study where 35 students participated.
The students were asked to provide feedback on their understanding the questions. This helped to
ensure that the questionnaire was clear and comprehensible to the target audience.

Reliability

To assess reliability (internal consistency) of the questionnaire, Cronbach’s alpha was
employed (Table 1). A Cronbach’s alpha value above 0.70 is generally considered acceptable for
most research purposes.

Table 1 - Coefficient Alpha Reliabilities

Section Coefficient alpha Number
Motivation 0.917 7
Readiness for IC 0,910 11
English classes and IC 0. 838 2

Cronbach’s alphas of 0.92, 0.91 and 0.84 indicate a high degree of internal consistency among
the items used in the questionnaire.

RESULTS

RQ 1. What factors define students’ motivation for learning English?

Most of the participants rated their English language proficiency as intermediate (38%),
followed by upper-intermediate (31%), pre-intermediate (17%), and advanced (14 %). 87 % of the
students reported that they use English outside of FL classes. In terms of the ways students use
English, leisure activities prevailed with 64 %. Use of English for studying subjects not related
English language classes ranked second with 16 %, travelling was mentioned by 15%, and English
as a means of communication with friends — by 5 %. Table 2 shows students’ motivation for
studying English.
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Table 2 - Motivation Mean SD

1 Learning English will enable me to interact with speakers of English. 4,6355 ,53891
2 English will allow me to travel to various countries and enhance my 4,5421 ,61859
understanding of different cultures.

3 English will allow me to connect with individuals from a wide range 4,5981 ,52950
of cultural backgrounds.

4 English will provide me with global connections and networking 4,5981 ,54703
opportunities.

5 English will allow me to participate in cross-cultural exchanges and 4,5421 ,61859
activities.

6 | will need English for further study. 4,5794 ,63003
7 1 will need English for my future career. 4,5794 ,63003

Overall, the mean values suggest that the participants consider various factors related to
intercultural communication, travel, networking, and future perspectives as significant motivations
for engaging in English language learning.

As demonstrated in Figure 1, the findings from the questionnaire revealed that students have
various intercultural experiences, where intercultural contacts via social media (45%), having
international friends (44%) and traveling abroad (36 %) prevail. 6 % of the students reported on the
importance of getting intercultural experience through participation in overseas and academic
mobility programs.

Intercultural contact through social media
Having international friends

Traveling abroad

Studying with an international teacher
Visiting friends or relatives abroad
Overseas study programs

Studying in international mobility programs
Other

o

10 20 30 40 50

Figure 1 — Students’ intercultural experiences (%)

RQ 2. Do students feel ready for intercultural communication and citizenship?

To find out whether students feel ready for intercultural communication and citizenship, they
were asked two questions which were adapted from the questionnaire by W.Baker and F.Fang [12]:
“Do you believe you are adequately prepared for intercultural communication and citizenship?” and
“To what extent do you feel your English classes have equipped you for intercultural
communication and citizenship?”. The results are presented in Table 3 below.

Table 3 - Students’ readiness for IC

Mean SD
8 Do you believe you are adequately prepared for 3,5607 1,08313
intercultural communication and citizenship?
9 To what extent do you feel your English classes have 2, 8533 1,18795
equipped you for intercultural communication and
citizenship?

The mean score for students’ readiness for intercultural communication and citizenship is
3.56, indicating a moderate level of readiness for these areas. Concerning the students’ viewpoints
on the efficacy of EFL classes, the mean value of 2.85 indicates that students believe their English
classes have provided a lower level of preparation. Overall, the data obtained indicates a potential
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gap between students’ expectations and their actual experiences in their English classes regarding
intercultural communication and citizenship. Further analysis and exploration of this gap may help
identify specific factors contributing to these perceptions and inform strategies for improvement.

RQ 3. Is students’ motivation for learning English linked to their readiness for intercultural
communication and citizenship?

The third research question concentrated on identifying the essential factors influencing
intercultural communication and citizenship. W. Baker and F. Fang have extensively examined
these factors [12]. Notably, previous research findings indicate that while most of the participants
are acquainted with the concept of intercultural citizenship, they identify themselves as intercultural
citizens only sometimes. The participants also experienced confusion when asked to provide
qualities and responsibilities of an intercultural citizen [13].

Table 4 — IC factors Mean SD
10 Taking an active stance in addressing global social issues 3,8692 ,75341
11 Taking an interest in global social issues 3,8879 ,85038
12 Speaking English 4,0841 ,89148
13 Speaking other foreign languages 3,9813 ,80072
14 Experience of intercultural communication 4,0935 , 712075
15 Acquiring knowledge about various cultures 4,1215 ,73601
16 Travelling and getting experience 4,1308 ,68796
17 Understanding and showing respect for cultural differences 4,0935 , 712075
18 Learning about various cultures 4,1028 ,85710
19 Empathizing with people from other countries 3,8785 ,82084
20 Staying informed of current issues that impact international and 4,1028 ,69952

intercultural relations

The mean for each of the statements in Table 4 ranged from 3,86 to 4,13, which shows a
general agreement to the importance of all the intercultural citizenship factors. The participants
unanimously recognize the significance of learning English and other foreign languages as crucial
components for becoming an intercultural citizen. Furthermore, such important factors as
comprehending diverse cultures and acquiring intercultural communication skills were also
emphasized by the respondents. However, a slight preference to travelling over other factors is
evident. This inclination might be attributed to participants' perception that acquiring intercultural
citizenship is closely linked to gaining cross-cultural experience through international travel.

To explore the potential correlation between students’ motivation for learning the English
language and their readiness for intercultural communication and citizenship, the Pearson
Correlation Coefficient was calculated (Table 5).

Table 5 — Pearson’s correlation

Readiness for IC

Pearson’s correlation ,224

Motivation for English language | Sig. (2-tailed) 0,020
learning N 407

*Correlation is significant at the 0.05 level (2-tailed)

The Pearson correlation between the two sections revealed that there is a significant
relationship between students’ motivation for English language learning and their readiness for
communication and citizenship on the intercultural level (r=,224, p value<0,05). Thus, students who
are motivated to learn English are more interested in developing their intercultural skills and
intercultural citizenship behaviours. The correlation results contribute to the acceptance of the
hypothesis of the study.
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DISCUSSION

One of the effective strategies for intercultural competence and citizenship development is
considered to be an intercultural encounter which takes place when one interacts with someone
from another linguocultural community. In modern academic realia this becomes not a difficult task
to complete, since Kazakhstani universities tend to invite foreign professors to give lectures and
practical classes or teach foreign languages. Furthermore, the number of international students
accessing higher education in Kazakhstan appears to be increasing. Foreign professors and foreign
students bring their languages, cultures, and perspectives to class.

The following pedagogical sequence may be offered to implement in the FL classroom to
promote students’ intercultural competence and citizenship (Table 6). The sequence has several
stages which are presented in the table below.

Table 6 - Stages of intercultural encounters

Intercultural Intercultural Action in the community Reflection
encounter 1 encounter 2
Stage 1: Preparation
Activating Preparing for the visit | Making presentations on | Discussing cultural
students’ cultural tips similarities and differences

knowledge about
the culture of the

visitor
Stage 2: Visit
Visit of guest Visit of guest Making short  videos, | Sharing knowledge with
Instagram/ Facebook posts | the university community
Preparing other students
for intercultural encounters
Taking action Sharing  knowledge | Posting on social media, | Sharing knowledge with

with peers collecting the feedback the university community
Preparing other students
for intercultural encounters

The preparation stage can be conducted in the form of discussion which helps understand
what knowledge students have about culture in general and about the culture of an intercultural
visitor, in particular. Students may be asked to brainstorm the concept of culture, to prepare a list of
questions related to cultural practices and perspectives of a guest as well as their expectations from
the visit. Prior to the visit, the guest prepares some cultural activities to conduct in class. During
Stage 2 the visitor may speak on specific aspects of his/her own culture confirming/disconfirming
information students have learned prior to the visit. While listening to the guests, students may be
asked to compare their views about the culture with the information presented by the speaker. After
the encounter, it is necessary to conduct an activity aiming at helping students recognize their
original ideas and views about the visitor’s culture and whether these have changed after speaking
with him/her. The following step is to ask students to create presentations providing tips on what
foreigners should know about a particular culture and to reflect on cultural information which was
new for them. The purpose of this stage is to cultivate students’ cultural awareness and enhance
their understanding of cultural distinctions. As part of the community action plan, students can be
asked to create short videos and write posts which may be uploaded on social media and then used
by other teachers in their FL classes.

CONCLUSION

In conclusion, the research results demonstrate that students exhibit strong motivation for
learning English. Moreover, the participants have a diverse range of intercultural experiences and
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express readiness for intercultural communication and citizenship. Nevertheless, the majority of
students expressed dissatisfaction when evaluating the effectiveness of their English classes in
preparing them for intercultural communication and citizenship, suggesting that their EFL classes
do not sufficiently cover these aspects. One potential approach to address this gap would be to
reconsider the intercultural dimensions of FL education and make them more practice-oriented,
specifically through integrating computer-mediated intercultural communication activities into
language curricula. There is a certain discrepancy between how students evaluate their own
readiness for intercultural communication and their negative evaluation of EFL classes. To better
understand this discrepancy, a follow-up study should be conducted, employing a qualitative
research method such as interviews with students.
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CTyeHTTepAiH MIeHHETAPAJIBIK KAPbIM-KATBIHACKA JKOHE MIJIEHHETAPAJBIK a3aMaTTHIKKA
NANBIHIBIFBIH 3ePTTEY

D.®.I'epdpanoral, 3.®.Pymmx?, JL.E. Jlans6eprenosa?, E. M. HemunnoBa
!Astana IT University, Acrana, 010000, Kazakcran Pecry6nukacs
Ilokan YonuxaHOB aTbIHIAFbI Kexmeray yausepcuteti, Kekmeray, 010000, Kazakcran
PecryGnukacer

3Cua1an TemHBIK MyxuTh yEEBepcHuTeTi, Crat, AKIII

3

Conzul oHcoL10apbl M2OSHUEMApAaIblK, A3aMammulKmsl OAMbIMYed, CyOeHmmepoi MaKcammal
JiCOHE MabbICMbl M2OCHUEMAaPAblK OUAI0eKA OaublHOayea Oazvimmanean Oinimee KOOIpeKx KOHil
boninyoe. Madenuemapanvlk azamammulKmuly Kypamoac 6enicin minoik oinim bepyee Kipikmipyoiy
Maybl30bLIbIRbL MYPATbl KONMe2eH 3epmmeyiiepee KapamacmaH, o1apobly eme a3vl uiem Mmilin
ylpenyee Oecen MOMUBAYUS MeH MIOEHUEMApAblK aA3aMammslKmsl OAMbIMY aApacbIiHOARbl
oatinanvicmol 3epmmetioi. CanovblK 0epekmep OHIAUH CAYATHAMA APKbLIbL HCUHALObL, 02AH MINOIK
emec Mamanovikmapowly 2-3 Kypcoinviy 407 cmyoenmi Kamvlcmol. AnviHean Manimemmep
cmyoeHmmepOoiy AbliubIH MINIH YUpeHy2e 0e2eH MOMUBAYUSCLIHbIY HCOAPbL eKeHOIZIH KOpCcemmi.
Kamvicywwinap azvinuvin minin  yupenyoiy Manvl30bl MOmMuemepi peminoe MaO0eHUemapaivlk
KapulM-KamvlHac, —casxam, 001auwax MAaHcan nepcnekmueanapbvimer OailanblCmel apmypii
Gdaxmoprapovl Kapacmeipaovl. Kamvicywwiiap 630epin MaOeHuemapanivlk KapblM-KamulHAC NeH
azamammulKKa OaublH ce3inedi. [lecenmen, azvliwblh mini cabakmapvln 6Oazanay Kesinoe
pecnoHOeHmmepoiy Kenwiiniei MaOeHUemapanvlk KOMMYHUKAYUARA JHCIHE MIOEHUemAapablk
a3amMammuolKKa — OaUbIHObIKKA — MCEemKINIKCI3  HAsap  ayoapeamvlH aman oemmi. 3epmmey
cmyoenmmepOiy, —~ MOMUBAYUACHL ~ MeH  O1ApOblH — MIOEHUemapanvlk  0agoblidpbl — MeH
MAOeHUemapansly a3amammoslKmsl  0amMblmy apacblHOabl  OAUIAHLICMbL  3epMMeY  aApPKblbl
3epmmey Macenecine KamvlCmvl bap meopusnapea yiec Kocaowsl. byn 3epmmeyoiy npakmukanivig
MAHBI3ObLIbIEBL MUIHAOA: ANbIHRAH Maaimemmepoi wem minl myeanimoepi cmyoeHmmepoi
MA0eHUuemapanvly KapblM-KAmulHACKA JICIHE MIOeHUemapaivly azamammslkKka O0aublH0ayod
nauodaiana anaowl.

Kinm ce30ep: madenuemapanvix azamammolx, mMyCiHiK, cmyoeHmmepoiy MOMUBAYUACH,
oinim bepy, maoeHuem, min.

Marepuan 09.08.2023 Gacnara TycTi

N3y4yeHne roTOBHOCTH CTYJCHTOB K MEKKYJIbTYPHOH KOMMYHMKAIMA U MEKKYJIbLTYPHOMY
rPaXKAAHCTBY

D.®.I'ephanopal, 3.0.Pyaux?, JL.E. Jans6eprenosa?, E. M. Hemuunosa®

LAstana IT University, Acrana, 010000, Pecrry6nuka Kazaxcran

2Koxmmerayckuit yausepcuteT uM. 111. Vanuxanosa, Koxmeray, 020000, Pecriy6nuka Kazaxcran
$Tuxookeanckuii yausepcuter Cusria, Cusra, CILIA
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B nocneonue 20061 o0bpazosanuto, HANPAGIEHHOMY HA pPA3BUMUE MENCKYIbMYPHOU
2PAACOAHCMBEHHOCIU 00YUAIOWUXCS, HA UX NOO20MOBKY K YCNEUHOMY MEHCKYIbIMYPDHOMY OUANO02Y,
yoensemcs 6cé bonvuiee sHumanue. Hecmomps na MHO2OUUCIEHHbIE UCCIEO08AHUSA, NOCEAUJEHHBIX
BANCHOCMU UHMESPAYUU KOMNOHEHNA MENCKYIbMYPHO20 2PaNCOAHCIEA 8 A3bIK08oe 00pa306aHtie,
8 OYEeHb HEMHOSUX U3 HUX PACCMAMPUBAECMC C613b MedcOy Momueayuel K U3V4eHuro
UHOCMPAHHO2O A3bIKA U  PA3BUMUEM MENHCKYIbIMYPHOU 2PaANCOAHCIEEHHOCMU  00YUAIOUWUXC.
Hacmoswee uccnedosanue nanpasieno na uzyyeHue OGHHOU CE53U.

Konuuecmsennvie oannvle Ovlau coopamvl npu NOMOwU OHLAUH AHKEMUPOBAHUsL, 8 KOMOPOM
npunsiau yuacmue 407 cmyoenmos 2-3 Kypcoe Hesa3blkogulx cneyuaivhocmet. Ilonyuennvie oanHbvle
NOKA3aAU, YMO MOMUBAYUS CMYOEHMO8 K UZYYEHUID AHSIUUCKO20 A3bIKA 6blCOKA, VHUACMHUKU
cuumarom pasiudHvie QaKxmopwl, CEA3aHHbIE C MENCKVIbMYPHbIM 00UjeHueM, nymeulecmeusmi,
nepcnekmueamu Oyoyujeti Kapbepbl 3HAYUMbIMU MOMUBAMU OISl U3VUEHUS AHSIULUCKO20 A3bIKA.
Yuacmuuxu uyecmeyiom cebs 20mogulMu K MeXCKYIbMYPHOMY 00ujenuio u epaxcoancmsy. Oonaxo,
npu  oyemKe 3AHAMUL AHSIULUCKO20 A3bIKA  OOJNLUWUHCINGO PECNOHOEHMO8 OMMEeMmulu Ux
HeOOCMAmMoOYHYI0  HANPABIEHHOCMb HA  NOO20MOBKY K — MENCKYIbMYPHOMY — O0OWeHuo U
MEJNHCKYIbMYPHOMY epadicoancmay. Hccrnedosanue sHocum c8oll 6K1a0 6 Cywecmeayrowiue meopuu,
omHocsawuecs K npoodieme Ucciedo8anus, yepes uyueHue Cesasu Mexcoy Momugayuel cmyoeHmos
U pazsumuem Ux MeNCKYIbMYPHbIX HABbIKO8 U  MENCKYIbMYPHOU  2paANCOAHCMBEHHOCHIU.
Ipakmuyeckas 3HAYUMOCMb OAHHO2O UCCAEO0B8AHUL 3AKIIOYUAEMCS 8 MOM, YMO NOLYYEHHble
OaHHble MO2Ym OblMb UCNONb308AHbL NPEN0OABAMENIMU UHOCHPAHHBIX A3bIKO8 NPU NOO2OMOBKe
CMYOEHMO8 K MENCKYIbIMYPHOMY OOUEHUIO U MENHCKYIbIYPHOMY ePANCOAHCNEB).

Kniouesvie  cnosa: — medcKyibmypHoe — 2paj)dcOaHCcmeo,  npeoCmagieHus, — MOmueayus,
cmyoenmol, 00pazoeanue, Kyibmypd, si3biK.
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¥immulx 6peno — ynmmoiy mamepuanovik-pyxaHu KYHObLIbIRbL, MaOeHUueminiy 6ip benuesi,
Mmemnekemmiy umuodci. Ke3 keneen en ywin OHblH 27emoe Kaiail KaOblIOAHAMbIHbL, OHbIY
Jrcemicmikmepi MeH CIMCI30iKmepi, MaOeHuemi, XaiKvl, caim-0a2cmypi, eHOIpileeH mayapiapol
yammulx OpeHo peminoe Kaniau KepiHemiHi aca Manwvl30vl. Byn macene mindi yiipemyde Oe yiKeH
monze ue. On ywiin, anovimen, OpeHOmMi awvlkmay, mindi okeimyoa OpeHOmepoi KoI0aHyOblH
MAHbI3bIH HAKMbBLIAY KAACEN.

3epmmeyodiy maxcamol — wemenoix cmyoeHmmepoiy Ka3aKmouly YimmolK Openomepi mypaisl
asanvlK  OiniMOepin  aHbIKmay apKbulibl YImmoulK OpeHOmepOiy mindi yupemyoezi MAaHbl3biH
auwvikmay. bpeno apkvinvl oxbimyoviy muimoiniein He2izoey YuliH IKCHEPUMEHMMIK HCYMbLCMap
acacanovl. On ywin aemopirapoviy mycipeeH belinecabakmapuvl KaublKmaH OKbIMYy HCA20aublHOA
Typxicman xanaceinoazel Kooca Axmem fccayu amvinoaevl Kazak-mypik yHugsepcumeminoe oKbin
AHCAMKaH wemenoik cmyoeHmmepee YCblHbLIObl. Makanaoa ocasviiean Mmanimemmepoi min
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